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CHAPTER ONE 
AIMS AND METHODS 

My general line of inquiry started with the fact that I am interested in the effects of school life on 
individuals lives and values, and also how/why perceptions of school vary within groups and between 
groups, also between different schools. 

I chose St. Mary's College and The Friends School because I am interested in their educational and 
religious philosophies and practices and also because I am an ex-student of St. Mary's College and 
currently teach there. An important part of my research would be how students, as adults, perceived 
their school and what effect its values have had on their lives. 

A related aim of this thesis, was to discover in what ways the schools have maintained their particular 
philosophies in the twentieth century in the eyes of the men and women who were students from 1924 
- 1993. 

I chose as my main research method an approach to past students of both schools via a questionnaire 
and interviews for two reasons: 

a) My intention to evaluate students'oy.In perceptions of their school rather than make an 
'external' evaluation via primary and secondary written sources. 

b) A second factor was the lack of archival material for St. Mary's College. 	Very few 
documents detailing school administration, enrolments and academic results have survived. 	On the 
other hand, The Friends- School's history is very well documented. In order to allow a reasonable 
comparison between the schools, I had to start from the same 'base' in each school in terms of 
sources. This approach suited my aims in both respects - it provided direct evidence of students' 
perceptions of their schools and allowed a 'level playing field' in terms of research material. 

1 	METHOD OF SELECTION OF STUDENTS 

(i) 	In the case of St. Mary's College, I drew the names and addresses of ex-students from the Old 
Scholars Association. These included adults who had not necessarily joined the Old Scholars 
Association, but who had been sent letters asking them to join (details from School records where 
available) or who have been in touch with the Association - for example by attending the schools' 
125th Anniversary Dinner in1993. This method has two possible problems - it largely uses only 
those students who have kept in touch with the school and it was possible that those very disaffected 
with their school life would be unlikely to do so. A further problem was that records did not always 
include the age of the person or the year she left school. Therefore, it was difficult to ensure an even 
spread across cohorts (organised in 20-year cohorts, commencing with year left school).  An initial 
120 surveys were sent out by using the available records A - J. I sent out an additional 20, three 
weeks later, targeted at 'gaps' in the surveys received using the same records and selecting only those 
individuals whose 'year left school' was supplied and fitted the 'imps'. 



This has resulted in the following spread across cohorts: 
*1920 - 1939 	1940 - 1959 	1960- 1979 	1980 -1993  

7 	 21 	 21 	 9 
*Details from the first cohort have been included as an appendix because there was no 'matching' 
cohort from Friends for 1920 - 1939. 

Percentage return - 41.4% 	 Interviews - 13 respondents & 
3 Presentation Sisters 

(ii) 	The names of Friends' ex-students were selected by the school's Development Officer. (All 
ex-students are on a computer-base and are therefore automatic 'members' of the Old Scholars' 
network). 
Sample Size: 	120 (60 males, 60 females) 
Selection Method: 
20 names were selected from each decade from 1940 - 1990 inclusive. 10 names from each decade 
were male and 10 were female. Students were not selected if they left School before class 12, if a 
parent or sibling at the same address was selected or if I thought the Development Officer felt that 
their personality type made it unlikely they would respond. The Old Scholar's list used was with 
surnames listed alphabetically. 

Starting with the first 'A' entry each entry was examined and included in the pattern: 

Male 1940 Female 1940 
Male 1950 Female 1950 
Male 1960 Female 1960 
Male 1970 Female 1970 
Male 1980 Female 1980 
Male 1990 Female 1990 

(The criteria used to select names meant that the survey may not have reached a true random .cross-
section of ex-students, but as I was not able to choose the names myself, I agreed with these 
conditions). 
The response from Friends' has been: 

1940 - 1959 	1960 - 1979 	1980-1993  
11 	 13 	 11 

Percentage return - 29% 	 Interviews - 6 
& Mr 'Bill' Oats, former Principal 

2. 	STRUCTURE OF THESIS: 
(i) 	My main source of information is a 45 question survey of past students of both schools, based 
on Janet McCalman's 1990 'Journeyings' survey (see Journeyings: The Biography of a Middle Class 
Generation, Melbourne University Press, 1993). 
The survey used in this thesis has a much narrower focus, asking questions largely related to 
respondents' school experiences, and their opinions of their schools special aims and philosophies. 
The survey form was posted to former students of the The Friends School and St. Mary's College, 
along with a covering letter inviting them to participate, and a pre-paid, addressed envelope for 
return. I organised information gained from the surveys by collating answers to 'Key' questions 
which best fitted my aims. These 'Key' questions were: 
Q1 (a)-(g), Q13(a)-(c), Q14, Q16, Q18, Q23(a)-(e), Q24, Q28, Q29; Q33, Q38, Q39, Q41, 
Q43(a), . Q45. 
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COVERING LETTER - SURVEY 

19 CHIPMANS ROAD 
ROKEBY 7019 

Dear 

My name is Jane Clarke. I am in my final year of a Master of Humanities degree at the University 
of Tasmania in the History of Christianity. This year I am required to undertake a dissertation, and 
I have chosen a study of the educational aims, philosophies and outcomes of two well known 
Christian Schools in Hobart - St. Mary's College and The Friends School. 

In order to gather sufficient data for a comparison between the two schools, I have designed the 
attached questionnaire to be sent to past students of both schools. I am hoping you will be 
prepared to assist me in my research. 

I must stress that though both schools have been supporting of my research, they are in no way 
responsible for the contents of this questionnaire You may find some of the questions intrusive, 
and obviously if you are not comfortable with the exercise, then you will wish to ignore it. But if 
you are prepared to assist, questions which you do not wish to answer can of course be left, and 
personal details such as occupation described in general terms to protect your anonymity. The 
questionnaires are not marked in any way, so that respondents cannot be identified unless they 
wish to be. 

However, if you are  interested in providing more information, perhaps via an interview, please 
contact me. Your story and life experience would give added depth and richness which a statistical 
survey cannot possibly approach. In any case, if you decide to respond to the questionnaire, please 
feel free to comment in detail and/or provide alternatives to any questions, if the questions and 
possible answers prove unsatisfactory. 

I have enclosed a stamped addressed envelope for Our convenience, should you decide to 
participate in the survey. If possible, I would like any returns by the end of August, so I can 
tabulate and interpret the results. If you would like to participate further, I can be contacted on 
(002) 47 7859 most evenings arfter 7.00pm. 

Thank you very much for your time. 
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Yours sincerely, 



MASTER OF HUMANITIES SURVEY 
HISTORY OF CHRISTIANITY - UNIVERSITY OF TASMANIA 

PAST STUDENTS OF ST. MARY'S COLLEGE AND THE FRIENDS SCHOOL 

Mrs Jane Clarke, 1994 
Respondents details: 
(a) What year were you born? 

(b) What year did you commence at St. Mary's College / The Friends School? 	 

(c) What year did you leave St. Mary's College / The Friends School? 	  

(d) What were your final qualifications at school? 

(e) What are your post-school qualifications? (eg. diploma, degree, apprennticeship, 
certificate - please eive details where appropriate). 	  

(0 
	

What was your occupation at age 20? 	  

(g) 
	

What is your present occupation? 

What is your marital status? 

3. If you are/were married, what kind of school did your spouse attend? (Catholic, Protestant 
State....) 

4. If married, what is your spouse's occupation? 	  

5. Do you have any children? If affirmative - 
(a) How many boys? 
(b) How many girls? 
(c) What type of schools did/do they attend? 	  
(d) If you did not send your children to the school you attended, were the reasons 

financial or philosophical or both? 	  

If any of your children have left school - 
(a) 	What were their final qualifications at school? 	  

5 
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(b) What are their highest educational qualifications? 	  

(c) What are their occupations? 	  

Parents  
(a) 	What type of school did your mother attend? (eg. State, Catholic, Protestant...) 

(b) What type of school did your father attend? 	  
(c) What age did your father leave school? 	  
(d) What age did you mother leave school? 	  

8. 	(a) 	Did your father hold any post-school qualifications (eg. diploma, degree [type], 
Certificate, apprenticeship)? 	  

(6) 	Did your mother hold any post-school qualifications? 	  

(a) What is/was your fathers occupation? 	  

(b) What is/was your mothers occupation? 	  

10. Did your parents separate or divorce? 	  

11. Did your parents make sacrifices to send you to St. Mary's College / The Friends School? 

12. Comparing your financial and social position with that of your parents, are you better off 
/ much the same / worse off than your parents? 	  

13. Schooldays & Schooling 
(a) 	Following is a brief statement of the founding aims of St. Mary's College/The 
Friends School. How well, in your experience of the school, have these aims been 
achieved? 

(i) 	Founding Aims of St. Mary's College: 
"The members of the [Presentation] Order ... devote themselves to the education of all 

children without distinction of class or creed. Their object is to draw children away from ... 
idleness and sin; to take them .. into the arms of religion; to form their character to virtue; to 
refine their manners; to enlighten their understanding and to ... implant in them a love of justice 
and of God ... to impact a superior moral and intellectual education as will make the children 
useful members ... of society in this world, and conduct them safely ... to the society of the elect" 

(From pamphlet written by Rev. Beechinor explaining why the Presentation Sisters had 
arrived in Hobart to set up a school). 



That this "Superior Education" was to be specifically Catholic in nature was taken for granted - St. 
Mary's College was established to ensure for Catholic children "an environment that was 
permeated by .. Catholic beliefs and devotional practices .. set in a framework of deeply held 
spiritual convictions." - Road to Sion p.50. 

(ii) 	Founding aims of The Friends School: 
The Friends School was established "to secure a superior, useful, _guarded and religious 

education for the children of Friends and others in accordance with the Christian principles of the 
society of Friends. The ad.nission of non-Friends [was] not to prejudice the character of the 
school." 
More specifically, the school aimed to "provide a sound moral training .. free from sectarian 
policies of denominational schools." The education was to be useful in that 'all of education 
should contribute to the basic Friends' belief in that of God in every man', and also useful in the 
utilitarian sense of "earincz a livelihood ... particularly [in] the sciences and technical instruction." 
Education had to be V.uarded' in the sense of "auarded from diversions of ... a luxurious world 
so that the individual li2ht within' would be nurtured as a guide to right conduct and the practical 
application of Christian principle". (From W N Oats, The Rose and The Waratah - history. The 
Friends School). 

(b) Did your school offer a special / particular religious / moral philosophy? If yes, can you 
describe it? 

(c) If yes to (b), did this philosophy influence you? Can you explain why/why not? 	 

14. Were you happy at school? Can you explain why/why not? 	  

15. (a) 	Did you work hard at school? 	  
(b) 	If not, do you regret that now? 	  
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16. 	(a) 	Did you have adequate self confidence at school? Why? 

(b) Do you have self confidence now? 	  
(c) At what age did you develop self-confidence? 	  

17 	(a) 	Did your father believe girls' education was less important than boys? 

(b) 	Did your mother believe girls' education was less important than boys? 

18. Why did your parents send you to St. Mary's College / The Friends School? 	 

19. Why did you leave school when you did? 

?O. 	Did your parents affect your choice of career? 

Did your school offer adequate Career guidance? 

??. 	Could your family afford to pay your way through University? 	  

The School  
23 . 	(a) 	Do you feel your school gave you a better academic eduations than a State 

School? 

(b) Do you feel your school gave you a better practical education than a State School? 

(c) Do you feel your school provided a better moral education than a State School? 

(d) Did your school set standards of personal behaviour and selflessness for students 
to follow? 

(e) What sort of disciplinary framework did your school offer? What is your opinion 
of this framework? 	  
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1 4. 	What type of teacher-student relationship was the norm at your school? Did this have any 
effect on you? 

25. Did any of your family / near relatives also attend your school? 

26. During your school years, did your school enjoy social prestige? 

27. During your school years, did you feel that the majority of your classmates were 
well off/ comfortable! poor ? 

28. Did your school emphasise social justice? 	 

29. (a) 	What are your best memories of school? 

(b) 	What are your worst memories of school? 

30. How many (if any), of your family are leaders in business / professions / public life? 

Emotional / Social Life 
31. (a) 	Did your parents give you an adequate sex education? 

(b) 	If you feel they didn't, did this create difficulty for you? 

32. (a) 	Did your school give you an adequate sex education? 

(b) 	If you feel it didn't, did this create difficulty for you? 

33. SMC: 
(a) Did you lack confidence as a young woman in relating to the opposite sex? 	 

(b) If yes, do you feel this was due to your single-sex education? 
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(c) Were there any advantages in attending a single-sex school? 	  

(d) Were there any disadvantages in attending a single-sex school? 

33. 	FRIENDS: 
(a) Do you feel co-education helped you relate better to the opposite six than a single-

sex school would have done? 

(b) Were there any (other) advantages in attending a co-educational school? 

(c) Were there any disadvantages in attending a co-educational school? 	  

34. WOMEN: 
When you were youn, did you primarily want to marry and have a family or be 
independent? 	  

35. 	Do you believe a woman can be a wife and mother and have a career? 

36. 	(a) 	WOMEN: If you are married with a career, did/does your husband support your 
career? 

OR 
MEN: If your wife has a career, are you supportive of it'? 

(b) WOMEN: If you did not have a career, do you regret that now? 	  

OR 
MEN: If your wife does not have a career, do you feel she should? 	  

(c) Is the education of girls as important as the education of boys? 	  

37. 	SMC: 
Are you comfortable with the post Vatican II liturgy? 

FRIENDS: 
Are you comfortable with the Quaker attitude to war / homosexuality / human rights? 
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38. If you have a particular religious affiliation, does it give you not enough/sufficient/too 
much guidance on moral issues such as contraception/the right to life/IVF? (State any 
other areas of particular concern). 

39. (a) 	What was your religious affiliation at school? 	 
(b) Do you still hold these beliefs? 	  
(c) How often do you attend religious services? 	 
(d) Did you ever rebel against your parents' religious beliefs? 
(e) Do your children share your religious beliefs? 	 

40. WOMEN: 
(a) Did/does your mother do Church or charity work? 
(b) Have you ever done Church or charity work? 	 

41. PERSONAL IDENTIFICATION: 
Please circle labels you believe apply to you. 

Jewish 	 conservative 	 royalist 
Christian 	 small 'I' liberal 	 republican 
orthodox 	 'middle-of-the-road' 	Australiannationalist 
liberal 	 Christian Socialist 	Empire loyalist 
evangelical 	 socialist 	 Irish nationalist 
charismatic 	 marxist 	 internationalist 
agnostic 
atheist 	 apolitical 	 pacifist 
humanist 	 swinging voter 

feminist 
Liberal 	 anit-feminist 
Labor 	 radical feminist 
DLP 
Australian Democrat 

42 	If you had gone to a different school, do you think your life would have been different? 
If yes, in what ways? 	  



12 

43 	(a) 	Have your views of school changed over the years? If yes, for what reasons? 

(b) Has your life turned out much as you expected when you were 18? 	 

(c) If not, how has your life differed from your expectations? 	  

44 	What has given you the greatest satisfaction in your life? 

45. Have you any further reflections on school life/adult life you would like to make? 

46. If you would like to contribute further, and would like me to contact you, please state 
your name, address, contact phone number and times you will be available for me to 
contact you 
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3. 	The surveys were backed up by interviews with those respondents who indicated they 
would be prepared to contribute further. Each interview was conducted according to a 'Topics for 
Discussion' sheet for each school in order to focus on aspects of the schools I considered integral 
to their special identities and aims. As these are quite different, I felt that asking exactly the same 
questions would exacerbate these differences, when I am more interested in discovering how well 
the schools have succeeded in their stated aims. Accordingly the question sheet for each school 
looks quite dissimilar. However, upon examination there are corollaries between most of the 
questions, and the few that belong to the individual school are relevant only to that school (eg,. 
Q.12 St. Mary's College, on Vatican II). 

(i ) 
SMC - SOME TOPICS FOR DISCUSSION (A) 

I. 	Sectarianism? Church's attitude to mixed marriages? 
2. Did your home life reinforce or contradict school life? 
3. What was you parent's attitude to education of girls? School's Attitude? 
4a. Was the discipline framework in your school compatible to that at home? 
4b. What is your opinion of the School's disciplinary  framework? 

What is your opinion of the School's moral/ethical  framework? 
5. What were provisions/attitudes of school to art/music/science/vocations/class sizes? 
6. What is your perception of the quality of education you received? 
7. What was the attitude of the role of women  in society at school/home? Equality of sexes? 

Careers for women? Do you feel women can successfully combine a family and career? 
S. 	Single-sex schooling - advantages and disadvantages? 
9. What was your relationship like with your parents? Your teachers? 
10. What is your view of the Church's attitude to issues such as abortion, contraception, I.V.F? 

(or any others). 
11. Vatican II - opinions on/effect of 	on your life? 
12. Modern Catholicism - where is Church heading for you? Issues - women priests/married 

priests/liturgy? Any others? 
13. Modern Catholicism and S.M.C. - where do you see S.M.C.'s role in the year 2000? 

Please understand these questions are aimed at giving a focus to my research. You may wish to 
comment on all or only some aspects. Thank you for participating. 

Jane Clarke 



FRIENDS SURVEY - INTERVIEWS, TOPICS (B) 
These are suggested topics only. You may have other issues you would like to bring up: 
1. Effectiveness of Friends' philosophy of non-sectarian moral/ethical guide-lines. 

Effect of Quaker pacifism on your responses to WW2? Vietnam? 
2. School values reinforced at home? 
3. Reasons parents sent you to Friends? 
4. Friends as a co-educational school - details. Advantages/disadvantages? 

Any evidence of sexism / equality of opportunity? 
5. School discipline - details? Effectiveness? 
6. Relationships with teachers? 
7. What sort of emphasis/value given to academic achievement? Social Status? Self esteem 

of students? Sport? Competitiveness in any of these areas? 
8 	School's attitude to other denominations? 
9. Perceived quality of education? 
10. Role of Friends as an educational institution in the year 2000? 

Please understand these questions are aimed at giving more focus and depth to my survey. You 
may wish to comment on all or only some aspects. Some of these questions have already been 
asked in the survey - in these cases, I am seeking more details on this topic. 

Jane Clarke 

AN ANALYSIS OF BOTH SETS OF QUESTIONS 
REVEALS THE FOLLOWING 'PAIRS' 

SMC = A FRIENDS = B 
Did your home life reinforce or contradict school life? 
School values reinforced at home? 

A. 	8 	Single-sex schooling - advantages and disadvantages. 
4 	Friends as a co-educational school - details. Advantages/disadvantages? 

Any evidence of sexism / equality of opportunity? 

A. 	9 	What was your relationship like with your parents? Your teachers? 
A. 4 

	

	Was the discipline framework in your school compatible to that at home? 
What is your opinion of the School's disciplinary framework? 

B 	5 	School discipline - details? Effectiveness? 
B. 6 	Relationships with teachers? 

A. 11 	Sectarianism? Church's attitude to mixed marriages? 
B. 8 	School's attitude to other denominations? 

A. 6 	What is your perception of the quality of education you received? 
B. 9 	Perceived quality of education. 

A. 13 	Modern Catholicism and S.M.C. - where do you see S.M.C's role in the year 2000? 
B. 10 	Role of Friends as an educational institution in the year 2000? 

14 



(iv) 
RATIONALE - QUESTIONS SPECIFIC TO EACH SCHOOL 

B. 	1 	Effectiveness of Friends philosophy of non-sectarian moral/ethical guide-lines effect 
of Quaker pacifism on your responses to WW2? Vietnam? 

B. 	3 	Reasons your parents sent you to Friends? 

B. 	7 	What sort of emphasis/value given to academic achievement? Social Status? 
Self esteem of students? Sport? Competitiveness in any of these areas? 

A. 	3 	What was your parent's attitude to education of girls? School's attitude? 

A. 	5 	What were provisions/attitudes of school to art/music/science/vocations/class sizes? 

A 	7 	What was the attitude of the role of women in society at school/home? 

A. 	10 	What is your view of the Church's attitude to issues such as abortion, contraception 
I.V.F? (or any others). 

A. 	1 1 	Vatican II - opinions on / effect of - on your life? 

A. 	12 	Modern Catholicism - where is Church heading for you? Issues - women priests/ 
married priests/liturgy? Any others? 

(v) Question B1 was asked of Friends respondents only to elicit more comment on the school 
philosophy as an ethical guide. 

Question 83 was asked of Friends respondents only because only a small percentage of 
Friends' students are Quakers, and it was therefore pertinent to discover other reasons for 
their parent's choice of school. The question was not asked of St. Mary's College 
respondents because 100% of respondents were Catholic. 

Question 87 was asked of Friends respondents in order to discover if the Quaker emphasis 
on 'that of God in every man', understood as a belief in the intrinsic value of the individual 
regardless of social status and ability, was in fact effective. 

Question A3 was asked of St. Mary's respondents as recipients of a single-sex education. 

Question AS was asked of St. Mary's respondents to discover whether its status as a low 
fee paying school, primarily concerned with religious education, had had an effect on 
academic standards. 

Question A7 was asked of St. Mary's respondents to discover the attitude to women's 
social roles in the school/home. 

Question A10.11.12 were asked of St. Mary's respondents as specific issues for a Catholic 
school in regard to the Church's teachings on moral issues. 

15 
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4. 	STRUCTURE OF THESIS 

Where respondents were interviewed, I combined this information with survey details 
Respondents were then divided into 20 year cohorts in order of year left school, and allocated a 
letter in order to identify them within the text. Respondents own names as at 1994 were also used, 
if given, or a psuedonym given if they did not wish to be identified. 

Each cohort was then formed into a Chapter, in which information and observations are backed up 
by a statistical analysis of 'key' questions where this was possible. The information from the 
surveys and interviews has been organised under the following broad related headings for each 
cohort. 

(i) Comments on each schools' stated aims and religious /moral philosophy. 
{Q.13(a), (b), (c)} 

(ii) Reasons for attending the school 
{Q. 18 } 

(iii) Personal - school and inter-school relationships (happiness at school, disciplinary 
framework, teacher-student relationships) 
{Q.14, Q.16(a), Q.23(e), Q.24, Q.29(a), (b)} 

(iv) Aspects of education of girls, single-sex education (St. Mary's College), co-education 
(Friends), comparative quality of academic education (both schools). 
{Q.23(a), (e), Q.33} 

(v) Religious commitment / moral issues. 
{Q.42, Q.43, Q.44, Q.45} 

These areas are backed up by a statistical analysis of each cohort presented as a series of tables, 
and referred to where appropriate in the text 

(All surveys were used for the statistics, and those which offered enough information were written 
up along with related interviews). 



5. SURVEY RESULTS 

(These have been tabulated from answers to 'key' questions only. 
Some questions proved irrelevant to the aims of this thesis or were difficult to 

interpret.) 

COHORTS 

ST. MARY'S COLLEGE 	 THE FRIENDS SCHOOL 
140 Questionnaires - 58 ret'd 	120 Questionnaires - 35 ret'd 

=41.4% = 29% 

Year Groups 1920-40 1940-60 	1960-80 1980-90 1940-60 1960-80 1980-90 
No. of Respondents 7 21 	21 9 11 13 11 

0.1(d) What were your final qualifications at school? 
Table 1(a) 
School Leaving Levels  
Schools Board Cert. 
Leaving/Intermediate 
Matric/HSC/TCE 11/12 
Other 

6 
1 

6 
6 
8 
I 

10 

11 9 

2 
5 
4 

6 

7 

1 

10 

Note:  School's Board was Year 10, Leaving/Intermediate Year 11, Matriculation/HSC/TCE 
11/12 apply to Senior Secondary Years 11 & 12 leading to University Entrance. 

01(e) What are your post-school qualifications. ? 
Table 1(b) 
Post School 
Qualifications  
None 3 8 1 1 1 
Degree (full/part) 5 10 7 4 3 9 
Diploma 4 1 5 3 
Certificate 3 8 7 1 1 6 
Apprenticeship 1 I 

17 
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ST MARY'S COLLEGE 	 THE FRIENDS SCHOOL 

Year Groups 
No. of Respondents 

1920-40 
7 

1940-60 
21 

1960-80 
21 

1980-90 
9 

1940-60 
11 

1960-80 
13 

1980-90 
11 

01(g) 	What is your present 
Table 1(c) 
Occupation (1994) 

occupation? 

Professional 3 13 1 / 9 
Commercial 1 1 / 1 / 
Public Servant 3 1 1 1 
Clerical 1 1 
Sales/Service 1 1 
Trade/Apprenticeship 1 
Manual 
Agriculture 1 
Home Duties 5 10 / 1 3 
Art/Music 1 
Student (Tertiary) 4 9 
Retired 5 3 

02. What is your marital status? 
Table 1(d) 
Marital Status 
Single 1 5 10 
Married 6 17 19 1 10 10 1 
Widowed 1 1 1 
Divorced/Separated / 1 1 
Defacto 1 1 / 

Q3. What kind of school did your spouse attend? 
Table 2(a) 
Spouse (school) 
State 2 8 11 7 3 1 
Catholic 3 8 10 
Protestant 
Quaker 
Other 

Note: For St. Mary's respondents, 'mixed' marriages, where the Catholic partner marries a non-
Catholic, are the norm (for more than 50% of respondents). 
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Year Groups 1920-40 1940-60 1960-80 1980-90 1940-60 1960-80 1980-90 
No. of Respondents 7 21 21 9 11 13 11 

05(c) What type of school do your children attend? 
Table 3(a) 
Children - School 
State 1 3 1 1 4 4 
Catholic 6 19 19 1 1 
Protestant 1 3 1 
Quaker 1 1 3 3 
Other / 4 

Note: Despite the preponderance of 'mixed' marriages, the majority of St. Mary's respondents 
sent their children to Catholic schools. Only 3 Friends respondents sent their children to Quaker 
Schools. 

07('a) What type of school did your mother attend? 
Table 3(b) 

Mother - School  
State 	 1 	10 	3 6 4 5 
Catholic 	 5 	10 	17 9 
Protestant 	 1 4 3 3 
Quaker 1 
Other/No answer 	1 1 

07(h) What type of school did your father attend? 
Table 3(c) 
Father - School 
State 	 / 	13 	6 3 4 3 6 
Catholic 	 3 	3 	14 5 3 4 
Protestant 	 7 	1 6 
Quaker 1 1 1 1 
Other/No answer 	7 7 

Note: 71% of St. Mary's respondents' mothers and 43% of fathers attended Catholic schools 
indicating the strong role mothers play in determining a child's religious affiliation. A much more 
tenuous connection exists between the school attended by Friends' respondent's parents and 
Friends as a Quaker school - 4 mothers (11%) and 3 fathers (9%) attended a Quaker school 
reflecting both the smaller number of Quakers in the community and the fact Friends is the only 
Quaker school in Australia. A stronger connection exists between parents with a Protestant school 
background and Friends - 10 mothers (29%) and 6 fathers (17%) attended Protestant schools. 
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Year Groups 	1920-40 1940-60 1960-80 1980-90 	1940-60 1960-80 1980-90 
No. of Respondents 	7 	21 	21 	9 	 11 	13 	11 

0.16 Did you have adequate self confidence at school? 
Table 4 
Self Confidence. School  
Yes 	 3 	5 	5 
No 	 3 	14 	11 
Some 	 1 	7 	6 

8 

1 

5 
4 	4 

6 

Note: 'Self confidence' was a difficult concept to measure in terms of the influence of the school 
as it is so dependent on other factors. Certainly a higher proportion (48%) of St. Mary's 
respondents lacked self confidence at school compared to Friends (28%). This could be linked to 
some extent to the rather authoritarian framework of the school up to the 1980's - significantly this 
last cohort is predominantly a self confident one (88%). However, it is difficult to assess how big 
a role the school itself played in this, as reasons _given for self confidence or its lack of, varied so 
much. In this sense, this question did not 'work'. 

023(a) Do you feel your school gave you a better academic education than a State School? 
Table 5(a) 
Quality of Education  
(a) Academic  
Yes 	 4 	8 	6 	7 	 7 	10 	9 
No 	 3 	4 	7 	1 	 1 	2 	1 
Not Sure 	 9 	8 	1 	 3 	1 	1 

023(b) Do you feel your school gave you a better practical  education than a State School? 
Table 5(b) 
Yes 	 3 	11 	5 	3 	 5 	6 
No 	 4 	3 	8 	1 	2 	3 

	
7 

Not Sure 	 6 	.8 	3 	 4 	4 

Note : 	had difficulty deciding what was meant by a 'practical' education, so this table 
has not been used in the text. 

023(c) Do you feel your school provided a better moral  education than a State School? 
Table 5(c) 	- 
Yes 	 6 	19 	20 	7 	 11 	7 	7 
No 	 1 	 1 	1 
Not Sure 	 2 	1 	2 	 3 	3 
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Year Groups 	1920-40 1940-60 1960-80 1980-90 	1940-60 1960-80 1980-90 
No of Respondents 	7 	21 	21 	9 	 11 	13 	11 

023(d) Do you feel your school set standards of personal behaviour  and selflessness  for students 
to follow? 

- Table 5(d) 
Yes 	 6 	20 	20 	8 	 11 	13 	. 11 
No 	 1 
Not Sure 	 1 	 1 

023(e) What sort of disciplinary framework did your school offer? 
framework? 

What is your opinion of this 

Table 5(e) 
Strict/Unfair / 5 10 3 1 
Strict/Fair 5 12 10 / 4 7 / 
Flexible / 6 3 6 
Not Sure 1 1 1 1 / 3 

Note:  This table was deduced from respondent's descriptions of their school's disciplinary 
framework. 

033(c) Were there any advantages/disadvantages in attending a single-sex school (St. It/lary's) / 
co-educational school (Friends)? 
Table 6 
Single-Sex v Co-Ed. 
ADVANTAGES 
Social (Friends) 10 10 10 
Study (SMC) 	 1 3 3 3 
DISADVANTAGES 
Social (SMC) 	2 4 9 5 
Study (Friends) 1 3 1 
None/Don't Know 	4 14 10 

Note: This table was deduced from respondent's views/comments on single-sex and co-education. 
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Year Groups 	1920-40 	1940-60 	1960-80 
No. of Respondents 	7 	21 	21 

1980-90 
9 

1940-60 
11 

1960-80 
13 

1980-90 
1 

039(a) What was your religious affiliation at school? 
Table 7(a) 
Religion at School 
SMC-Catholic/F-Quaker 	6 	20 	21 9 6 3 1 
Protestant 1 3 3 
Orthodox/Christian 1 / 1 
None/Not Answered 	 1 2 5 6 

039(b) Do you still hold these beliefs? 
Table 7(b) 
Present Religion 
Still Hold Beliefs - Yes 	6 	19 	17 3 6 8 9 
Still Hold Beliefs - No 	1 	1 	1 1 4 2 2 
Still Hold Beliefs - Some 	 2 5 1 3 2 

039(c) How often do you attend religious services? 
Table 7(c) 
Attend Services 
Weekly/More Often 	6 	18 	13 / 3 1 
Monthly 	 / 1 -) 1 1 
2-3 Times per Year 	 1 	3 6 / 3 2 
Never/Hardly Ever 	1 	1 	2 1 4 8 8 
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Year Groups 
No. of Respondents 

ST. MARY'S COLLEGE 

1920-40 	1940-60 	1960-80 	1980-90 
7 	21 	21 	9 

THE FRIENDS SCHOOL 

	

1940-60 	1960-80 	1980-90 

	

11 	13 	11 

041 Please circle labels you believe apply 
Table 8 Personal Identification 

to you. 

Jewish (0%) 1 (3%) 
Christian 6 21 19 9 (95%) 4 4 / (17%) 

Orthodox 1 1 (3%) (0%) 
liberal 2 6 1 (16%) / / (11%) 
evangelical (0%) (0%) 
charismatic 2 (3%) (0%) 
agnostic 1 1 (3%) / / / (17%) 
atheist (0%) 1 1 

( humanist 
Liberal 3 

1 
12 

6 
1  

3 (21%) 
1 	(31%) 

/ 
6 

6 
4 

4: 74700 ))) (( 331  4 

Labor 2 3 3 6 (24%) / 1 1 (11%) 
DLP (0%) (0%) 
Australian Democrat (0%) 1 (3%) 

*Green 2 (3%) (0%) 
conservative 5 5 (17%) 2 4 1 (20%)  
Small '1' liberal / 4 3 1 (17%) 1 1 (9%) 
middle-of-the-road 3 6 2 (19%) 1 3 1 (14%) 
Christian socialist 1 	(0%) (0%) 
socialist 1 2 (57) (3%) 
apolitical 1 / 2 (9%) 1 3 (11%) 
swinging voter 1 7 8 2 (31%) 1 4 ? (20%)  
royalist / 7 2 (19%) 1 1 (6%) 
republican 1 4 2 (12%) 1 5 5 (3 1%) 
Australian nationalist / 7 6 3 (31%) 3 4 5 (34%) 
internationalist 
pacifist / 

3 
4 

3 
5 

3 (16%) 
3 (24%) 

/ 
3 

/ 
4 

, 
5 

(17%)  
(34%)  

feminist 
anti-feminist 

2 
1 

6 
/ 

6 
1 

7 (36%) 
(7%) 

/ 6 4 (( 30  4°/) %)0  

ecumenical 1 (3%)  
* my omission! Added by 2 respondents 
Lcl lie.: These 'labels' reflected respondent's views as at 1994. Some respondents chose labels 
which appeared mutually contradictory, others wrote comments or explanations. An interesting 
trend is the fact that 31% of St. Mary's respondents identify themselves as Liberal voters, though 
many who did so also indicated they were 'swinging' voters (31%). Only 24% of St. Mary's 
respondents identify themselves as Labor voters, rather negating the myth that Catholics vote 
Labor! 36% of Friends respondents identified as Liberal and 11% as Labor voters, reflecting 
more the middle-class backgrounds of parents than Quaker values? Republicanism gained 
reasonable support from Friends' respondents (31%) as opposed to St. Mary's (12%) perhaps 
reflecting the more 'liveral' nature of the school ethos, though this sample is too small to draw any 
real conclusions. On the other hand, more St.Mary's respondents saw themselves as royalists 
(19%) than did Friends (6%) reflecting a more 'traditional' outlook? 



CHAPTER TWO 
BACKGROUNDS, AIMS AND AMBITIONS 

The Friends School and St. Mary's College both arose out of the perceived religious needs of the 
Quaker and Catholic communities in nineteenth century Hobart. It is the aim of this chapter to 
briefly examine these needs, the processes which led to the establishment of each school, and the 
particular and stated educational and religious philosophies which directed the structure and 
practice of each school from its inception. 

ST. MARY'S COLLEGE: 

Even a necessarily brief history of origins of St. Mary's College cannot be written without 
mentioning the foundress of the Order behind the school, Nano Nagle. Born into a comfortably 
middle-class Irish Catholic family in 1718, Nano felt called from her life in a foreign convent to 
return to Ireland in 1746 and devote her life to the poor, "the roots of their endemic poverty .. in 
primitive methods of agriculture, rents perpetually to be met, recurrent famine and the ... 
consequences of continued sub-division of already small holdings ... [plus] chronic under-
employment and the minimum of industrialisation to absorb the urban poor." Nano felt the best 
way to begin was to set up schools for poor children and by 1755 she founded her own group; of 
sisters, which eventually became the Presentation Congregation, whose identifying mark was 
education of the poor, an education not merely in literacy and numeracy but more importantly a 
specifically Christian and Catholic education. 

Final Papal approval of Nano's Order came in 1805, well after her death in 1784. The Order grew 
rapidly, and by 1838, the Presentation Sisters had established 36 convents in Ireland, including the 
new community at Fermoy, which "within a few weeks of its opening ... had more than five 
hundred pupils ..."2 

Across the world in Van Diemen's Land, the first Catholic priest, Father Philip Conolly, arrived in 
1821, to minister to the few Catholics in the penal colony. Most were convicts or ex-convicts and 
for years had been living without the mass or sacraments. Worse still, their children were growing 
up spiritually destitute. Father Conolly made several unsuccessful attempts to start a school. Of 
more importance at this time was the provisions of basic diocesan facilities - priests, churches and 
masses. By the time Tasmania received its first Catholic Bishop, Robert Willson, in 1844, 
Catholics numbered 6,000, mainly convicts, and by 1866, the year of his death, this had increased 
to 20,000 including "many free settlers as well as former ticket-of-leave men ... served by fourteen 
parishes, with a clerical staff of nineteen. "3 

The character of the colony was also changing from a convict based system to a society of 
primarily free men and the education of children was of great concern, particularly to the churches. 
"Education in the government-funded schools was along the lines of the British & Foreign School 
Society" 4 which adopted a 'neutral' approach to the teaching of religion, confining it to the 
grammatical meanings of scriptural texts, "thus succeeding in virtually defining God out of 
meaningful existence. "5 
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Nevertheless, the education offered in state schools, while recognising the usefulness of literacy 
and numeracy, was a determinedly moral one - "the over-riding ideology ... was 'utility' ... shaped 
... within the context of moral enlightenment, a belief that everyone could ... become wise, 
prosperous and responsible"b if properly educated. These sentiments may have been admirable 
and were certainly moralistic, but were unacceptable to Christian churches, particularly the 
Ancalicans and Catholics. Their united opposition in the 1840's led in 1846 to a "subsidising of 
denominational as well as government schools." 7 The establishment of a Board of Education in 
1853 along the lines of the National System in Ireland and New South Wales saw an end to these 
grants, and a new blend of secular and religious education in state schools offering a "general 
education unconcerned with any particular church ... by limiting the daily ... instruction to those 
leading doctrines of Christianity and ... practical duties on which all Christians might ... agree. 
Opportunities were to be afforded, at stated periods, for the imparting of instruction ... to the 
children of different religions by their respective pastors. "8 

Bishop Willson's successor, Daniel Murphy, came in 1866 at a time of renewed confidence for the 
future of the Catholic Church in the colonies, and a new commitment to the provisions of a 
specifically Catholic education for its children. 

Bishop Murphy was determined to provide for Tasmanian Catholic children "an environment of 
learning that was permeated by ... Catholic belief and nourished by Catholic devotional practices 
This could only be done by establishing a parallel Catholic system of schools staffed and run by 
religious congregations since the present situation in Tasmania was unsatisfactory. There was no 
"probability of denominational schools being subsidised by the government"10 and schools with 
Catholic children while they allowed denominational instruction, it was not "interwoven, with 
secular instruction as happens in schools conducted by members of Religious Orders." 

It was after his appointment as Bishop of Tasmania, and before he arrived in 1866, that Murphy 
turned to the Presentation Convent in Fermoy, Ireland where his sister was the SuperiOr, for 
assistance in his plans for Catholic education in the new diocese. 

As a result of Bishop Murphy's appeal, Ellen Murphy (Sr Mary Xavier) arrived in Tasmania in 
October 1866 with a small group of nuns. The 'Reverend Beechinor had prior to their arrival 
issued a pamphlet explaining why the sisters had been invited to come: 

"The original object of the Presentation Institute was to devote its 
undivided efforts to promote the welfare of the poor. With the sanction of 
the Holy See, however, the members of the Order accommodate 
themselves to the conditions of the country in which they live; and devote 
themselves to the education of all children without distinction of class or 
creed. Their object is to draw children away from the haunts of idleness 
and sin: to take them completely into the arms of religion; to form their 
character to virtue; to refine their manners; to enlighten their 
understanding, and to ennoble their hearts by implanting in them a love of 
justice and of God. It is, in fine, to impart a moral and intellectual 
education of such a superior order as will make the children useful 
members and ornaments of society in this world, and conduct them safely 
hereafter to the happy society of the elect."12 
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Mother Xavier proved herself immensely practical by advertising in 1867 a Grand Bazaar "in aid of 
funds for the completion of the Presentation Schools, Hobarton"13, held over four days in January 
1867, where valuable contacts with the community were forged and much needed funds raised. 
On 2nd February, 1868, the school opened. An advertisement in The Tasmanian Catholic 
Standard April 1868 revealed the school consisted of two separate divisions. "A Free School for 
poor and destitute children and a Paying School for upper and middle-classes." The Standard ... 
went on to say: "Though especially devoted to the education of the poor, we are glad to see ... that 
... the Presentation Convent will be prepared to receive a higher class of pupils as well." 14  

Since all but the truly indigent were expected to pay for education in both government and private 
schools, the fees of the paying school (two guineas per quarter) would have been acceptable to 
those families who could afford this charge, and those who could not, sent their children to the free 
school. 

The standards of both schools were somewhat different - their social divisions underlined by the 
provisions of a "full scholastic course" for pupils of the fee-paying section, while "pupils less likely 
to continue their studies beyond the age of thirteen were catered for in the section which came to 
be known as St. Columbas."15 Despite the class distinctions, acceptable at the time, a truly 
Catholic education was at last available for girls in Hobart. 

In spite of many references in early publications to the College catering for "young ladies", due to 
parental demands boys were permitted to enrol from the earliest days into senior grades "until St. 
Virgil's College opened for boys in 1911."1. However, the Presentation Order were still primarily 
concerned with the education of girls. The sisters were, as always, "ready to enrol non-Catholic 
pupils."17 

The 1870's were a time of consolidation for the school. A lottery to reduce the debt .on the 
building was advertised in The Tasmanian Catholic Standard in March 1871, and with true 
Catholic ingenuity drawn in Melbourne, as Tasmanian law "forbade the drawing (but not, ticket 
selling) of lotteries" !18 

• Soon after the opening of the College, the Sisters were pressured by Catholic families in remote 
settlements to provide boarding facilities so that their daughters too could receive a Catholic 
education. 

Neither the Bishop nor the Order had foreseen this request, but insistent demands by parents led to 
a consultation with Roman authorities, approval, and the opening of boarding facilities in 1871, as 
advertised in the Melbourne Advocate in 1870: A "Superior Education [was available] 'on 
moderate terms' [and was] soon attracting pupils, not only from ... Tasmania, but from mainland 
states ..."19 Boys who required boarding facilities were accommodated 'off campus' but close to 
the school. 

St. Mary's College was certainly breaking new ground for the Order, since the Presentation Sisters 
at Fermoy had provided only primary education for children of poor families. It was therefore "a 
bold step to establish a select college of the type of St. Mary's, and to advertise it so widely ... to 
say nothing of the audience, often containing the Governor ... attracted to the Annual Exhibition 
days. "20  
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In 1895, Sister Joseph Power arrived as Principal. A brilliant teacher, she soon brought 
"outstanding success to her new school."21 St. Mary's College students "were successful in 
University Public Examinations in English, Latin, German, History, Arithmetic, Algebra and 
Euclid."22 Students were also successful in Trinity College Examinations in Music, and the public 
duly notified of these successes by advertisements. Prize-giving days and acknowledgement of the 
value of public examinations became part of the culture of the school. A quiet, almost inadvertent 
'hidden curriculum' was at work also - many girls, even unconsciously "imbibed an awareness of 
the capability of women as they saw them conducting large institutions, teaching ... subjects more 
often associated with male teachers, and creating in their schools ... an ... esprit de corps which 
made their students, for the most part, want 'to belong'."23 The Sisters were also gradually making 
the change from the higher education of women seen as "accomplishments and amiability" to an 
education which was at least beginning to approximate "the higher education of men."24 

So St. Mary's College, by the end of the nineteenth century, had departed radically from Nano 
Nagle's aim to educate the poor. Circumstances in Tasmania had widened this to education of all, 
including the poor, and the nature of this education also changed. Ironically, St. Mary's College 
had become middle-class in its public image, dependent, like the Church, on "a Catholic farming 
and merchant-class"25 which had gradually developed in the nineteenth century. The ease with 
which the Sisters responded to changing circumstances is however not surprising - despite their 
initial mission with the poor, "the pioneering nuns who founded Irish congregations came from 
relatively well-off families [so that] on a more subtle level, the moral and devotional culture of 
Catholicism [was linked] to the interests and world view of that same middle-class to which the 
families belonged. "26  

Nevertheless, a Catholic education was still available, though less intensive, to Catholic families 
who could not afford to pay fees, and the central aim of the Presentation Sisters remained the 
promulgation of a Catholic faith in their students which would last their whole lives and provide 
salvation at the end. Success in public examinations and good manners were desirable, and 
contributed to this aim by ensuring the popularity and therefore financial viability of the school by 
satisfying the demands of parents who required not just Catholicism inculcated in their daughters, 
but these elements as well. 

THE FRIENDS SCHOOL: 

James Backhouse, an English Quaker, was instrumental in the founding of The Friends School in 
Hobart. He had a keen interest in education, and was familiar with the educational ideas of Joseph 
Lancaster, who set up a school in London in 1798 based on Christian but non-denominational 
principles, imbued with a strong moral purpose 

Backhouse, accompanied by fellow Quaker G.W. Walker, arrived in the colonies in 1832 "to 
preach the Gospel ... [and] to inspect the penal settlements, gaols, schools and other public 
institutions"27 

Quakerism in the 1830's in Hobart was not strong numerically but Backhouse and Walker's 
interests were supported by a wide cross section of the public in areas such as prison reform, 
temperance, aboriginal protection and a "characteristic sympathy for education".28 Backhouse and 
Walker worked hard in the 1830's to establish Quaker meetings in Tasmania, but by the 40's and 
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50's these were struggling to survive - of particular concern was the loss of younger members 
partly due to the society's own "exclusiveness and narrowness of outlook."29 Several attempts 
were made between 1855 and 1861 to set up schools for the children of Friends in Hobart in order 
to retain younger members in the Quaker community, but these failed largely because they were 
private ventures not officially backed by Monthly Meetings. Nevertheless, these attempts 
reinforced a growing conviction that "education held the key to the survival of the Society of 
Friends"30 not just in Hobart, but in Australia. 

In 1869, correspondence began between the Melbourne Monthly Meeting and London Yearly 
Meeting "concerning the establishment of a school for the children of Friends in the Australian 
Co1onies"31, to be co-educational and offering primary and secondary education and boarding 
facilities. The possibility of accepting non-Friends was mentioned. At the time, no action was 
taken because Melbourne felt the financial burden would be too great. However, in 1885 Friends 
in Hobart, "anxious concerning the ... state schools, when religion was excluded"32, suddenly took 
the initiative and appointed a committee to investigate setting up a school in Hobart. 

Considerable financial help from English Friends was sought and given for the proposed school, 
based on Lancaster's educational model. Its main function was to give its students moral and 
religious guidance through an education neither sectarian nor secular and in line with Quaker 
principles. The first Quaker school in Australia opened in leased premises in Warwick Street, 
Hobart in 1887, following the model discussed in 1869. In order to extend to boarding school 
facilities, the substantial property "Hobartville" in Commercial Road was purchased in 1888 where 
the senior school is still located. Samuel Clemes, a 'birthright' Friend and experienced educator 
was appointed the School's first Principal. 

The School's first year attracted "an unexpected number of non-Friends in its senior classes ... an 
indication that [it] appeared to gain the approval of those who wanted neither the sectarian 
education of Anglican and Catholic schools nor the new secular education provided in the public 
schools." 33 That this latter education was moralistic in tone was not sufficient while the former 
schools were objectionable because of their denominationalism. 

The school's stated aims were to provide a 'useful' and 'guarded' education for the children of 
Friends and others sympathetic to Quaker ideals. (These pupils would be naturally drawn from the 
upper and middle-classes, as opposed to the general Quaker concern for education of the poorer 
classes in order to assist their salvation.) The acceptance of non-Friends into the school was not to 
compromise these ideals. The terms 'useful' and 'guarded' are central to the Quaker philosophy 
behind the founding of Friends and therefore need to be explored in more detail. In particular, the 
term 'useful' has two separate but related meanings in Quaker education. The first is related to the 
Friends' belief that God speaks directly to each individual through "that of God" in everyone. The 
school curriculum was therefore evaluated in terms of these basic criteria - did subjects "contribute 
to the knowledge of 'that of God in every man', were they consistent with the pursuit of Truth and 
Goodness, and therefore useful for moral and religious 7urposes?"34 The second meaning of useful 
was in terms of "earning a livelihood ... particularly [in] the sciences and technical instruction."35 
So the term 'useful' includes both a moral, religious and utilitarian aspect. 

The 'guarded' aspect of a Quaker education is related to but not the same as 'useful'. It refers to 
shielding young people from the diversions of a materialistic world so that the "light within" each 
individual might be properly nurtured as a guide to right conduct, and "be the means to promote 
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the aim of developing the moral character of the child."3. One of the results of these criteria when 
applied to school subjects was an initial mistrust of music and drama as frivolous and time-wasting. 
This was gradually eroded as pressure from parents forced modifications of the Quaker 
disapproval of these pursuits. An emphasis on natural history was a more positive aspect of a 
'guarded' education, since this was considered a healthy leisure-time pursuit which would lead the 
mind on to the God who had established such natural order in the universe, and its study would 
also avoid the temptation of idleness. 

In addition to a 'guarded' and 'useful' education, the school's prospectus also offered "new and 
modern methods of education," again linked to and compatible with the Quaker ethos. Internally a 
conflict of aims soon arose: the school wished to primarily train the moral character of each 
student, yet it was also expected to teach to the public Council of Education examination. The 
Principal, Samuel Clemes, was not "examination-minded" and made it clear in 1888 that public 
examinations were not to influence the curriculum: "If we consider the main purpose of education 
to be a cramming into the mind of a child of a certain number of facts ... then we shall ... count that 
those who came out top in each [exam] are the successful ones, and those near the bottom ... 
failures. But if we consider education rather as a training in the best possible use of the faculties 
with which our Heavenly Father has gifted us ... we shall not attempt a comparison between our 
own children and others so much, as we shall be anxious that they shall, each according to his 
measure ;  be doing honest work 11.7  

Nevertheless, despite this eloquent appeal, parents assumed that the school would also prepare 
students for the public examinations, as these were the means of entry into the new University of 
Tasmania. Unfortunately, Friends' students fared badly in Junior Public Exams in 1892, and 
Clemes had to modify his stance somewhat and admit the school had to prepare students for such 
examinations, but characteristically added "we do not go out  of our way for them, but take them in 
our way."3g 

Internally, Ciemes did away with "the old idols of marks, prizes and cramming"14 while in 1897 
Friends students had outstanding results in public examinations, eliciting a condemnation froth 
Clemes of the 'rampant craze for public examinations'. The development of character by means of 
a ',guarded' Christian education, in his opinion, was of far greater importance, and this was not 
examinable. Clemes' policy of not awarding prizes for academic success attacked one of the most 
firmly rooted educational practices of the day, but was consistent with practices in English Friends 
schools. Friends saw such prizes "as indulging a competitive spirit lacking in humility."39 In the 
Tasmanian context, however, this was a radical reform in education practice. 

The Friends school also introduced another 'new' concept in education in Tasmania - co-education 
- a major departure from tradition especially at secondary level in a boarding school setting. This 
innovation was not however motivated by a particular desire for educational opportunities to be 
extended to girls - rather it was for economic reasons, though Clemes himself had a strong faith in 
the rightness of educating boys and girls together. Despite initial misgivings about co-education 
from both members of the school committee and teachers, a school survey in 1897 revealed a high 
degree of approval among pupils. "Students appreciated that co-education meant a variety, of 
teacher [and] ... a better balance in a mixed class. The report concluded that co-education was a 
very good plan. it makes the boys behave themselves like gentlemen _ 1 '30 A particular advantage 
of the system was greater educational opportunities than was normal at the time for girls: "Girls 
proved themselves eager to ... take the new science courses; a girl from Friends school, Amy 
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Elliott, was among the first science graduates at the University of Tasmania."' Not surprisingly 
there was a steady demand for places for girls and most years there were approximately equal 
numbers of girls and boys. The students were not the only ones who perceived the benefits of co-
education - Dr. Benjafield, a prominent Hobart doctor, noted that it gave "the girls a confidence 
and natural behaviour in the presence of the opposite sex ... far better than the simpering 
affectation of the boarding school miss", while he felt that the effect of co-education on the boys 
was "good beyond question. In manners they must needs be gentlemen, before young ladies, and 
in class the boy who thinks himself a lord of creation comes down several pegs when he gets badly 
beaten by the girls."42 

The brief background or the establishment of The Friends School and St. Mary's College reveals 
that though the schools arose from quite different Christian perspectives, they shared important 
similarities. Catholic critics of the State education system often argued that morality as taught in 
state schools on general Christian principles was pointless since by [their] definition moral conduct 
could not be separated from the one true religion, Catholicism. Friends claimed to be non-
sectarian, but its strong emphasis on the promulgation of Quaker values meant that it had in 
common with St. Mary's both a rejection of the state system of education and a concern to 
inculcate in the young a particular religious viewpoint by offering an education integrated with this 
religious outlook in every possible way. 

The schools differed, of course, in method and practice, since each was driven by quite different 
religious philosophies. (An interesting contrast between the schools arises in the matter of public 
examinations. Clemes' attitude to examinations had to be modified under pressure from the school 
Committee and parents, but his insistence that competitiveness on terms of examination results was 
not desirable, and that all students' achievements be recognised was distinctly Quaker and 
educationally a century ahead of the time. St. Mary's College, on the other hand, • warmly 
embraced the public examination system, proving as it did that the College's academic standards 
were equal to any in the colony. No such scruples marked this endorsement of academic 
competition and celebrations of the intellectually endowed, quite understandable in the light of the 
long struggle for recognition of Catholics and Catholic education in the former penal colony, 
where the first Catholics were Irish convicts and their gaolers English Protestant Anglicans! 
Upward social mobility as well as salvation could be achieved through schools such as St. Mary's 
College. 

In summary, the key elements in the founding of the Friends School were the requirements of a 
non-sectarian, non-secular institution offering sound moral and religious guidance through the 
vehicle of a 'useful' and 'guarded' curriculum. This curriculum emphasised the value of the 
individual and the development of moral character as more important than academic success, 
though it did not exclude this, but rather decried the competitive nature of such processes. This 
education was to be in line with Quaker values, and available to the children of Friends and those 
others sympathetic to Quaker philosophy, both boys and girls. 

St. Mary's College, in contrast, was established to provide a specifically Catholic education for 
girls in which their moral, social and intellectual growth was underpinned by a thorough grounding 
in the doctrines and discipline of the Catholic Church. This education was to be available to all 
children whose parents required it regardless of fee-paying abilities and was concerned to offer a 
good quality 'secular' education as well as 'insurance for the soul'! 

30 



The task now is to discover how successful (or otherwise) these old schools have been in 
maintaining their special identities and religious philosophies in the twentieth century in the eyes of 
the men and women who attended them between 1920 and 1990. 

This task does have its own problems of interpretation. Members of each group respond to the 
original aims of their school with their own understanding of what these mean, and from their own 
personal perspective. Again, seeking and imposing patterns on these responses, as this thesis 
attempts to do, implies a further remove from these aims and original identities of the schools. 
However this process does provide a theme which links cohorts and generations in a recognisable, 
if sometimes artificial way, and allows respondents to describe their individual experiences of 
school in a structured fashion which makes contrasts and comparisons possible. 
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CHAPTER THREE 
ST. MARY'S COLLEGE COHORT 2, 1940 - 1959 
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21 Respondents, 18 documented*, 5 interviews 
(* All surveys have been used for statistics, but only those which offered 
enough written information have been quoted in this chapter). 
Respondent A 

	
Born 1925 Attended S.M.C. 1936 - 1941 

Stenographer/Home Duties 
Respondent B 

	
 - Interview - Born 1928 

Attended S.M.C. 1933 - 1941 Public Servant/Home Duties 
Respondent C 

	
Born 1927 Attended S.M.C. 1932 - 1942 

Retired Secretary 
Respondent D 

	
 

Born 1927 Attended S.M.C. 1931 - 1943 
Respondent E 

	
Born 1927 Attended S.M.C. 1941 - 1945 

Lab Assistant/Home Duties 
Respondent F 

	
 Born 	 

Attended S.M.C. 1937 - 1945 Retired Nursing Sister 
Respondent G 

	
Ms  - Interview - Born 1930 
Attended S.M.C. 1937 - 1948 Psychologist 

Respondent H 
	

Born 1929 Attended S.M.C. 1945 - 1948 
Accounting Machinist/Home Duties 

Respondent I 
	

 Born 1932 
Attended S.M.C. 1945 - 1948 Retired Music Teacher 

Respondent J 
	

Born 1933 Attended S.M.C. 1947 - 1950 
Chief Nursing Officer 

Respondent K 	Born 1934 Attended S.M.C. 1948 -1951 
Bank Clerk/Home Duties 

Respondent L 	Born 1936 Attended S.M.C. 1941 - 1953 
Stenographer/Home Duties 

Respondent M 
	

Born 1938 Attended S.M.C. 1950 - 1954 
Respondent N 

	
 - Interview - Born 1938 

Attended S.M.C. 1943 - 1954 Home Duties 
Respondent 0 

	
Mrs  Born 1939 
Attended S.M.C. 1952- 1955 Teacher Aide 

Respondent P 
	

 - Interview - Born 1939 
Attended S.M.C. 1954 - 1956 Interpreter 

Respondent Q 
	

 - Interview - Born 1944 
Attended S.M.C. 1951 - 1958 Home Duties 

Respondent R 
	

Born 1943 Attended S.M.C. 1956 - 1959 
Company Director 
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(i) 	Aims and Religious/Moral Philosophy 

The assessments of and comments on the school's aims and religious philosophy and the effects on 
respondent's lives for this cohort are largely positive. Ms  reports that: 

"For my own part I would say that the school certainly fulfilled its aims, 
although I would dispute that the only alternative was 'idleness and sin'! I 
enjoyed my education and it enabled me to further my tertiary education and 
gave me a grounding in my religion which I still appreciate (we had a wonderful 
book - Christian Manners [or some such] for Catholic girls. We loved it and also 
thought at the time it was hilarious). I learnt a strongly based Catholic 
Christianity, which was as broad as possible given the times i.e. before Vatican 
II. Catholics were a minority and felt we had to prove Catholics loyal 
Australian (this was during World War II). My father was not a Catholic - he 
was Protestant Irish but very tolerant. My mother was Catholic Irish and for 
some time the two families didn't all mix but eventually they all got on well, once 
they got to know eachother. The school and Church on mixed marriages was 
that they were not encouraged and seen as second best. But as I myself came 
from a mixed marriage, this attitude didn't worry me."3 

Other respondents were also affirming: 
"In my experience those aims were exceptionally well carried out. The Sisters were very 
concerned and caring. They received good results from their efforts and I owe my position today 
and my religious background to them and their fostering. I believe that coming from a non-
Catholic family (I became a convert at the age of 12 by the influence of a Presentation Sister, Sr. 
Canice), my ideals and standards were founded by the guidance of the Sisters"2 and "From a 
personal point of view, these aims were achieved. With daily religious lessons we were well 
grounded in our faith! I still had much to learn in this regard. We were encouraged to attend 
Mass and the sacraments, to treat others with kindness, to respect our elders and to work well. 
(This philosophy has remained with me throughout my life. I am a practising Catholic, with 
continuing desire to be closer to God and to live as He wanted me to do - loving Him and all those 
NNtith whom I come in contact)."3 

Other respondents had a broader, less specifically religious assessment of the school aims: "At the 
time I was at the school I feel that the aims of the Order came through in manners, morals and 
etiquette" ,  and "The founding aims of St. Mary's seemed to be achieved during the time I was as 
school. Certainly a large amount of time was spent on religion (attendance at Mass on Holy Days 
of Obligation ... meant we spent more time in Church than happens today). We were taught 
courtesy and good manners at all times. I knew of sectarianism 'on both sides' - in Hobart we 
were aware the Hobart Savings Bank and Sanitarium would not employ Catholics, [while we] 
Catholics felt there was disapproval of Protestant Schools."5 

One respondent agreed that the school for her had achieved its aims: "When I was at school there 
were children of different social classes and religious beliefs and I believe it is the same today. 
Religion, high moral standards and good manners were taught consistently. St. Mary's over the 
years has been responsible for making their students into useful members of society. This 
philosophy influenced me - I have always practised my religion and tried to live by it in my daily 
life at home (and) in the workplace. It has probably influenced me to stay in a marriage which has 
had difficult times."6 



 felt that: 
"It was my experience that all those aims were imparted to me and to my 
daughter, who was a part of St. Mary's College for 13 years. As a 'normal' 
human whether we live up to those ideals is part of the human experience. The 
school's particular philosophy was religious / moral / Catholic with constant 
reference to the Bible and with guidance from the moral theologians. This gave 
me guidance in the way I live and a respect for others point of view. We were 
looked down on in business and socially, and I found out when I left school that 
this was true - there was a real bias against Catholics. We did learn about other 
faiths at school, though Catholicism was the right religion - but at least we were 
given information about other religions. The school's attitude to mixed 
marriages was that if we did marry a non-Catholic the children must be brought 
up as Catholics. My husband, a non-Catholic, was always supportive and 
converted to Catholicism 20 years after we were married, of his own accord."7 

This attitude was the 'norm' for this group of twenty-one respondents, but some were critical: "I 
believe this is fairly close to the philosophy which existed in my school days. In hindsight, (it was) 
fairly narrowly based and certainly not designed to prepare young girls for an independent 
professional career orientated life, [there was] little regard for a feminist philosophy."R 

 at one time was so strongly influenced by the religious philosophy of St. Mary's 
that she "though of joining a religious (congregation). This ... was blasted away at the University 
as I was absorbed by the worldly pleasures and delights of a secular life. The school's particular 
philosophy was Catholicism, where we alone were the elite, to be saved and all other paths were 
closed (to heaven). This influenced me - I am still riddled by a sense of guilt and constraint."9 
'Social' sectarianism for her existed in that "we felt Fahan and Collegiate girls 5ocially superior ... 
[while] we were taught as Catholics we were superior in a religious sense. The school promoted 
the desirability of marrying a ... Catholic ... and saw 'mixed' marriages as difficult."m 

The overall consensus re the aims of the school for this cohort is that they were generally achieved 
in terms of inculcation of Catholic beliefs and practices and moral ethical guide-lines. However, 
some respondent's life experiences led them to question the school's rigid doctrinal structure. 

 found it "stifling and insular!' and in one respondent's case divorce led her to 
question "[this] Catholic philosophy patriarchal in nature ...divorce ultimately received disapproval 
from the Church and offered nothing."12 

(ii) 	Reasons for attending St. Mary's College. 

All twenty-one respondents identified themselves as Catholics at school's and ten gave religion as 
the specific primary reason for their parents choice of school. It is reasonable to assume this was 
also the reason for the other respondents' parents choice of a Catholic school. Two respondents 
were sent to St. Mary's because they wanted to go - one because she had a scholarship, but all had 
at least one Catholic parent. 

Typical responses were: "My parents sent me to St. Mary's for a good Catholic education and safe 
morals"14 and "My parents sent me to St. Mary's College because of religious beliefs and respect 
for the ideals of the Presentation Sisters."15 
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(Hi) 	Personal - School and Inter-School relationships (happiness at school, disciplinary 
framework, tzacher-student relationships). 

 found the school's disciplinary framework consisted of - 
- 	"high ideals to live up to [and] prefects to help keep up the standard of behaviour 

expected. My mother always backed the school. We were given the cane if 
naughty, sometimes I felt unjustly. I remember being caned on my hand because 
I got a maths problem wrong on the blackboard - but the sister responsible was 
in poor health, and though I remember the injustice, when I returned to the 
school as an Old Scholar, I found her a lovely human being. I got on well with 
the sisters, who encouraged me to do well, and I was comfortable with most of 
the teachers." 

Another respondent found discipline "not strict at all. There was good companionship ... between 
teachers and pupils on the whole [and] I was not aware of any disadvantages of single-sex 
education. I preferred it. I loved my school and was very proud of it [but] I did not have adequate 
self confidence at school due to an inferiority comp1ex."17 

Some respondent's self confidence appears linked to success at school either in sport or class work: 
"I was very happy at school. Some good friends whom I still have. I was active in all sport and 
did well in class. I had adequate self confidence but really couldn't say why. [I found the] 
disciplinary framework strict - but I'm sure it helps one cope later in life"is while others. lacked 
confidence despite this: "I was very happy at school, probably because I enjoyed study and the 
achievements of passing exams [but] did not have adequate self confidence at school. I've always 
been nervous in front of people. We obeyed the rules because we respected authority an&didn't 
question too deeply the validity of them."19 But self confidence was not necessary for  

  to be happy at school: "I was happy at school. I loved the company of other children, 
was extremely interested in sport and eager to learn. I did not have adequate self confidence at 
school - I was not liked by one particular teacher and one headmistress, and was young for my 
class, so did not mix too well."20 

 was happy at school and had adequate self confidence: 
"I had parents who were caring and also tolerant. I enjoyed school work and 

socialising and although I had the usual teenage problems (then ignored) I was 
reasonably philosophical about them. In my matric years I had three teachers 
who, while strong intellectually, also loved and respected their pupils. I had 
adequate self confidence at school, I think because of my father's acceptance and 
example. Disciplinary framework was pretty strong. The strap for not knowing 
tables, french vocab., and hanging upside-down on the monkey bars, even 
though I had green pants! Actually at that time discipline was reinforced by 
society at large so nobody questioned it. It would not work now. I would not 
approve of it for now. My parents backed up the school, but also listened to us. 
I didn't find the discipline particularly harsh but I remember on girl who got a 
really bad caning. I did not know for what reason, but this did trouble me. 

0 Despite getting the cane once for poor maths, I loved school and was happy 
there. It gave me a good moral framework for adult life - made you feel you 
wanted to do the right thing and gave me confidence on my own judgement. I 
used to worry I wouldn't get to Heaven, but this wasn't the fault of the school. 
Morally and ethically, guidance was flood. Mother Madeline and Sister Brigid 



were gentle and sensible, we had lots of discussions even in regard to sex 
education which was liberal for the times. Girls were encouraged to have an 
education and career but the great assumption was that we would probably give 
the latter up for motherhood. Equality of the sexes was not considered - it was 
accepted that women got their way by manipulation and use of feminine wiles. 
The sisters waited on the priests 'hand and foot'."21 

 "was happy at school - most of the nuns were very understanding_ 
and helpful. I did not have adequate self confidence at school - I was inclined to 
be shy. I enjoyed the learning and companionship (important for an only child!). 
The discipline was very strict but we accepted that as we had strict discipline at 
home as well. I had adequate self confidence at school with my studies and 
contact with fellow students [but] I lacked confidence in association with the 
opposite sex. As an only child, I now feel in hindsight, the single-sex education 
was the reason for this. I have very happy memories of St. Mary's and can 
remember enjoying the teachers, fellow students and activities. I belonged to the 
choir, was involved in sport and enjoyed devotional practices which for me were 
all still fresh and new. Discipline was strict, but fair, and we were encouraged to 
work hard.22 

One respondent found school actually gave her confidence: " I was happy at school - it gave me 
confidence. I was very shy to begin with, but life in both boarding school and school helped me to 
gain confidence. Disciplinary framework was quite strict. Today it would be frowned upon, but it 
didn't do us any harm, we knew exactly how far we could go before getting into trouble with the 
sisters. "23  

  family situation affected her life at school but is philosophical about this now: 
"I was very happy in primary school, but not so in secondary school. Reasons 
were a combination of adolescence and family problems. My family were poor, 
and the sisters demanded of me reasons why fees were not paid. I understand 
the reasons now - the convent was financially poor too, and this led to 
insensitivity. It was a struggle for all due to times. I didn't have adequate self 
confidence early, but as I got into Senior Secondary School, a senior nun was 
kind to me and forced me to take part in school activities, so my confidence 
grew to a certain extent. I was /am basically a shy person. Corporal punishment 
did occur, but I have no severe memories of this. I was a good student so mainly 
kept out of trouble. "24  

  ethnic background affected her confidence and she found the disciplinary 
framework negative: 

"I did not have adequate self confidence at school as (I) was a self centred fat 
girl with different clothes and background/culture. The disciplinary framework 
in the case of dress and relations with the opposite sex was very stifling. I would 
never wish this for my children. All was too rigid even to the asking if we had 
attended Mass on Sunday and making us feel very bad if not and no reason asked 
why!. I fought with the sisters as I had a mind of my own and was rebellious. (I 
wouldn't wear my-uniform the right length!) There was no recognition of our 
emotional needs - as for sex, it was never  mentioned."25 
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One respondent who was a 'charity student' in that her parents did not pay fees, is grateful to the 
school: "My school days have deeply affected my whole life and I owe much to the Sisters at St. 
Mary's .'26 But she was not really happy at school - "I had to travel long distances daily and I 
didn't have adequate self confidence at school - felt 'not as good as others'. The school's 
disciplinary framework was based on obedience - good self discipline "27  

's family and school life reinforced eachother: "I was happy at school - a caring and 
supportive environment which reinforced my parents' views, thus giving me a reasonable sense of 
peace within myself. I had adequate self confidence at school with the help of teachers and peers. 
Disciplinary framework was not corporal - positive reinforcement rather than punishment."28 

The "fairly rigid uncompromising discipline"29 does not seem to have disturbed the majority of 
respondents except for the one respondent who admits she was rebellious (not all respondents 
answered Q23(e) on discipline, but 5 (24%) felt it was strict and unfair, 12 (57%) felt it strict but 
fair, and one respondent was unsure.30) 

Respondents did observe some insensitivity to their family situation and the occasional use of 
"personal criticism and sarcasm"' by some nuns. This however would not have been unique to 
Catholic schools of this period - strict discipline applied in most areas of education. 

(iv) 	Aspects of Education (education of girls, single sex education, comparative quality of 
education). 

y's parents - 
"considered girls' education to be at least equally important as boys. Mother 

Imelda (Sister Betty) encouraged us to think independently. The basic 
assumption though was that most girls would marry and raise a family. My own 
grandmother was very keen on education of women, especially as mothers pass 
on their values to their children. A big percentage of girls were educated at St. 
Mary's College for nothing, despite lack of finance at the school. St. Mary's was 
open to all girls regardless of social or financial status. If a family could afford to 
pay fees, they made this payment a priority. The sisters did not teach art, but an 
'outside' teacher was brought in from Grade 7 onwards for this subject. Music 
lessons were available - the sisters were very musical and 'outside' students came 
into the school for lessons. French was taught from Grade 4, and I can 
remember lessons from a real French Madame! A singing teacher, art-of-speech 
teacher and a teacher of eurythmics and ballroom dancing all came into the 
school and gave lessons. The schools' cultural offerings were really very good 
considering the effects of the Depression. Class sizes were reasonable - about 
thirty girls in a class. I felt the quality of education for the time was excellent. 
Science was lacking though - there were no laboratories, and Biology was 
offered but not really promoted. I didn't feel any real disadvantage of going to a 
single-sex girls school. I feel girls are better off at secondary level in single sex 
schools."32 
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's story is very similar: 
"My father was a Rhodes Scholar and my whole family was very affirmative of 

the education of girls. The school offered a good education for girls for the 
time. Chemistry wasn't offered though and girls who wanted to study this 
subject had to attend Hobart Technical College three times a week. All these 
girls passed - so their academic progress was not blocked. I assume too that 
there would have been very little money for lay staff to teach such subjects. I 
remember when I was eleven I told one of the sisters I wanted to be a doctor and 
her reply was that women had smaller brains and so this would be difficult for me 
to achieve. I felt, even at this age, that women should have the same career 
options as men. This sister later became the Principal - Mother Imelda - who 
also by then had become a firm feminist. My respect for her grew over the years 
as a firm minded woman who wanted the best for St. Mary's girls, especially in 
regard to their education as well as their faith. Mother Patrick taught art, and 
the matriculation art was magnificent and gave me a great appreciation of art. 
Music was encouraged. Science, I have mentioned, was a problem. The sisters 
encouraged vocations and I discussed this with my mother. Wisely she advise 
'wait and see'. Class size for Grades 7-10 were reasonable, 25-30 and small 
classes of 5-8 at Matriculation. The Year 10 Commerce class was very highly 
respected and these girls obtained employment easily. I feel the quality of 
education I received at St. Mary's was good and comparable with other high 
schools. I had friends at Collegiate, Friends and State High Schools with whom 
I could compare schools. In regard to single-sex education for girls, there are 
advantages in this and in co-education. It is harder for girls to excel 
academically in a co-educational system, so single-sex schools offer a good 
learning environment. I was happy in a single-sex environment and didn't feel it 
was a disadvantage socially."33 

Other respondents felt in hindsight that single-sex schooling was a social disadvantage, but a study 
advantage: 	"Single-sex education - provides a fairly artificial environment."34 
"Single-sex schooling - perhaps the only one (disadvantage) was that we were quite interested in 
the St. Virgil's boys at the top of the hill (we only saw them in Church or at annual boarder's 
dances). If we had shared classes they would have been just other students."35 
"I did not feel any disadvantages at the time, but socially, in hindsight, contact with boys at senior 
level would have been beneficial. Study wise, single-sex classes were an advantage - girls were not 

•distracted, especially in early secondary stage."' 

In regard to subjects,  felt that St. Mary's did not promote science and maths, 
perhaps because they were not 'girls' subjects. "The role models were either a good Christian 
mother or nun." 37 However she does admit that "the school was very proud of academically 
successful students. The Principal, Mother Imelda, always gave me the feeling I could do 
anything, and that it was irrelevant that I was female. Single-sex schooling was an advantage in 
that many girls in my class really 'went off the rails' when the nuns were no longer there. I had no 
social problems myself as my parents provided adequate opportunities to meet males. [However] I 
approve of single-sex education for girls as less distracting."38 
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 was Dux of the School and found that 
'the school definitely encouraged girls to go on to higher education - Mother 

Imelda (Sr. Betty) encouraged us all to 'fly high', not just at academic 
achievement, but be active in society and the church. Sr. Betty was interested in 
women attaining positions of influence in society, and we were encouraged to 
fulfil our potential in every way. There was no question - women were definitely 
equal in value, especially in Sr. Betty's views. She was the first 'feminist nun' I 
had ever met, and was an influential person in my life (though she was quite 
formidable and I was frightened of her while at school). On the other hand, 
religious vocations were promoted, mainly to the Presentation Order, but it was 
always stated that other vocations were valuable too - as a wife and mother or 
single person. Everyone had a contribution to make, so everyone had a 
vocation. The education offered was not as streamlined and less subjects were 
offered than today, but [it was] good overall for the time."' 

e does not regret her single-sex schooling - "St. Virtzil's was close by, and we had dancing 
classes with the boys, so in a way we had the best of both worlds. My friends had brothers, but 
any social interaction was strictly controlled - we weren't allowed to walk down the street with a 
boy - but 'mixed' buses were great fun and no supervising adults! We also played lots of mixed 
doubles in Tennis, so we didn't miss out socially. "40 

Overall, most respondents were satisfied with their single-sex education or at least could perceive 
no particular disadvantages.' Four respondents felt single-sex schooling was a disadvantage 
socially, and three felt it was an advantage in terms of study. 

In regard to the quality of education they received, eight respondents felt it superior to a State 
School academically, four felt it was not and nine weren't sure. 12 These figures -back up 
respondents' criticisms of lack of emphasis/availability of maths and science subjects. Nevertheless, 
there was agreement that the school actively encouraged girls to proceed to higher education, and 
a definite 'feminist' philosophy has been discerned by several respondents, not overt but expressed 
in encouragement and example. 

Unsurprisingly for the time though, careers for women were not on the agenda, so this feminism 
lacked a specific direction for which the school cannot be held totally responsible 

(v) 	Religious Commitment / Moral Issues 

In terms of instilling moral values, nineteen respondents felt the school was successful42 and 
twenty felt it set standards of personal behaviour and selflessness for students to follow. 

 agrees totally with the Church's attitude on abortion but is ambivalent on the issue 
of contraception: 

"For many, abortion is often a matter of convenience. I was not well when I had 
my last two children, but the older children helped and they are a great gift to me 
now. Contraception - I feel is acceptable if it is the only way a mother can space 
pregnancies. However, it must be tempered with common sense - the health of 
the mother is all important. IVF - I feel poses big moral dilemmas - also large 
amounts of money are spent on IVF programmes and the risks not explained 
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fully to couples. I am against the idea of sperm banks and frozen embryos. I feel 
that Vatican II and Pope John greatly improved the Church - but now many 
older Catholics feel the Church lacks direction. The rules are not clear. But 
young people don't want rules but need guidance. This is difficult - but I feel the 
Church is the people only so long as this suits the hierarchy - who must learn to 
listen more to the people. A positive aspect of Vatican II is the freedom to 
worship in other churches. The Church generally lacks direction today - some 
priests are out of touch with the people. Allowing priests to marry may improve 
them - a lot of people are gifted and have a vocation but are also called to 
marriage. The Church needs to give these men a choice."44 

 feels the Church gives sufficient guidance on most moral issues, but 
"in the case of contraception, I think it is too much, and there seems to be clear 
evidence that it is partly dictated by Church politics. I agree with the Churchs' 
teaching on abortion. In regard to contraception I am in two minds. Natural 
family planning worked for me, my daughters make up their won minds. I feel 
the Church has over-played its hand on this issue, but I feel it is gradually 
changing its attitude. IVF has ethical problems - it can be dangerous to the 
woman's health and I disapprove of experiments on embryos and genetic 
engineering. 	But I can understand childless couples wanting to use the 
programme. Vatican II was wonderful. Pope John XXIII was a great man who 
opened the windows of the Church as wide as he could. The Church today is 'in 
recession' in a sense, out in touch with the people and not wanting to listen. I 
feel married priests and women priests will occur eventually - opposition to these 
ideas comes from conservatism and cultural moves and is expressed medieval 
terms."45 

 is in agreement with both  and e: "The Church offers rigid framework 
on moral issues without much explanation. We accepted as taught then. Today the only problem I 
have with the Church's teaching is its attitude to contraception - times have changed. Sex outside 
marriage is the norm, and issues such as contraception are more difficult. I believe though, that 
abortion is out of the question, and IVF is a traumatic procedure with a high failure rate."46 
Most respondents agreed with  on moral issues and in the direction they felt the 
Church should be taking: 

"I agree with the Church on abortion and also in regard to IVF - it is too 
experimental and raises ethical problems. I differ with the Church on 
contraception though - people should be free to make their own decisions - it is 
between the individual and God. I am happy with the start Vatican II made, but 
the Church still has a long way to go in allowing married priests and making 
contraception a matter for the individual conscience. I also feel divorce is 
acceptable in some , instances. I feel the changes in liturgy were a big 
improvement and made religious celebration more flexible." ,7 

Most respondents felyike Pat Edwards, that the Catholic Church should allow priests to marry: 
"I feel marriage for priests would possibly be good - they are God's 
representatives, but human after all. Some, in giving advice to married couples, 
show an insensitive attitude. Marriage for priests would be good in terms of 
social life - many priests are lonely and pressured and some become alcoholics. 
It is difficult to decide about women priests - I would find them difficult to 
accept psychologically and Catholicism has to keep some sort of identity."48 
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Opinions on moral issues were thoughtful, perceptive and not necessarily in agreement with the 
Church's stance, particularly on the issue of contraception. Interestingly, despite this divergence 
from Catholic teaching. The majority of respondents still hold their Catholic beliefs, and only two 
do not attend Church at all.49 

(vi) 	Reflections 

 has a great affection for the school and the sisters who taught her: 
"I feel the Presentation Sisters had a very special love for and interest in their 
pupils. Basically I think school should be a training ground for later life. What 
we were taught in our school days was relevant for those times. Now I believe 
the school curriculum reflects changing times and attitudes. The pupils are 
offered a much broader choice. The Presentation Sisters have always accepted 
the challenge and will continue to do so. I would like to see this school offer a 
variety of courses and still manage financially - the contribution of a single-sex 
girls' school like St. Mary's College is invaluable."50 

For , her school life lives on in the friends she made: 
"I enjoyed school and was sad to leave. I have kept in touch with fellow 
students and teachers, some of whom taught my children and now know my two 
grandchildren who also attend St. Mary's College, as did their mother and other 
grandmother, who was a College Captain. I invite former classmates to my 
home and attend school reunions."' 

 sees the future of the school as "a really strong academic centre for girls, 
embodying strong feminine values and real religious faith short of its cultural trappings."52 

Pat Edwards has found time has brought understanding to her school experiences and hopes St. 
Mary's remains a single-sex girls school: "I have come to an understanding as to how difficult life 
was for the sisters too. When I sent my daughter to St. Mary's I had more confidence in myself as 
a mother and the school had changed.53 

 agrees. "I hope St. Mary's College is still there in the year 2000 with its structure 
intact. I feel single-sex education is a valuable choice parents should have for their daughters if 
they wish, and the Church should support this choice, not hinder it." 54 (A reference to the attempt 
by the Catholic authorities to absorb St. Mary's College into a new co-educational senior College 
in 1992 - a move blocked by parents and friends of the school, supported by the Presentation 
Sisters). 
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FOOTNOTES QUOTED FROM SURVEY - CHAPTER THREE 
S denotes information quoted from survey 
I denotes information quoted from interview 
Sit denotes an amalgamation of these two sources in the quote 

1. Respondent G, S/I Ms  
2. Respondent E, S 
3. Respondent I, 	S  
4. Respondent C, S 
5. Respondent N,S/I  
6. Respondent 0,S Mrs  
7. Respondent Q,S/I  
8. Respondent J, 	S 
9. Respondent P. S  
10. ibid., 	S 
11. ibid., 	I 

Respondent J, 	S 
13. See Table 7(c) 
14. Respondent P, 	S  
15. Respondent Q, S  
16. Respondent B, S/I  
17. Respondent A, S 
18. Respondent C, S 
19. Respondent E, S 

Respondent D, S  
Respondent G, S/I Ms  
Respondent I, 	S  
Respondent M, S 
Respondent N, 	I  
Respondent P, S  

26. Respondent R, 	S 
27. ibid., S 
28. Respondent Q  
19. Respondent J 
30. See Table 5(e) 
31. Respondent Q, 	S  

Respondent B, 	I  
33. Respondent G, I  
34. Respondent J, 	S 
35. Respondent M, 	S 
36. Respondent N, 	I  
37. Respondent P, 	S  
38. ibid., S/I 
39. Respondent Q, I  
40. ibid., I 
41. See Table 6 

See Table 5(a) 
43. See Table 5(c), (d) 
44. Respondent B, I  
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45. Respondent G, I 	Ms  
46. Respondent I, S 	  
47. Respondent Q, I 	  
48. Respondent N, I 	  
49. See Table 7 (a), (b), (c) 17 respondents (81%) still hold their Catholic 

beliefs, 13 (62%) attend Church at least once a week, 5 (24%) attend 
irregularly and 2 (9%) not at all. 

50. Respondent B, S/I 	  
51. Respondent D, S 	  

Respondent G, I 	Ms  
53. Respondent N, I 	  
54. Respondent Q. I 	  



CHAPTER FOUR 
ST. MARY'S COLLEGE COHORT 3, 1960 - 1979 

21 respondents, 18 documented*, 7 interviews 
*All surveys have been used for statistics, but only those which offered enough 

written information have been quoted in this Chapter. 
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Respondent A 
Respondent B 

Respondent C 
Respondent D 

Respondent E 

Respondent F 

Respondent G 

Respondent H 

Respondent I 

Respondent J 

Respondent K 

Respondent L 

Respondent M 

Respondent N 
Respondent 0 

Respondent P 

Respondent Q 

Respondent R 

Respondent S 

Born 1944 Attended S.M.C. 
 - interview 

Attended S.M.C. 1950 - 1960 
Born 1945 Attended S.M.C. 

 - interview 
Attended S.M.C. 1957 - 1961 

 - interview 
Attended S.M.C. 1957 - 1961 
Born 1945 Attended S.M.C. 
Journalist 

 - interview 
Attended S.M.C. 1956 - 1962 

 - interview 
Attended S.M.C. 1954 - 1964 
Born 1948 Attended S.M.C. 1954 - 1965 
Business Woman 

 	Born 1948 
Attended S.M.C. 1955 - 1965 Senior Public Servant 

 	Born 1949 
Attended S.M.C. 1963 - 1966 Music Teacher 

 Born 1949 
Attended S.M.C. 1959 - 1967 Teacher 

 Born 1949 Child Health Nurse 
Attended S.M.C. 1959 - 1967 
Born 1952 Attended S.M.C. 1961 - 1970 

 - interview 	Born 1953 
Attended S.M.C. 1958 - 1970 Nursing Sister 
Born 1959 Attended S.M.C. 1964 - 1975 
Home Duties 

 	Born 1957 
Attended S.M.C. 1962 - 1975 Teacher 
Born 1957 Attended S.M.C. 1966 - 1975 
Teacher 
Born 1960 Attended S.M.C. 1966 - 1977 
Teacher 

1957 - 1960 Teacher 
Born 1945 
Music Teacher 

1959- 1961 Teacher 
Born 1944 Nursing Sister 

Born 1945 
Nursing Sister, Health Educator 

1950 - 1962 

Born 1947 
Senior Public Servant 
Born 1947 
Teachers Aide 
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(1) 
	

Aims and Philosophy 

 found that the emphasis of the school's philosophy was on obedience - "obey 
school rules, Pope, parents, teachers. This philosophy taught me to keep my ideas to myself" 
while  was more positive about the school's aims but objective about the 'dangers' of 
'mixed' marriages: 

"The school's aims were achieved very well in my personal experience. The 
school offered a Catholic philosophy which meant it taught all the Church taught 
and encouraged honesty, hard work and a determination to fulfil one's potential. 
It confirmed the philosophy of my parents and so was nothing new. The selfless 
life of the sisters was a great influence. I was always aware of how hard they 
worked and this inspired me. There was less tolerance for other denominations 
at St. Mary's than at my previous country school. There was a certain 'fear' of 
Protestantism, and we were often warned of the 'dangers' of mixed marriages, 
considered a disaster to young Catholic girls by the sisters. Yet I knew of so 
many good mixed marriages, even at school, that this narrowness amused and 
irritated me. "2 

 sees her education at St. Mary's as a vital influence in her life: "I hold my education 
as a vital influence in my life and it has made moral decision-making, much easier. When I have 
occasions of despair I know that I have the love of God to turn to. Because we were taught that 
self discipline was a basic necessity, I have tried to teach that to my children and make them.aware 
that having high expectations leads to higher achievements and self satisfaction.") However, she 
feels in the school's particular religious moral philosophy "there was too much guilt, fear and 
shame forced upon me - maybe I was too gullible. This philosophy instilled in me the desire to 
want to always to the right thing - keep a clean slate - so that I would not be troubled. in my 
conscience." ,  

Another respondent has no criticisms to make: 
"The school offered the best education possible, with limited finances and 
resources, and within a framework of Catholic beliefs and traditions. There was 
an underlying emphasis to achieve the best we could and to be strong in our 
beliefs and principles. This philosophy helped me to recognise the true values of 
family life [and] self respect. I feel I became more confident in my beliefs and 
had the courage to stand up for what I believed."5 

 found sectarianism 'alive and well' in her school experience at St. 
Mary's: 
"I can remember Free Masons being considered 'dodgy' and anti-Catholic, and 
Jews as 'beyond the pale' because they killed Christ. Anzac Day services were 
frowned upon because they were Anglican in form. Catholicism was really the 
only true religion. We attended lots of public religious processions such as the 
one held every year to celebrate the feast of Christ the King. 1954-55 was the 
Marian Year, dedicated to Our Lady. The Salvation Army was ridiculed - yet 
now I find in my work that they are good people who never turn anyone in need 
away. I feel ignorance of other religions was to the detriment of our overall 
education. Mixed marriages were regarded as second-best, and the sisters 
stressed the importance of finding a Catholic spouse."6 



She also found questioning religious concepts somewhat risky; 
"My parents backed up the school, except on one occasion when I was temporarily expelled for 
querying the concept of pre-destination. I had to apologise to the sisters before I was allowed 
back - but I didn't understand what I had done wrong and felt it a great injustice."7 

 found the school's religious/moral philosophy "... rigid - not open to questioning yet 
demonstrably exposed - e.g. 'we are special because we are Catholic'. It taught me the dangers of 
thinking, articulating and defending philosophies which have not been individually explored"s and 

 analysed the school's original aims in the light of her experiences as a student and 
found they were only partially achieved: 

"In my view, St. Mary's achieved 'the education of all children without distinction 
of class or creed'. 'Sin' was emphasised with an overtone of fear, not much done 
re idleness, including my father having to fight to get permission for the boarders 
to go to swimming training. The College tried hard to 'take (children) into the 
arms of religion' but with little role modelling of love and support. It was 
successful in 'form(ing) their character to virtue' while 'refin(ing) their manners' 
This was mainly in the area of - wearing hats and gloves, don't speak to boys, 
and don't challenge conventional thinking. It was not successful in 
'enlighten(ing) their understanding' and while the school did manage to 'implant 
in them a love of justice and of God', in my view the implanting process was not 
fertilised so their version did not sustain itself - my parent's rich version did. 
There was no 'superior moral and intellectual education' - efforts were made, but, 
in my view, the vast majority of the nuns in my era did not ... have the 
intellectual capacity to impart learning in the right context or at the right level. 
The school did offer 'an environment permeated by Catholic beliefs and 
devotional practices' but again their versions. The special religious philosophy of 
the school was - the Catholic religion is the only religion, all other religions are 
not true ... if one, having been given the word of God in ... Catholicism, leaves, 
one will be condemned to Hell by God. Those in other religions ... if they live a 
good, sin-free life, may be admitted to Heaven. This philosophy made me go to 
Mass a lot so I would be seen by God to be a 'good Catholic'. Then, in Schools 
Board and Matric when I wished to engage in 'philosophical' discussions about 
what do other religions believe, if we're the one true Church what about the 
millions of Buddhists, Hindus etc, and was treated akin to a heathen, I began to 
question and reject."9 

These judgements are similar to another respondent's view of the school's aims and philosophy: 
"We were certainly warned about sin, and good manners. I'm not sure about a 

love of justice as there was quite a bit of perceived injustice at the school. 
Certainly morals were a big topic, especially warnings on sexual matters. 
Intellectually, no challenge (students should be seen and not heard) but I didn't 
aspire ... to matriculation. I gather things got better then! I remember being 
fervent and frightened of Hell and 'impure thoughts', whatever they were! The 
philosophy of the school emphasised sin and allit - very little compassion and 
love. This influenced me - it took 30 years to stop feeling guilty."Is 
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 acknowledges the 'vigorous Catholicism' of the school and its tendency to instil 
(21-1Ilt 

"I believe the aims were adhered to and followed with strength and conviction. 
Certainly the education I received was 'permeated by Catholic beliefs and 
devotional practices ...' I always felt we were encouraged towards being useful 
members of society, in retrospect, I'm not convinced that this was by means of 'a 
superior moral and intellectual education'. The philosophy was rigorously 
Catholic, with a very real sense of sin and inadequacy and suppressed sexuality 
often being an unfortunate end result. I was very impressionable child and I 
swallowed everything hook, line and sinker. It was not until my 30's and 40's 
that I felt empowered to think out certain philosophies for myself without guilt 
and self loathing. In spite of this, I was happy at school. I was not in a happy 
home environment, and school was an oasis, where I excelled academically and 
made a happy milieu for myself "ii 

 feels that: 
"Basically these aims have been met - that Catholic beliefs were held whilst I was 
at school and still are though ways of teaching those beliefs have changed over 
the past 20 years since I last attended St. Mary's. I found the nuns (though gruff 
on the exterior at times) did their best to help all children particularly those who 
did not always conform. I do feel however, that a love of justice though 
implanted was not always backed up with actions. The school offered a 
Christian philosophy of living one's life on the model of Christ and Our Lady - to 
strive to do one's best and treat others as Christ / Our Lady would have. This 
philosophy influenced me to a certain extent (in conjunction with my family up-
bringing). I strive to treat others as I would expect to be treated and try and see 
the good in people and not the bad."12 

 also found sectarianism was not obvious but did exist at school: 
"Catholics were 'better than the other (denominations) was the underlying 
message. Yet, State school students accused us of being 'snobby' private school 
girls, but we didn't feel superior. Fortunately, my family was fairly tolerant. The 
attitude to 'mixed marriages' was relaxing by the time I married, but my family 
was uneasy I was marrying a non-Catholic. My husband agreed that the children 
be brought up as Catholics, so I didn't strike any real problems."D 

 agreed that St. Mary's succeeded in its aim to educate children 'regardless of class 
or creed' and found both strength and crises of conscience in the school's moral philosophy: 

"At the time I attended St. Mary's College, there were a wide range of students 
from different ethnic, social and economic backgrounds - all treated equally by 
(the) sisters. Most were Catholics, not all practising. Catholic moral teaching 
was a strong part of education. The school taught Catholic morals - doctrines, 
catechism - was not taught as rigidly in high school years - presumably because 
of the changes Vatican IT had brought about. This philosophy formed a basis 
for my moral life which did influence my behaviour - (it) caused problems with 
conscience at times - e.g. contraception, personal relationships with boys."4 
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The unspoken 'feminist' philosophy mentioned by respondents in the previous cohort also appears 
in 's assessment of her school experience - "I always felt the sisters/teachers encouraged us 
to reach our intellectual potential, even though it may not have been the social norm for women."5 
This was a positive aspect, intertwined though it was for many with a sense of personal guilt: 

"In my case many of these aims were achieved. I liked most of the nuns who 
taught me - there were probably only 3 or 4 that I really disliked and who scared 
me. I think the nuns taught us quite early the way to behave; to aim high; that 
being female did not necessarily mean we couldn't enjoy tertiary education or a 
career; and that our religion should play a major part in our life. My memories 
of how the philosophy came across was that you must always do the right thing 
(our conscience would help us decide this) and follow all the Church's rules. We 
were made to feel guilty if we didn't do the correct thing - I don't know if this 
was intentional or not. To get to Heaven, we had to be good and not commit 
sins. In retrospect, I was very accepting of what teachers and parents said. I 
didn't query much of it until well into high school, and even then I probably didn't 
voice my queries to adults. I could see plainly that if you did your work and 
were polite and helpful, life was quite satisfactory. "16 

Two respondents agreed that their school offered an education to children "regardless of class or 
creed (not too sure about superior intellectual education)"17 and a "religious/moral philosophy 
which (encouraged us) to respect each individual no matter what their colour, creed or social 
status."is 

(ii) Reasons for attending St. Mary's College. 

Nine respondents stated their parents sent them to the school for a Catholic education, one because 
the school offered "the best educational opportunities they could afford"", and statistics for 
schools attended by parentszs reveals that religion was a major factor in choice of school, 
particularly as all Catholic parents were expected to send their children to Catholic schools, or, (in 
at least one case) risk ex-communication - "I wanted to complete Matriculation in a better learning 
environment, specifically the (newish) matric college, but the Archbishop told my father this was 
not allowed, including possible excommunication, so I left school. I couldn't bear another year at 
St. Mary's."21 

(iii) Personal - School and Inter-School Relationships (happiness at school, disciplinary 
framework, teacher-student relationships). 

This area and particular cohort provided the most varied and interesting responses so far. The 
widely differing opinions show that not all ex-students who join their school's Old Scholars 
Association do so because they were happy at school! The first respondent in this section was 
certainly not happy at school, but in hindsight admits some of the problems lay with her own home 
life. 

"I was not happy at school - I was insecure and frightened. In hindsight, this 
wasn't entirely the school - I was unhappy at home, with an aggressive alcoholic 
father who demeaned me. At the time I blamed the school for all my problems. 
The disciplinary framework was rigid and relied on fear and sarcasm, but I was 
such a frightened and angry teenager I could have exaggerated this. It is, only 
now, as teacher, that I can begin to understand, though not condone, the 

50 



system. Teacher /student relationships were distant, ones of fear mainly of the 
nuns. We gave the few lay teachers a bad time if we dared, to compensate. I 
craved for some personal attention."22 

 found the disciplinary framework excessive but also understands it better as an adult: 
"Discipline of the school was based on fear and guilt, intimidation and 

humiliation. There was certainly no recognition of the concept of self-esteem of 
students. Yet now I understand how difficult life must have been for the sisters 
when as a child I just felt the hurt. The hurt remains but I understand more. 
Many of the sisters were teenage girls when they left Ireland for Australia. One 
of the sisters came out from Ireland at 14 years of age with three of her own 
sisters and they were allocated to different orders and never expected to see 
Ireland or their families again. They had convent duties, teaching and boarding 
school duties and huge classes, and led very restricted lives. I can remember the 
story of St. Maria Goretti, who was held up as an example of young virtuous 
womanhood for refusing to submit - it was never explained exactly to what. I 
found out as an adult it was rape! One day in class, Sister J. mentioned 'the time 
of the month' and Vimo powder - I was mystified once more, as there was no 
indication where the powder should go!"23 

Other women were happy at school and had little problems fitting in with the disciplinary 
framework: "I was happy at St. Mary's. I felt important in my own right"24 and "I was happy at 
school - very active in all activities. I had adequate self confidence. The disciplinary [framework] 
was probably a good thing in retrospect, but it made me too strict on myself until recently."25 

 is however unforgiving: 
"I probably did not have adequate self confidence at school. I was an 
extroverted personality which ... was mistaken for self confidence when in fact I 
was unsure of myself at a personal level and would have liked, and responded to, 
more personal encouragement and attention. Disciplinary framework - the strap, 
fears, in many instances. I think it appalling. An absence of warmth, humour, 
delight in being a1ive."26 

But,  was happy at school and tolerated the disciplinary framework much better: 
"I was happy at school. I enjoyed the comradeship of boarding school. I loved 
learning and enjoyed success and was aware that it was a privilege for a country 
child to be having a secondary education. I had adequate self confidence at 
school - my intelligence was recognised and I was given opportunities to develop 
self confidence (eg. through debating and music). Obedience and respect for 
teachers were taken for granted. Punishments were by way of reduced privileges 
which were mostly fair. Sometimes ridicule and embarrassment were used - I 
never approved of that. My home life prepared me to cope with school [and] my 
parents expected me to conform to authority. The discipline at school was strict 
but not intolerable. I do remember when ridicule was used as a method of 
control, but I had no real problems myself. My relationship with the teachers, 
mostly sisters, was close, partly because I was a boarder and therefore knew the 
sisters better than a day student could."27 
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In her case, being a boarder allowed her to form a better relationship with the sisters than was 
possible for day students.  found independence of thought a liability: 

"I was always prepared to question, which got me into constant trouble [but] I 
had adequate self confidence at school - maybe (as) a defence mechanism. 
Discipline at school was unfair at times looking back - but we had no point of 
comparison and no strategy to deal with injustices. We respected our teachers 
and never answered them back. If a girl was in trouble, she was assumed to be 
guilty and had no right of reply. We had 'whole school' assemblies where a sort 
of mass guilt would be imposed for the indiscretions of a few. 	The 'guilt' 
approach had some odd consequences - one day I got to school to find I had 
forgotten to put on my knickers! I was sure something awful would happen to 
me in punishment because not wearing pants was in some way sinful. I was too 
frightened to say anything, but pinned my singlet down, and couldn't even tell my 
mother when I got home! We regarded our teachers (most were sisters) with 
guarded respect. There was a gap between teachers and students and little 
recognition of our inner/emotional life. We were taught no to be demonstrative, 
to be controlled and not express emotion. This was considered 'unladylike'! In 
my case, this was powerful conditioning and I still have difficulty expressing 
emotion. "28  

However, Lyn resolved at least one of her 'hang-ups' about school when she met one of the sisters 
who had taught her, socially in 1993: 

"I remember my cooking and sewing teacher - Sister Paul - she made me unpick 
every garment I sewed and my cooking was never right. I felt sure she was 
picking on me personally, and I only discovered I was wrong when in 1993 I 
went to the 125th Anniversary Dinner for the school, and met Sister Paul once 
more, now Sister Ellen. I had to remind her of my name, and I told her what 
'hang-ups' I had about her teaching of cooking and sewing. I added I had made 
the dress I was wearing, and quick as a flash she said 'let me see the seams'. We 
both laughed, and my resentment disappeared forever. I can actually cook and 
sew quite well, thanks to Sister Paul."29 

 was happy at school - 
"I was not rebellious, therefore I didn't need to be reprimanded very often. I had 
a couple of close friends and was too emotionally insecure to be involved in peer 
group conflicts. We were expected to do 'the right thing' - if not we were given 
pages of lines eg. 'I must not do the highland fling after lights out' (I was a 
boarder). I don't know what happened to the real rebels. Sr. Brendan used to 
have the strap ready up the sleeve of her habit. It never occurred to me at the 
time that the sisters' lives could often be difficult too. We certainly absorbed the 
Catholic ethos of wanting to do the right thing! There was certainly an element 
of fear and hell in this - yet something more too. The sense of right and wrong 
was very clear and a good guide to how to live one's life."30 

Many respondents were happy at school, while in agreement about discipline: "I was happy at 
school for most years ... clouded only by two teachers whom I found difficult to relate to - a pretty 
lucky record. The disciplinary framework was very autocratic and discipline was excessive - 
feather dusters, leather straps, rulers were instruments commonly applied to my hands/leas when 
unable to fathom maths problems" 32 and "I was happy at school. This was probably because I 
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worked hard and up to Grade 11 or 12 I achieved very good results (and) ... was quite happy to 
conform and do what was expected of my. By today's standards, it was probably strict and rigid 
discipline but on the whole I didn't have problem with this. My parents ... agreed with the rules 
and I didn't experience a conflict between home standards versus school standards."32 

One respondent was unhappy at school and puts this down to lack of encouragement coupled with 
little self confidence, yet she does not disagree with the strict discipline she encountered: 

"I was not happy at school - I can never remember being encouraged or given 
even the slightest praise. I did not have adequate self confidence - there was 
very little praise or encouragement. In some areas failure was ridiculed. I 
developed self confidence during my nursing training when I started to achieve 
and was rewarded for doing so. Discipline was extremely strict, which I don't 
think hurt any of us."33 

endeavoured to be fair in her assessment of school relationships and points out that 
society at the time was rigid too, and she found the discipline helpful in adult life. 

"I enjoyed school as it occupied my time and I liked the social contact. I didn't 
enjoy teachers who treated me or my classmates unfairly or who enjoyed putting 
you down - particularly in front of peers. The disciplinary framework consisted 
mainly of punishment or ridicule. I did not agree with these disciplinary 
measures and still do not, and unfortunately there are still some teachers who 
operate by this framework instead of encouraging self esteem and fairness. My 
parents would listen to me but not intervene. My mother understood if I 
complained about the rigid discipline, but society too operated rigidly at the time, 
and one can't blame the Sisters for this whole situation. 
I remember one Sister supporting a girl who was always in trouble. In any case, 
the discipline at school, while strict, and sometimes petty and not always fair, 
prepared me for the discipline of nursing and the workforce."34 

 remembers with amusement (now) the sisters attitudes to boy-girl relationships. 
"Sin and guilt were emphasised ...we were told never to sit on a boys knee, but if 
we did, to always place a newspaper down first, and never to wear patent leather 
shoes as these would reflect our underwear! Girls should not wear red 
(excitement), white (between the sheets) and black (sin) together. So we 
decorated the hall for our school dance in these colours. We put cellophane on 
the lights but had to take this off. The brothers and nuns supervising us carried 
torches to check on dancing couples "35  

Real injustices, remembered only by the victim, did occur, as they have done in all schools, and 
perhaps some individuals are more vulnerable than others. 

"I was not happy at school - personal reasons mostly - overweight and severe acne. Also I was 
quite shy. One thing in particular - there was a neurotic teacher I had for several years who made 
my life a misery. She was not a nun - and I was a well behaved student."36 
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Yet there appears to be a shift in perceptions of the school for three respondents who attended St. 
Mary's in the period 1975 - 1977, all of whom state they were happy and make no specific 
criticisms of school discipline: 
"I was happy at school - (I had a) sense of being cared for by sisters and teachers. Responsibilities 
were given to us and I developed a close network of friends which still remains."37 

"I had adequate self confidence at school (due to) encouragement from teachers."3s 

"I was reasonably happy at school - probably because I was an achiever academically."39 

"I loved every minute of school. I had great friends and a happy home. I never wanted for much 
but I certainly wasn't spoilt. My friends were all sporty and so most of our interests lay in any 
sport. I had adequate self confidence at school - I played lots of sport and always felt good about 
myself and what I did. Rules and regulations were clearly stated and to be followed. Reprimand 
was by verbal abuse or detentions. I have no problem with this."40 

This sample suagests that the school itself was changing and becoming less authoritarian, and it 
also reveals that for powerless and insecure students, perceived wrongs can make school life very 
unhappy, with no possibility of redress. Notwithstanding the general agreement that the school's 
discipline was strict and at times unfair, and that teacher-student relationships (probably as a result 
of the disciplinary framework) were often distant, this section clearly shows that school 
experiences are subjectively evaluated - respondents who attended St. Mary's at much the same 
time bring quite different judgements to bear on personal relationships at schoo1.41 

They reveal, consciously or unconsciously that some of the reasons for their (both negative and 
positive) perceptions lie within their home lives and individual personalities which acted and were 
acted upon by the school framework. 

As adults, many women have come to terms with the negative aspects of their school experience 
by recognising this interaction and therefore allowing themselves to look back more objectively at 
their school life. For many respondents the strict discipline was not necessarily harmful and 
actually helped them cope with adult life. For others, like , the system was stifling 
and she remains unforgiving. 

(iv) 	Aspects of Education (education of girls, single-sex education, comparative quality of 
education). 

The topic of co-education versus the respondents' single-sex experiences provoked a variety of 
opinions, the first respondent allowed that a single-sex school may have been a study advantage 
but a disadvantage was that "boys were totally foreign, especially after all the warning about boys 
'baser passions' The result was incredible hang-ups about males."42 

  attitude was different. "Single-sex schooling gave me independence of thought 
and socially I was very young so not having boys around didn't bother me. I had early decided that 
pimply youths my own age weren't very interesting anyway, so was content to 'wait for the men"
and   decided that single-sex education was a positive factor for her: "Single-sex 
education was a strength too - we developed a belief in our abilities as individuals,  rather than as 
women. Socially I didn't feel a single-sex school posed any problems for me, but I was fairly self 
confident anyway." 
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 sees the advantage of a 'mixed' system such as her daughter received at St. Mary's in 
the 1990's (see cohort 1980 - 1992, Respondent F). "I sent my daughter to St. Mary's. I like 
primary and Year 12 co-ed, and feel Year 7-10 single-sex schooling is better. Boys tend to get 
more attention at school, so girls may well get a better deal academically at a single-sex school. 
Socially, it's good to have co-education at Years 11 and 12. I would be concerned if there was no 
co-education at all, then suddenly students leave school and are in a 'co-ed' workforce."45 

Other respondents were positive about single-sex schooling and felt the advantages outweighed 
any lack of social interaction with boys: "I feel St. Mary's allowed girls to develop and achieve at 
their own rate without feeling threatened by the opposite sex. There is a possible disadvantage in 
that the ability to mix socially with members of the opposite sex is not acquired in a single-sex 
school"46 and "Single-sex schooling: No disadvantages, except maybe I was shyer of boys than I 
may have been -but this didn't last long - the confidence I gained outweighed this."47 

Another respondent's family provided experience in interaction with the opposite sex: "I felt no 
disadvantages in attending a single-sex school as I had three brothers and a social life outside 
school. As it was staffed almost entirely by women, the sisters were role models in a way. I didn't 
appreciate the academic advantages of a single-sex school at the time - we were free to learn 
without the distraction of boys."48 

Others later found their single-sex education a distinct social disadvantage. "I didn't think there 
were any disadvantages in attending a single-sex school - but when I went to work I went a bit 
boy-mad and didn't know how to handle male attention."' "Single-sex schooling - academically an 
advantage. Socially, no. Socialising with St. Virgil's boys was limited to school dances, over-
supervised and stilted. Other contacts were disapproved of."so 

The statistics for this cohort on single-sex educations' are unsurprising in view of the opinions 
expressed - 3 respondents found it an advantage from a study point of view, and 9 found it a social 
disadvantage. 

The topic of the quality of education offered by St. Mary's College in the years 1960 - 1979 drew 
somewhat more consensus than single-sex schooling.  reports that: 

"Mother Imelda, the Principal, encouraged girls to aim for the professions. 
There was no Art teacher, so students who wanted to do Art had to go to a 
private teacher. A lay teacher was employed to teach Science. Every girl who 
attempted Year 10 Maths and Science at a high level passed - I felt the sisters 
were hoping some of the girls would become doctors. Vocations to the religious 
life were promoted, but not too strongly. The general quality of education I 
received was good, though I remember a huge class of 76 in Year 8. Discipline 
was so strong that we all worked nevertheless. Year 9 was divided into 
'Commercial' and 'Academic' streams 0 the former took shorthand and typing, the 
latter Latin. This group was expected to stay on at school and matriculate, the 
'Commercial' class was expected to leave at the end of Year 10. I was brought 

• up to believe women could have a professional life. The school wanted girls to 
aspire to the professions but the underlying message was that family life was still 
the natural goal of women."52 
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 confirms the encouragement of the sisters to their students to participate in tertiary 
study: "The sisters encouraged girls to be as well educated as possible - they inculcated in us the 
value of tertiary education and wanted to see us as strong well educated Catholic women. I chose 
nursing as a career and felt Mother Imelda, the Principal, somewhat disapproved as nursing was 
neither intellectual nor ambitious enough in terms of the potential she felt I had."53  found 
positive reinforcement about the abilities of women, though somewhat diluted by lack of 
recognition of real career paths for girls and by the lack of quality Maths and Science subjects: 

"At both school and home, the message I received was that women were capable 
of doing anything they chose, anywhere - yet the basic assumption was still that 
motherhood was of the highest value. A career and a family were not considered 
an option, so there was a gap in perceptions there as these were really 
incompatible aims, though this was not enunciated. But the strength of the 
school for me was the belief that girls could do anything, that sexism as such 
didn't exist there. These expectations stood girls in good stead after they left 
school in that they wouldn't accept any prejudice because they were women. I 
found intellectual challenge in Latin and French. I don't know about what Art 
was offered, because I'm not artistic and it was a great relief not to be forced to 
study Art. Music was encouraged and private lessons readily available at school. 
Science was a bit of a weakness - interested students could do well and some 
went to evening classes at Technical College, but Science wasn't encouraged in 
particular. (Advanced) Maths III wasn't available at Year 10 level, so therefore 
not provided for Matriculation classes so this would have been a problem for 
some students at the time. Class sizes were an average of 40, and un-streamed 
but the discipline was strict so the learning situation not affected. I feel I 
received an education as good as most high schools of the time, though perhaps 
better at schools where students were streamed. English Language was certainly 
taught very well."' 

's education was limited by family considerations but the school's message was 
encouragement for girls to attend University, though again this was ambivalent as society did not 
at the time encourage women to pursue marriage and a career. 

"I was the second of seven children, so University wasn't an option when I left 
school. I left in Grade 9 and worked in an office and was bored witless. 
Younger siblings went straight to University. I made my own decision to enrol 
in nursing, and this profession has been good to me. I now work in the area of 
health education which has allowed me to travel, and flexibility in times of part-
time work, and school hours and school holidays. The school's attitude to higher 
education for girls was a positive one - Mother Imelda wanted bright students to 
go to University but this was a double-sided message in a way for the 'perfect' 
woman was a nun, or at least a wife and mother. There was a gap between a 
girl's education and an ongoing career, and in those days no possibility of a 
career and a family. I remember one girl getting into medical school though - 
she was held up as an example to be admired. Art wasn't offered, and obviously 
wasn't considered important. Science classes were big, and there was only one 
science teacher. Music was available in terms of piano lessons, choral work, and 
verse speaking at eisteddfods was encouraged, as was correct speech. Home 
Science was an important part of the curriculum. Class sizes were huge - I can 
remember a class of 60 in Grade 7. The quality of education overall was basic 
but sound - 'no frills'." 
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 agrees with 's summary of her education and the contradictory messages 
involved in encouraging girls to go on to University and be good Catholic wives and mothers: 

"Mother Imelda, at the end of Grade 10, asked me to stay on at school and 
complete my Matriculation because 'we believe you have the capacity [for further 
education]'. I didn't want to stay on at school though, so was of no further 
interest (I have since completed a University degree as a mature-age student). 
Vocations to the religious life were regarded as special and encouraged, but not 
unduly so. Marriage was considered a vocation too, primarily for the purpose of 
begetting children. Love was never mentioned, and sex before marriage 
unthinkable at the time, career prospects for women were limited and equal 
opportunity non-existent - yet academically successful girls were held up as role 
models. Art was not offered, but I did learn piano, though I had great difficulty 
as I couldn't read music! I was in the school choir, but Sister Paul instructed a 
group of us just to mouth the words, not sing, as we couldn't hold a tune. To 
this day, I am unable to sing in a group as a result! Science was taught at basic 
level, and I appreciate the discipline in regard to spelling, prose writing and 
maths. Those were the fundamentals of education in those days, and were taught 
and learned thoroughly. The general regimentation and insistence on 
punctuality, while I probably resented these at the time, resulted in good time-
management skills which I need in my job as a senior public servant. I am also 
grateful that the school allowed me to study typing as an 'extra' in the lunch hour, 
as it wasn't available to students in the 'academic' stream I was in. The teacher, 
Mrs Evans, gave up her own time, and this showed a degree of flexibility on the 
part of the school too. Typing has proved a most valuable skill all through my.. 
working life. "56  

t's parents did not feel tertiary education for girls was desirable, despite the schools' 
message: 

"My parents felt educating girls past mid secondary school was not really 
necessary. It was more important for girls to be lady-like and have good 
manners. I staved at school to Year 12 mainly because my parents felt I was 
'safe' - not necessarily for an education. I did want to go to University, but didn't 
obtain a full matriculation anyway. Girls were encouraged to aspire to 
University education. I felt that women were nevertheless not as important as 
men, probably due to the male dominated Church. A woman's place was in the 
home as a wife and mother, if a girl did not have a religious vocation. This was 
considered 'the best' but the choice was left to the individual. The quality of 
education was probably as good as any other in the 1960's. I don't thing Art was 
offered. AMEB Music was available at school and Sister Dymphna and Sister 
Rita taught piano. Science was offered but I don't remember much about it as I 
wasn't interested. Class sized were in the 40's but this posed no problem due to 
the rigid discipline."57 

But  found the school, despite some good individual teachers, less than challenging. 
"I was very happy at school to begin with. In the last few years I wasn't. I was thirsty to learn and 
understand and felt very frustrated at the general level and tone of the educational environment. I 
remember the four outstanding teachers (for me) in each of their classes ... I flourished and was 
dux of the class (Sister Cecilia in Grade 10 was kind, business-like and a good maths teacher. I 
resented the barrenness of other years). "55  
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Nevertheless, St. Mary's appears to have offered "a quality of education ... as good as anywhere 
else at the time"" and there was general agreement that despite the expectation that "girls be 
wives and mothers [there was] no suggestion the sexes were unequal"60 - a valuable lesson for 
young women, particularly (or perhaps because) the Catholic Church itself was, and is, male 
dominated. Unsurprisingly statistics for this eroupoi reveal uncertainty as to the school's academic 
standards. 

(v) 	Moral Issues / Religious Commitment. 

Most respondents in this cohort felt St. Mary's was superior to a state school in terms of moral 
education and personal selflessness62, but make up their own minds on moral issues, despite their 
real and lasting commitment to Catholicism.a 

"I make up my own mind [in regard to moral issues] - the Catholic attitude to contraception is 
decades behind actual practice and its attitude to divorce rigid and unloving. I have ethical 
misgivings about IVF, especially experimentations, and abortion is a tragedy, but I am not to judge 
others. "64  

 is able to strike a balance between the Church's stance on moral issues and the 
choices individual Catholics have to make: 

"In regard to the Church's attitudes to abortion, I entirely agree with its views. 
On contraception, I feel the Church's teaching is the ideal, but the individuals 
have to compromise in their own lives due to their own pressures. IVF - I agree 
with the Church in some respects, but I have no moral problem with the 
technique as long as all embryos are given a chance at survival. I do have ethical 
misgivings about the use of frozen embryos and sperm banks."66 

In regard to Vatican II and the direction of the Church she feels the Church is gradually coming, to 
terms with modern challenges: 

"I had great expectations but feel Vatican II hasn't changed the Church as 
dramatically as it might have. The liturgical changes are generally good and 
made one feel more comfortable. It is now acceptable to have some doubts and 
query some of the Church's teaching and practice. Vatican II thus allowed for 
much greater objective reflection for Catholics. In regard to the issues of women 
priests and married clergy, these don't worry me - I feel they are not relevant to 
the Church's actual dogma. I feel the role of women in the Church has been 
blurred by history, which then became embedded in theology as a result of this 
historical process, but attitudes are gradually changing."66 

 is answerable to her creator on moral issues: "I have been given free will and follow my 
conscience. I have no problems with married priests or women priests. They would improve the 
church which has to change - and become a 'living' church, not part of the Middle Ages, dominated 
by men playing power games and anxious for prestige."67 

The majority of respondents use their own conscience as a guide on moral issues rather than the 
'letter of (Church) law', but many drew the line on abortion while allowing the influence of their 
own life experiences on the matters of contraception and IVF There is also a rejection of Church 
- directed decisions on such moral issues on the basis that they are, as  puts it 
"man-made petty laws not based on sound Gospel values." 
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  agrees. 
"I feel that the Catholic Church gives too much guidance on moral issues, 
particularly in the areas of contraception, when these views on moral issues are 
decided by single males who do not know the pressures one has to deal with in 
raising families. [But] I find abortion hard to justify, even on medical grounds, 
so I agree with the church on this issue. Regarding contraception, I disagree - 
not everyone is able to afford the number of children they may produce. It is 
unfair to put such pressures on people which may lead to broken marriages and 
child abuse. I have mixed feelings on IVF, as I have had problems with fertility 
and can understand the anguish of infertility. I'm not sure of the church's future. 
It needs to change, as the number of priests is becoming less, and most are 
ageing. The Church may need to look at married priests and women priests for 
purely practical reasons and the laity may need to play greater roles."69 

For one respondent, personal experience has mad her a support of IVF and this has strengthened 
her religious beliefs: "For a couple who have endured the pursuit of a pregnancy followed by a 
devastating miscarriage, fertility support seemed a natural step. God gave man the technology and 
skills, we joined a programme and our daughter is God's answer to a myriad of prayers."70 

Respondents were without exception thoughtful and independent minded on moral issues yet the 
majority had retained their faith and were comfortable with this. There was definite consensus on 
the issue of married priests, general if cautious approval of the idea of women priests and a distrust 
of a Church's guidance on issues which directly affect women yet are decided by a male hierarchy. 

(vi) 	Reflections 

Most respondents were philosophical about their school experiences and preferred to reinforce the 
positive aspects they had experienced, rationalise the negative, and hope for a sound future for 
their old school. 

"I understand now ... the sort of life the sisters had to live and the pressures on 
them. This has allowed me to understand what I perceived than as cruelty, was 
at times accidental and human nature. School life affected me very deeply - it's a 
huge influence at a very vulnerable stage in a person's life. It is so important that 
students are encouraged and affirmed. But I realise that the severity of the 50's 
was also part of that era, and that a students' own home life will affect their 
perceptions of school too. The sisters did their best with often limited education 
and little °help. This emphasis on hard work and reliability has stayed with me 
and I have dealt with the guilt bit myself I met a sister who had taught me years 
before and admitted to a huge guilt because she had caught me cheating in an 
exam. Not only did she not remember, she said in her Irish brogue 'Dear, we 
forget the bad, and only remember the good things...' School has moved with 
the times too. I sent my daughter there and she was generally happy and 
received a good education."' 
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  has good memories and continues to maintain close links with her school. 
"I am grateful for the school life I had and for the friends who have remained 
close. I have cared enough about my school to compile and edit its history on its 
125th Anniversary. I hope to see the school still offering a single-sex education 
for girls in secondary education in Tasmania, and not 'jumping on the band-
wagon' of co-education. I think once this bubble burst, St. Mary's will be the 
only alternative for girls in upper secondary Catholic education. The school has 
a key role in continuing to be a vehicle for all that is best in girls' education - 
offering a means to develop a sense of identity, purpose and confidence to suit 
women facing the 21st Century."72 

  sees the future of St. Mary's "a strong, single-sex school and affirming the value of the 
individual, the value of faith and an excellent education."7.3 

  agrees on the impact of school life on students: 
"I feel that one's schooling possibly has one of the greatest influences on one's 
life and that teachers have a great responsibility to their students. I feel teachers 
can make or break students by the way they treat them. They can build or 
destroy their self esteem and should be more aware of the influence they have 
over their students. I also feel that even though my school life may have been 
harsh at times, I was able to cope with adult life once I left school."74 

She feels the school needs to offer students skills to cope with a changing world. 
"I see the school's role to encourage the development of the whole person and 
prepare for the future as some students may be unable to secure jobs. Students 
will need to know how to get the best out of themselves and to develop their self 
esteem so they can handle rejection without being personally threatened."75 
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FOOTNOTES - CHAPTER FOUR 
• S denotes information quoted from survey 
• I denotes information quotes from interview 
• S/I denotes an amalgamation of these two sources in the quote 
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13. ibid., I 
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41. 	A statistical analysis of attitudes to the schools disciplinary framework bears out the 
variety of responses - 10 (47.6%) found it strict and unfair, 10 (47.6%) found it 
strict but fair and one respondent was unsure. 
Respondent A, S 

	

- 43. 	Respondent B, I 	  
44. Respondent D,I 	  
45. Respondent H, I 	  
46. Respondent 0,1 	  
47. Respondent Q, S 	  
48. Respondent E, I 	  
49. Respondent L, S 	  
50. Respondent H, 	  
51. See Table 6- 3(14%) found single-sex education a study advantage, 

9(47.6%) found is a social disadvantage, and 9 (47.6%) had no opinion. 
52. Respondent B, I 
53. Respondent D,I 	  
54. ibid., 	I 
55. Respondent E, I 	  
56. Respondent G,I 	  
57. Respondent H, I 	  
58. Respondent J, S 	  
59. Respondent D,I 	  
60. ibid. 
61. See Table 5(a) 

See Table 5(c),(d) 
63. See Table 7(a),(b),(c) - 17(81%) still hold their Catholic beliefs, 2(9%) hold some 

and I holds none. 13 (62%) attend religious services at least once a week. 
64. Respondent A, S 
65. Respondent D,I 	  
66. ibid. 	I 
67. Respondent E, S/I 	  
68. Respondent L, S 	  
69. Respondent 0, S/I 	  
70. Respondent M, S 
71. Respondent A, S 
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73. Respondent E, I 	  
74. Respondent 0 S 	  
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CHAPTER FIVE 
ST. MARY'S COLLEGE COHORT 4, 1980 - 1992 

9 respondents, 9 documented, no interviews 

Respondent A 	Mrs  	Born 1965 
Attended S.M.C. 1970 - 1983 Psychologist 

Respondent B 	   	Born 1968 
Attended S.M.C. 1973 - 1985 Teacher 

Respondent C  Born 1970 
Attended S.M.C. 1975 - 1987 
University Student 

Respondent D 	  Verrier 	Born 1971 
Attended S.M.C. 1977 - 1989 
Clerk/University Student 

Respondent E 	Born 1971 Attended S.M.C. 1976 - 1989 
Student 

Respondent F 	  	Born 1972 
Attended S.M.C. 1985 - 1990 
Architectural Student 

Respondent G 	  Born 1973 
Attended S.M.C. 1979 - 1991 

Respondent H 

	

	Born 1975 Attended S.M.C. 1983 - 1992 
Student (Diploma of hospitality) 

Respondent I 

	

	Born 1974 Attended S.M.C. 1986 - 1992 
University Student 

63 



64 

(i) 	Aims 

Several respondents suggested that the moral and religious values of the school, in order to be 
effective, have to be backed up in the home. "All aims were attempted, but can only be extensions 
of the home. Religion and its practice was just part of life; only on leaving did I realise others don't 
experience this. This philosophy was a good foundation to build my faith on. The school set 
standards of personal behaviour."2 found for her that "School Masses were special 
spiritual times. Otherwise religion and spirituality were not emphasised - especially not during 
HSC when study/social events were much more important. Before I started at St. Mary's, a 
Christian attitude had already been instilled. Life at St. Mary's did not strengthen or weaken this."2 

 felt that St. Mary's achieved its aims quite well for her, but offers what could be 
termed 'constructive criticism' of the ways in which these aims were implemented: 

"I feel I received a superior academic education, which I am most grateful for. I 
also was encouraged, in more altruistic pursuits and in my belief in love of God. 
I made some special friends (teachers and students) and learnt other skills I 
wasn't overjoyed at learning at the time (cooking, needlework, craft). In some 
ways, I still see these activities as a waste of time (given my lack of talents etc) 
but I can appreciate why we were encouraged to do them. My religious 
understanding was heightened and I was encouraged to become a 'useful' 
member of society. 	The school offered a fairly strict religious / moral 
philosophy, somewhat lacking in empathy and understanding of others, often 
taught by lay people with no idea of the real issues, or how to live as loving, 
caring, whole people. This influenced me - luckily I had the intellect to challenge 
these philosophies. I don't regret my background, but I am glad I challenged 
some of the fundamental principles enforced upon me."3 

Interestingly, , ' sister, is more critical of how her schools religious/moral 
philosophy: 

"Difficult to say these aims were realised. The school can only be as successful 
as the quality of staff, students and students' families allow. Most ex-SMC 
people seem to be useful members of society, quite a few are doing jobs which 
require great commitment and determination. I don't think the school fostered 
Catholicism as well as it could - again uninterested, ill-informed teachers were 
part of the problem, and an anti-intellectualism to things religious another part. 
A school cannot impart a love of God or of justice - the individual can only 
embrace these herself; but the school can impart the knowledge which can assist 
in the making of informed decisions in these matters and SMC did not do this. 
The school's particular philosophy was a weird blend of elitism and egalitarianism 
- an uneasy mix of Catholic-Christian and middle-class. No apparent awareness 
of the inherent contradictions. Middle-class values tended to win out: 
appearances, respectability, status (social) 'reputation' - very important to the 
school. Hard work was valued; so were. charitable social justice type works 
There was a strong positive female culture where women were considered 
valuable (yet ironically, no instruction in suffragette movement in history ... or 
feminism in history or religion). This philosophy influenced me - I was and am 
Catholic - this aspect of the school's life was important to me. I was and am very  
anti the middle-class obsession with respectability and social status that causes its 
members to be very smug about their own virtues but without ever living those 



values radically enough to be criticised by mainstream society. My schooling has 
made me very conscious of the problems in being 'mainstream' - values are easily 
lost."4 

Other respondents held similar opinions, albeit not as harsh: "I received a Christian based religious 
education and principles tending toward Catholicism. Preparations for the "outside world" were 
not so good. I was led to believe it would be easy - I was too sheltered at St. Mary's. The school 
did influence me - my personal morality has a Catholic basis." 5 And "Sometimes the school isn't 
open-minded enough to listen to other opinions. If it was, changing wrong ideas may be easier. 
Generally school ideals were expressed well, however these ideas should not be forced onto people 
without proper explanation and as harshly as they often are."6 

  discovered that the moral values instilled at school have already been tested and 
to a large extent have stood the test: "St. Mary's gave you an outlook on life. It instilled moral 
values that have been challenged, some have survived and some have given way to reality. St. 
Mary's gave me a very good educational and moral groundwork. I feel my morals have been 
challenged with great frequency and have been able to cope with a lot because of that."7 

(ii) Reasons for attending St. Mary's College. 

Eight respondents cited religious reasons, one because the school "had the best reputation"5 and 
all identified themselves as Catholics. So again, as in the previous cohort, religious affiliation 
seems to be the main factor in choice of school. 

(iii) Personal-School, Inter-School Relationships (happiness at school, disciplinary 
framework, teacher-student relationships). 

Despite her previous criticisms of the religious philosophy of the school   was "happy 
at school until the last couple of years. I was a 'school' person - I had skills schools value. I 
contributed and I had a circle of close friends which seemed to avoid the usual adolescent pitfalls 
of power games and manipulation. It was a secure stable environment that affirmed me. I had 
adequate self confidence at school. Secure home, good, stable, sensible friends, and environment 
in which I fitted easily and in which I could say what I thought, to a large degree."5 

Most respondents found the disciplinary framework acceptable. "The disciplinary framework in 
primary [school] was corporal, in high-school a stress on rules and we knew the boundaries. A 
good framework." 

"The disciplinary framework was fairly strict, but forgiving, especially if I was honest." 

"Disciplinary framework: Detentions, suspensions, being sent home, being sent to the Principal - 
this framework seemed to work, even if at times it was perceived as unfair."12 "My main criticism 
would be that class certainly did play a part in the school and I watched as two friends were 
disciplined: one (rich child and ring leader) was lectured, the other (poor, with a gay mother) was 
expelled. This angered me - where was the Christian philosophy in this?".' or petty - "discipline is 
good up to a certain extent. However, I feel there is a need for freedom of thought to develop and 
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think for yourself. Discipline was lacking where it was needed and in some cases ridiculous (ea. 
'stiffening agents' banned in hair) "14  

 though found the discipline 'excessive': "...an excessive disciplinary framework - lots 
of rules for rules sake. No allowing of self motivation or self discipline - students with both were 
expected to submit to the same ridiculous classroom procedures as students with neither "15  

Comments on teacher-student relationships show a definite improvement for most from previous 
cohorts.  was "happy at school for the most part. On the whole, the teachers 
were very encouraging and approachable. Large grade numbers meant 'bad eggs' could be ignored 
and avoided. Out of the classroom a very obvious friendly relationship would be seen between 
some students and teachers. you work harder to please a friend than a disciplinarian. Best 
memories - playing with the boys in junior school, wagging class in Grade 12 for 'prefect business', 
reading the 'Welcome' at Graduation. Worst memories - a couple of authoritarian teachers who 
didn't belong in the relatively happy atmosphere. A couple of bitchy girls." 16  

A factor in 'happiness at school' was peer relations and pressure, which some respondents felt was 
due to the single-sex nature of the school. "I was very happy at school, the teachers (well, most) 
were very caring and excellent teachers. The only problem was bitchiness that tends to 
accompany attending an all girls school."12 

 was realistic but on the whole positive in summing up these areas for herself: 
"I guess I was happy at school. My early primary years were extremely unhappy. 
but I think that was largely due to my own troubled soul, rather than the school. 
I feel I had a fairly good run at school. I generally had adequate self confidence 
at school. I guess because I was bright and arrogant and therefore where my 
intellect couldn't help, I was too self assured to notice or care! Disciplinary 
framework - fairly severe. Many petty rules, as well as some more practical. 
Width of ribbons and colour of stockings were rules which I consider merely re-
inforced pedantic streaks in some - that is they were rules which really only 
appealed to people who had nothing more (intellectually and emotionally) to 
offer the school. Teacher/student relationships were fairly formal with older 
teachers and somewhat superficial. But there were some teachers (in fact most 
in my later years - Grades 9-12) who were fabulous and managed to be both 
teacher and friend, without crossing that (necessary) line between the two. Best 
memories - Grade 8 and 10 class times - extremely close, spirited class with good 
teachers and interesting subjects. The feeling that I was going to be 'someone' 
one day. Worst memories - injustices to friends and friendship problems when 
trying to be 'in' with the wrong crowd."Ix 

(It is difficult to decide whether these peer group problems were due to primarily single-sex 
schooling, especially when this cohort is the first to have experienced a combination of single-sex 
(Grades K - 10) and co-education (Grades 11/12)19 "Co-instruction" as it was termed, was 
introduced in 1974, when matriculation classes combined with St. Virgil's College in order to 
provide both schools' students with a wider ranee of academic subjects at senior leve1.20) 
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(iv) 	Aspects of Education (education of girls, single-sex education, comparative equality in 
education). 

 felt she would have been just as well off in a fully single-sex environment. "Grades 
7-10 were my happiest years. I enjoyed matric and didn't mind mixing with the guys, but they 
annoyed me during. class. I wish now my academic education had been single-sex until the guys 
had grown up."21 

Her sister found Religion classes, which remained single-sex, a disadvantage: "It seemed a bit 
pointless at HSC level talking about sex/relationships/marriage etc. on our own."22 

 and others were happy with the 'mixed' system. She found "no disadvantages in single-
sex schooling [it is] probably easier during 'hormone laden' teenage years. Co-educational high 
school was advantageous."23 And "I still believe in single-sex education from years 7-10, 
especially for girls. Co-education is important for the matric years. Boys and girls learn how to 
work with eachother better, at a more mature age."24 

 found a disparity between the academic standards of boys and girls in 
matriculation classes. "I noticed in HSC that boys seemed to absorb more teacher attention - their 
reading/writing/comprehension wasn't up to our standard, their level of concentration was lower - 
seen very much in double lessons. So, our earlier education wasn't hampered by having males in 
the classroom. You could also avoid the social problems of young male/female relations if you 
wanted to."25 Disadvantages [of single-sex schooling] for her were "one cross section of friends 
tended to be limited - male opinions would have been interesting sometimes. "26  

Evaluation of the mix of single-sex and co-education this group experienced was therefore -largely 
positive despite some misgivings about the level of academic and social maturity of the boys in two 
respondents' experience.22 

(Unfortunately, twenty years of largely successful co-operation between St. Mary's College and St. 
Vird's College ended in November 1994. Due to the re-structuring of senior Catholic education 
in the south, the new senior secondary co-educational Guilford Young College opens on the 
Barrack Street campus of St. Virgil's College in 1995, absorbing this single-sex boys school. 
Because of the Presentation Sisters' decision not to join the re-structuring, since it would also have 
meant the end of the school as a single-sex girls' school from Grades 7-10, 'co-instruction' for 
Grades 11/12 at St. Mary's has been closed off by the Catholic education authorities. It remains to 
be seen whether the school can sustain viable senior classes in the 1990's in the wake of this 
decision.) 

In terms of academic achievement, all nine respondents qualified for entrance to University, and 
seven are currently undertaking degreesu and most felt they had received a superior academic 
education at St. Mary's.29 

Though this is a small sample, it does seem to indicate respondents felt they were better off 
academically during their period at St. Mary's than previous cohorts. 
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(v) Religious Commitment/Moral Issues 
Most respondents felt St. Mary's had provided them with a superior moral education and had set 
standards of personal behaviour and selflessness for them to follow° but regarded moral issues as 
subject to personal choice, rather than obedience to the church's directions on such matters: "The 
Church offers too much guidance for me, personally. But I understand the reasons for such a hard 
line and respect the respect the Catholic Church shows towards human life."31 

"I have learnt to take the best from the (privileged) religious upbringing I have had, and live what I 
consider to be a life God would approve of I embrace the philosophy 'love thy neighbour' as 
taught at school, and find the rest falls into place."32 

 has found her life experience has tempered her attitude to moral issues: "As you 
get older, you realise how important it is to achieve all you are capable of, and that you only have 
one chance. I still believe in the right to life and not playing God, but contraception and IVF both 
play vital roles in modern life - maybe it's wanting your cake and eating it too."33 

In terms of religious practice, all nine respondents identified themselves as Catholic at school 
However, only 3 respondents still hold all their beliefs and 2 attend religious services weekly. 

(vi) Reflections 

 and  are happy looking back at their school days, though they 
acknowledge not all their compatriots would agree with them: 

"Had I gone to a different school, I don't think I would have developed such an acute conscience 
Many school friends are bitter about their school days and the strong control the school tried to 
have over us [but] I found school reassuring."35 

"I am very happy with the education I received - as a whole I had a fairly 
privileged existence. I regret little about my education at St. Mary's College, but 
likewise the philosophies / discipline that St. Mary's espoused does not make up 
my current belief systems. I believe so much of how you respond to your 
education depends on who you are. I think I am (emotionally) fairly complex 
and I think this was well tolerated ... at St. Mary's College. I would challenge 
most people who claim St. Mary's had a very negative effect on their lives, as 
you bring so much of yourself into such an environment and it is so easy for 
people to assume the 'victim' role."' 

Other respondents point out that school is one influence among many in shaping an individual's 
life: "You are really guided by your parents more than your school and so for me, my parents still 
would have brought me up as a Catholic, even if I went to a State School or Protestant School."32 

"The way you are is instilled by many other things apart from school - family, friends, life. School 
is influential when you are there but you settle to become who you are destined to be. You make 
your own decisions and moral judgements, school life / philosophy play only a small part."35 

It is possible that tertiary education, for this group, has had a strong • influence on their attitudes. 
As onestponcient remarked, "Going to University has broadened my horizons incredibly."3. 



FOOTNOTES - CHAPTER FIVE 
S denotes information quoted from survey 
I denotes information quoted from interview 
S/I denotes an amalgamation of these two sources 

1. Respondent A, S 	 Mrs  
2. Respondent F, S 	   
3. Respondent D, S 	   
4. Respondent C, S 	  
5. Respondent B, S 
6. Respondent H, S 
7. Respondent G,S 	  
8. Respondent A, S 	 Mrs  
9. Respondent C, S 	  
10. Respondent A, S 	 Mrs  
11. Respondent B, S 
12. Respondent E, S 
13. Respondent D, S 	  
14. Respondent I, S 
15. Respondent C, S 	  
16. Respondent E, S 
17. Respondent I, S 
18. Respondent D, S 	  
19. Of the cohort 1960-1979, only 1 respondent fell within the period of 'co-instruction' with 

SVC, and she gave no opinion on it. 
20. See C. Verrier (ed) St. Mary's College - Celebrating 125 Years SMC Old Scholars 

Association, 1993. p.207, p.227. 

	

1 1. 	Respondent D, S 	  
• Respondent C, S 	  
• Respondent F, S 	  
24. Respondent E, S 
25. Respondent G,S 	  
26. ibid., S 
27. Table 6: 3(27%) respondents found single-sex education a study advantage, 5(45%) found 

it a social disadvantage and 2(18%) were not sure or found no disadvantages. 
28. See Table 1 
29. Table 5: 9(81%) felt they had received a superior academic education, 1 was negative and 

1 unsure. 
30. Respondent B, S 
31. Respondent D, S 	  
32. Respondent G, S 	  
33. See Table 7(a),(b),(c) 
34. Respondent B, S 
35. Respondent D, S 	  
36. Respondent E, S 
37. Respondent F, S 	  
38. Respondent I, S 
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CHAPTER SIX 

THE 'NUNS' STORIES' 

It seemed appropriate to end the St. Mary's College section with an account of short interviews 
with three of the Presentation Sisters. I felt their point of view was important, as school 
relationships are two-way and an understanding of the sisters' lives would assist in analysing 
students' responses to the school. I was not disappointed - the sisters I spoke to were open and 
frank about their roles as teachers, and the impact of changes in the Church, especially Vatican II, 
on their lives and their relationships with their students. (The Vatican II council opened in October 
1962, and as a process of change continued until 1965. This process made the Catholic Church 
more relevant for the 20th Century, and included an increased role for the laity in the Church, a 
relaxation of the rules of religious life, including dress and social contact, and celebration of the 
liturgy of the mass in the vernacular, not Latin). 

SISTER DOREEN 
Joined Presentation Order 1948: Head of Primary School 1973- 1975 

Qualified Primary Teacher 
Primary School Counsellor 1994 - 

There were definite pressures on the teaching sisters in terms of keeping discipline in the 
classroom. Another factor was the inspection system where classes would be inspected by 
•Education Department Staff during the 50's and 60's. We would prepare our class for a week, and 
only show the children's best work. I looked forward to these visits as the girls and myself were 
always praised for the high standards of work and this was the only bit of praise I ever got. (I later 
decided in my teaching that I would not put on a show for the inspectors, and allowed them to see 
a natural and spontaneous classroom). 

There was an hierarchical system in the convent itself and a great deal would depend on who was 
in charge. It was sometimes difficult to maintain one's identity in the strict convent structure. We 
would have to give demonstration lessons in front of the Principal and have the children's books 
inspected, but discipline in the classroom was largely up to the individual teacher. 

Vatican II made a difference both to convent and school life. It allowed a freedom, and required 
inner discipline rather than an externally imposed system. There was a distance and strict division 
between sisters and parents prior to Vatican II. Vatican II allowed us to get to know and better 
understand the difficulties many families faced in life. It also allowed us a better relationship with 
our students, but shook religious communities too - there was also an exodus from religious life. 
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SISTER MARILYN 
Joined Presentation Order 1954 

Senior School Counsellor 1985 - 1994 

In the 1950's students didn't question authority and the school was backed up in the home. 
Discipline was strict, but generally fair, though no doubt there were elements of injustice at times. 

Every teadher's response was different. When I attended St. Mary's [as a student] I was proud of 
the school, and it was rare for a girl to threaten this pride in the school. It is different today - for 
some girls, the schools' expectations don't always mesh with their homes. But students who find 
the framework at school difficult often see its value later. 

The 1960's placed a great emphasis on examination success, which would reflect well on the 
school. This was extra pressure on teachers. There was no 'special education' classes for less able 
students - Home Arts and Commercial classes were the only options for girls not going on to 
University. There was also little money for development - there was no proper library for the 
middle secondary school. These days government grants have allowed facilities not possible in the 
limited budgets of the 1960's. 

The sisters taught a 40 period week, and had boarding school and convent duties. I tried to study 
Matriculation subjects at night in order to become a qualified teacher. I gained my Associate 
Diploma in Speech & Drama after 4 years part-time study, then taught Speech & Drama at St. 
Mary's in the 1960's in the primary school. 

I came back to St. Mary's in charge of the primary school in 1966. I was made Superior'of the 
Presentation community in 1972, then came back to St. Mary's to teach Grade 5 and was head 
teacher. In 1978 I took part in a spirituality course at the Assumption Institute in Melbourne: This 
was a turning point in my life. The course had a broadening effect on me, the experience of 
meeting a wide community of religious women from all over Australia and New Zealand was very 
challenging, as was the course itself which required a great commitment to spiritual directions. 

1979 found me back at St. Mary's College as Superior of the religious community and Grade 7 
teacher. In 1982-83 I trained as a Welfare Worker in Melbourne, and worked for Centacare in 
Hobart for two years before being asked to rejoin St. Mary's as School Counsellor, which I still 
am. I could have chosen to stay at Centacare, but felt happy to come back to St. Mary's and 
contribute. The Principal, Sr. Barbara Amott, had recognised that some students had needs which 
were not specifically educational. This was a big step forward for the school at the time to create 
the position of School Counsellor, and Sister Doreen is now doing the same in the primary school 
at St. Mary's. 

Certainly today school is a much more friendly place. In the 60's there was a required distance 
between sisters and students. Now genuine efforts are made to understand girls who may have 
emotional and social difficulties and pastoral care is an important element in the life of the school. 
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Vatican II had an enormous effect on our lives as religious. Dr. Young, the Archbishop at the time 
encouraged the education of religious women and encouraged them to speak out. The religious 
community was thus empowered to move forward and meet the challenges of the 20th century. 
We moved more amongst the people, and were allowed to appear human. This had the effect of 
improving relationships with the students. Our religious habits had made me feel anonymous, and 
set a distance between girls and teachers. I am much more comfortable today in the clothes we 
wear. 

SISTER M... 
Joined Presentation Order 1950's 

The Principal of the school had a lot of power, and consequently her personality and teaching 
philosophy influenced all the sisters teaching there. Some sisters did not have a lot of training and 
many felt they had to keep order at all costs. Progressive educational ideas would be threatening 
to some of these sisters yet my first superior was a brilliant woman. I was very young, and had 
trouble controlling the children and she helped me without putting me down. She was tough but 
just and the children respected her. Yet later, principals I worked under, though University 
trained, were not innovative and resented new ideas. 

I was a pupil of St. Mary's myself and I can remember the sister who taught me Grade 7 - 9 being 
our friend. We would go back into the classroom after school and talk to her. So there wasn't 
always a great gap between teacher and students 

In the 1950's and 60's the educational process at St. Mary's was rather rigid and inflexible The 
sisters had to hand in all marked work to be checked - so our main concern was to get the pupils to 
produce good bookwork. We could then be innovative in the classroom. Other external factors 
also operated. At the school in the 50's and 60's there was a great influx of migrant children, many 
of whom were displaced persons from the war in Europe, and there was a 'baby boom' in Australia 
as well. This meant huge classes - in Grade 7, 54 pupils was not unusual - and it meant a big 
workload for the sisters and increased stress. 

The school, like all private schools, was also under State Education Department inspectors. Some 
were supportive, others were anti-Catholic. We were under pressure to make sure the children 
performed well. The whole education system at this time was rigid, not just the Catholic system. 
Children in these days didn't have 'learning difficulties' - they were simply considered too naughty 
to learn. 

St. Mary's and the Presentation Order have always endeavoured to assist families such as the 
children in the late 40's and early 50's who came to Australia as refugees with their families, often 
fleeing communism in Eastern Europe and the effects of World War II. The sisters took them in - 
fed and clothed them on their own frugal allowances, while the parents worked on Hydro schemes. 
These children were often traumatised as a result of their experiences and the sisters did their best 
to help them settle in a new country. 
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Today, the school is instrumental in resettling Vietnamese and South American refugee families. 
The whole family's welfare is looked after, not just the children's. All families pay some sort of 
school fees to allow them to keep their dignity. Often this is in the form of a parents' particular 
talents - eg bricklaying or carpentry, so the Presentation Sisters still "devote themselves to the 
education of all children regardless of class or creed." 
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CHAPTER SEVEN 
THE FRIENDS SCHOOL, COHORT 1 1940 - 1959 

11 respondents, 10 documented*, 1 interview 
(All surveys have been used for statistics, but only those which offered enough 

written information have been quoted in this Chapter). 
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RESPONDENT A: 

RESPONDENT B: 

RESPONDENT C: 

RESPONDENT D: 

RESPONDENT E: 

RESPONDENT F: 
RESPONDENT G: 

RESPONDENT H: 

RESPONDENT I: 

RESPONDENT J: 

 	Born 1925 
Attended Friends 1939 - 1942, Retired Curator. 
Born 1927 	Attended Friends 1931 - 1943 
Nursing Sister 
Born 1927 	Attended Friends 1932 - 1945 
Farmer 
Born 1930 
	

Attended Friends 1936 - 1946 
Typist/Stenographer (Retired) 
Born 1930 	Attended Friends 1946- 1947 
Pharmacist (Retired) 
Attended Friends 1945 - 1949 Engineer (Retired) 

 - interview Born 1932 
Attended Friends 1944 - 1950 Retired M.P. 
Born 1935 	Attended Friends 1950 - 1952 
Science Administrator 

 Born 1937 Attended Friends 1948 - 1956 
Botanist 
Born 1939 	Attended Friends 1954 - 1957 
Gift Shop Proprietor 
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(i) 	Aims / philosophies 

• The first respondent in this first cohort, , agreed that the founding aims of The Friends 
Schools were achieved ..."Being a boarder at Friends school we attended the Hobart Meeting 
House every Sunday providing a valuable Christian influence as did regular class instruction on ... 
Bible study and the regular Sunday evening service by Mr Ernest E. Unwin. This philosophy 
influenced me - I was ... able to decide [to] without question register as a sincere "conscientious 
objector" to military service and that I do believe there is that of God in every "man" and the 
maintenance of Christian principles in everyday life."1 

  "attended Friends whilst Ernest Unwin was alive - and the remainder with W.N. Oats. 
In my view, the description ... summarises very adequately the philosophy of the school. Religion 
was never taught as a subject but by example; homilies in assembly, the availability of reading 
material that would enable students to make value judgements; the pacifist beliefs of Quakers were 
assimilated. [This philosophy influenced me] probably because religion was not 'rammed down our 
throats' and because in the main all staff exuded a warmth and 'peacefig attitude. The school's 
philosophy was never thrust down our throats - the staff led by example - by the 'quiet exuberance' 
of quality teachers, some quite old by then. Bill Williams, 'Cracker' Morris, Miss Sharp, Miss 
Stanfield, were wonderful dedicated people who lived for the school and its values. For them, 
their teaching was not just a job, but a way of life."2 

The themes of 'leading by example', a lack of proselytising and the concepts of respect for and 
tolerance of individuals were recognised as valuable influences in the lives of respondents:  

 says, "The school's aims were achieved quite well, I believe. Religion was obviously an 
important part of the school, but I did not feel it was forced upon students (as occurs in many 
other religious schools).. Some descriptions might be tolerance, thinking, personal growth, free of 
dogma. This philosophy influenced me in that I believe I developed an interest in other societies, 
beliefs, countries."3 

Others were even more articulate about the worth of the aims of the school and how these were 
achieved: 

"The terminology used in 1887 would not have been the terminology used during 
the years I was at Friends ... however the basic Quaker belief in 'that of God in 
every man' was, I feel, a fundamental block on which much of our education at 
Friends was built - seeking for the best in the student, respect for our fellow 
students and teachers, recognition and reward for effort as well as achievements 
... equality of sexes, caring - the aim was always to discover [and] realise the 
potential of every student. Maybe the desire not to proselytise worked in 
reverse, and students could have left the school with only the vaguest notions of 
what Quakerism was about. However, Quakerism as a way of life was reflected 
in the life of the school and the respect and care for each person. Quakerism was 
expressed in a practical outward manner in the princlples and guiding light of 
how the school was run rather than lessons in religious studies or doctrines. 
Moral philosophy was expressed in care for the individual and in encouraging 
and helping the individual to find their true potential. This philosophy influenced 
me - together with parental influence, I always felt 'cared for' and supported by 
the school. My awareness [of] and concern for others was fostered, my inherent 
desire to achieve was encouraged." 



For another respondent, 
"the Founding aims of the Friends School were realised exceptionally well. The 
school found the best qualities in its students and built on them. The ideals of 
Quakerism and the school motto (no man is born unto himself) have influenced 
my whole life. Attitudes to life, fellow man and responsibilities to society that 
were instilled at school have been part of my life and I have brought up -my 
children with the same values. I believe that by building my self confidence I was 
able to achieve more academically and socially than I had before (I attended a 
Protestant girls school before I attended Friends). Although we knew what 
Quakerism was, it was never forced on us - in fact we 'absorbed' the ideals ... of 
caring for others, of holding more in store by what we did rather that what we 
had, being proud of our own achievements, rather than competitive. I am so 
grateful I had four years at such a wonderful school - my life having been 
influenced considerably. The school life was a living philosophy [of Quakerism]. 
Teachers modelled and lived the beliefs. Quakerism permeated school life 
without being forced [on us]. I now and always have held strong ideals and 
values based on Quakerism - but as I don't believe in God as presented by my 
own Church (Church of England) I probably don't believe in Christianity - but if I 
attended a religious gathering I'd like it to be a Quaker meeting."5 

There were no dissenting voices - all respondents agreed that the school in their experience had 
achieved its aims very well - "I consider the school achieved its main aims - it offered strong sense 
of values, a desire to develop the talents and interests of each individual, [and a] strong sense of 
community. This philosophy influenced me - I have attempted to adhere to those values and to 
raise my children in the same way."6 - and had provided for this group a lasting ethical, moral and 
social framework upon which to base their lives: "[Friends] encouraged honesty and comradeship 
and required high moral standards. [These] philosophies have remained with me all my life."' 

(ii) 	Reasons for attending Friends 

6 out of 11 respondents identified themselves as Quakers' ,  and the reasons Oven for their parents' 
choice of school reflect this, but co-education and a high academic standard also appeared to be 
important to parents: 

"My parents sent me to Friends because they liked the Quaker ethos and approved a co-
educational school, and felt the educational standard was high."9 

"My parents sent me to Friends because it was a co-educational school, for its Quaker tradition 
(although not practising Quakers) and for its strong academic record."10 

Several parents wanted to send their children to a Protestant School and preferred Friends: 

"My parents wanted to send me once again to a Church of England School, but they didn't like the 
two available ones,"1 ,  while others quoted family attendance as a reason: "My mother and her six 
sisters all attended The Friends School"i2 and "My parents sent me to Friends because my 
maternal grandfather was a Quaker and my mother also went to Friends."13 
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(iii) 	Personal - School and Inter-school Relationships 

  was happy at school for a variety of reasons: 
"I was able to meet other children from different states of Australia ... and 
overseas, and was able to [form] brotherly friendships with the girls and boys and 
also some of my distant cousins. We were always encouraged to look up to and 
respect the standards that the teachers and prefects who were our role models 
set. and by realising that peer pressure in other directions was not a valued 
disciplinary framework. Teacher-student relationships were co-operative, 
friendly, very encouraging. My best memories of school are the friendship of 
everyone, especially due to the fact that it was a co-educational school where 
girls and boys together worked and played and got results."14 

Only one respondent reported being unhappy at school, and this was a result of bullying by peers - 
a difficult problem to pick up since it is largely hidden from teachers: 

"I was not happy at school primarily through bullying - this led me to change 
schools for my final year."15 Despite this, he is positive about the school itself: 
"The disciplinary framework was adequate, and I found a personal interest in 
students that might not have occurred in State Schools. I found this 
encouraging. My best memories of school are some good teachers - eg. Bill 
Oats. My worst•memories are poor treatment by peers." 

Several respondents likened their school to a family: "[I was happy at school] being part of a good 
school and with friends."r "[My best memories of school are] the friends I made, the sOrt I 

-played and the overall feeling I was part of the family comprising the school. [My worst memories 
are] examinations."is 

  found teacher-students relationships and the schools disciplinary framework strict but 
consistent and fair: 

"School and home values reinforced each other. My family was strict Methodist, 
and my mother had attended Friends. Her father was a Quaker, and his family 
married into the Rowntree family - great supporters of Friends. In my early 
years, old-school heavy handed disciplined applied, but I lived through the 
transition to discipline by example. In the classroom, teachers kept order and no 
one sex predominated - the girls were brighter anyway. Discipline was fair - Mr 
Unwin was Principal and the demerit systems worked well. Each demerit point 
'earned' 10 minutes detention for misdemeanours such at lateness, dress, applied 
by teachers and prefects. If a pupil acquired 6 points, he or she had to visit the 
Headmaster, got an hour detention and the cane. This was an effective system 
which was respected. We always respected the teachers, and there was a 
division between teachers and students which was maintained at all times. One 
would never seek solace or friendship from a teacher. The teachers always put in 
extra time for excursions and sport - for example 'Cracker' Morris would take 
students away for weekends and turn up at sporting events to support them."Is 

Boarding school for Friends students was far from 'Dickensian': "The latter years [are my best 
memories of school]. A weekly boarder for the last twelve months, I considered it the best of both 
worlds. We had a lot of fun."20 



Several respondents found boarding school actually increased their self confidence: 
"I did not have adequate self confidence when I first went to Friends - I think it 
was because I had been in boarding schools since I was 7 [and] the strict 
institutional type atmosphere of Protestant schools made my unhappy. When I 
went to Friends it was like a different world - not like an institution, full of caring 
and I was important because I was me - no other reason. The boarding school 
was like a family and we consider we were the 'soul' of the school. The 
disciplinary framework of school was one of self discipline. I believe that this is 
the only type of discipline that can carry you through life. I am very anti-
authoritarianism. "21 

  as a boarder preferred school to home life and is grateful to the school: "I feel the 
experience of being so far away from home and yet [I] was so happy gave me great confidence to 
•face the trials and tribulations of adult life. This was also due to the fact that my school-life was so 
happy as a 'boarder' at Friends School. I had a very strict father and I found myself always in 
trouble and being punished, so that when I became a boarder at Friends my future was much 
better. "22 

Respondents who attended Friends later in this cohort period did not find the school particularly 
rigid in regard to discipline or teacher-student relationships, suggesting a 'loosening up' over the 
years, from 1950 onwards: "The disciplinary framework of school consisted of a strong sense of 
values/community - not disciplinarian. Most teachers were 'strong' with excellent leadership 
qualities. Some were perceived as less effective, unfortunately children being cruel often exploited 
this. "2i 

  reports: 
"I was happy at school - I had good friends ... I enjoyed most  of my teachers! 

The school ethos was right for me, I was not a high achiever in sport, and at 
Friends this did not matter. My particular skills were encouraged. Self-
discipline was encouraged. One was expected  to conform to the rules, and one 
was given to understand very clearly that failure to do so was letting the whole 
school down. Corporal punishment was almost unknown. Detentions were 
common - worked for some and not other's. Disappointment in one's conduct 
was generally the line taken, which worked well foremost of the girls, perhaps 
not so well for the boys. Teacher-students relationships were generally one of 
good friends. I liked this attitude, and a number of my teachers remain good 
friends to this day. "24 

This is a direct contrast to an earlier respondent's experiences: "[The teacher-student relationship 
was one of] superior - inferior. However, I deeply respected the late Mr Aston and 'Cracker' 
Morris. The disciplinary framework consisted of detentions and the cane. In general both 
measures were deserved."25 

7 8 
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(iv) 	Aspects of Education (co-education, comparative quality of education) 

The majority of respondents affirmed the value of co-education 26 though in the early years of this 
cohort this was strictly limited: 

"Co-education helped [me] relate better to the opposite sex. Discussions in 
classes were broader - boys hold different views to girls. Friends may have been 
co-educational, but in those early days there was much greater segregation of the 
sexes. Boys on one side and girls on the other in the classroom. The 
playgrounds were entirely separate and of course the Boarding House 
arrangements left no room for errors! Even in the dining room boys and girls 
were on separate sides. It was only in the Junior School that we were allowed to 
freely mix." 27  

Another respondent approved of this system: "Co-education helped [me] relate better to the 
opposite sex. The boys and girls had their own separate playgrounds as well as common areas 
which is different to todays co-educational schools - so it had the best of both worlds."28 

 found co-education much more sensible: "Co-education definitely helped me to relate 
better to the opposite sex - another advantage was greater tolerance. I have never know any, other 
system but I remember we'd meet Collegiate girls at dances and they would then flood us with 
letters. We thought them silly - while the Friends girls were natural. We would have birthday 
parties with girls as well as boys - a better balanced life socially really."29 

One respondent admits to a possible disadvantage of co-education but still feels it is a better 
system: "Co-education helped me relate better to the opposite sex - I believe it creates a far more 
natural environment in social terms. Academic performance is probably reduced but if so the 
social advantages outweigh this."30 

 found an emphasis on academic achievement but a recognition too of all student's 
achievements and a very 'Quaker' de-emphasis on competition both in study and sport: 

"Academic achievement was considered very important - Rhodes Scholarships 
were lauded, and honour boards existed for Dux in every possible subject. Yet 
students who didn't achieve I don't think were look down on - some repeated a 
year and teachers would give struggling students extra help. In my time we were 
quite competitive with the other boys' schools (Hutchins and St. Virgil's) - in 
sport. I can't speak for the girls. We were good at rowing, cricket and athletics, 
not so good at football. Boys who were good at sport were looked up to. But it 
wasn't overly competitive - just healthy. There was a strong House competition, 
and everybody was encouraged to participate for house points in meeting or 
exceeding 'standards' in many activities. This encouraged team spirit and 
participation. Students'. self-esteem was nurtured - achievements of any kind 
were warmly recognised. There were very few Quaker students at Friends, and 
the school was very tolerant towards other denominations, the teachers all 
worked very hard and exam results were good - of course this all depended on 
the final analysis on students' abilities. Friends also had a good academic 
reputation even outside. the state. The academic standard was very high and the 
school enjoyed the respect of the Hobart community and indeed much further 
afield than even Tasmania."31 



The majority of respondents in this group agreed Friends had given them a superior academic 
education.32 

(v) Religious Commitment / Moral Issues 

This cohort had the highest representation of Quakers.33 While others were Protestant or had no 
religious affiliation. Despite this, when queried about Quaker attitudes to moral issues such as 
war, the majority approved of and supported Quaker views, though with some qualifications. This 
indicates that though most respondents are not practising Quakers, they seem to have absorbed 
Quaker values at school and retained them as adults, albeit tempered by their own outlook and 
experiences: 

"I am comfortable with the Quaker attitude to war, homosexuality and human rights. What a 
wonderful world it would be? I'm not against homosexuals as such but feel they shouldn't be 
promoted as the norm.".* And "...my views on war [are] not the extreme view of some Quakers. 
Homosexuality and human rights. I agree with the Quaker views on these."39 

found, 
"We were not required to take on Quaker views - in my early years at Friends, I wasn't even 

aware of Quakerism - I can remember getting a day off school because Of Armistice Day. War was 
neither glorified nor condemned. I can remember the honour board at school listing the names of 
Friends' students who had died, it had the inscription 'They followed where their sense of duty led'. 
It was explained to us that the Old Scholars wanted an honour board, as every community 
honoured its war dead, so Ernest Unwin composed the inscription which fitted both Quaker values • 
and honoured the dead. Quakers were always prominent in the Ambulance Corps and never 
shirked such responsibility,"' while another respondent states: "I believe that in the event 
Australia is threatened, I would take up arms to defend [my country]."37 The majority of 
respondents felt Friends had given them a superior moral education, and all agreed the school had 
set standards of personal behaviour and selflessness for them to follow.38 

(vi) Reflections 

One respondent appreciated Friends' broad world view. "The width of learning and development 
was not available in other schools at the time, eg. the headmaster E. Unwin spent one term in 
Scripture in 1944 studying Rev. Hewlett Johnson's (the 'Red Dean') book, 'The Socialist Sixth on 
the World' and comparing it to other systems. Next Term it was a brief study of non-Christian 
religions and their beliefs. '9 

 found no emphasis on social status at Friends. "I attended Friends just before World 
War II ended, and nobody was particularly affluent. I was not conscious at all of any emphasis on 
social status. Of course most students at Friends were not 'landed gentry' - these children went to 
Hutchins if they were boys. A lot of students at Friends came from the retail section of the 
business community ('trade' it was called!) and of course no member of 'trade' would get into the 
Tasmania Club! "4D  
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Broad-mindedness, tolerance, moral and spiritual values and independence of thought are aspects 
of the school which re-occur in assessments of respondents 'school lives': "Had I gone to a 
different school I may have gained more confidence at an earlier age [but) I would have missed out 
on the positive broadening effect of the school's philosophy. I taught school for a period which 
gives you more appreciation of the difficulties involved in providing good education. I believe 
schools which provide moral/spiritual values in an atmosphere of tolerance should be strongly 
supported."41 

'I think Friends gave me confidence, enriched my life and gave me a set of values that I may not 
otherwise have had. I know if I had continued in a Church of England institutionalised school I 
would not have been as happy and would have had a more materialistic outlook and been less 
caring. "42  

All respondents were affirmative of Friends' philosophy and structure and were happy at the 
school Particularly striking is the atmosphere of the boarding school - for those who experienced 
it, the 'soul' of the school, a 'lot of fun' and the 'best of both worlds'. 
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Respondent A, S 
Respondent F, S 
Respondent G, S/I 
Respondent I, S 
Respondent J, S 
Respondent K, S 
Respondent F, S 
See Table 7(a) 
Respondent I, S 
Respondent K, S 
Respondent J, S 
Respondent B, S 
Respondent G 
Respondent A 
Respondent H 
ibid. 
Respondent E 
Respondent F 
Respondent G, S 
Respondent B, S 
Respondent J, S 
Respondent A, S 
Respondent K, S 
Respondent I, S 
Respondent F, S 
Table 6: Reveals that 10 (91%) respondents 	co-education 

1. 

3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
P. 
13. 
14. 
15. 
16. 
17 
18. 
19. 
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FOOTNOTES - CHAPTER SEVEN 
S denotes information quoted from survey 
I denotes information quoted from interview 

denotes an amalgamation of these two sources in the quote 
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was an advantage socially, 
and one (9.1%) found it a disadvantage in terms of study. (One respondent remarked that 
this was a worthwhile price to pay if this was indeed the case). 

27. Respondent B, S 
28. Respondent C, S 
1 9. 	Respondent G 	  
30. Respondent H 
31. Respondent G, S/I 	  
32. Table 5: 7(63.6%) of respondents felt they had employed a superior academic education, 

1 did not, 3(27%) were not sure. Table 1(a) showed 2 (18%) left school with Schools 
Board Certificate, 5(45%) with Leaving/Intermediate and 4(36%) with Matriculation. 
Table 1(b) showed 3 respondents classed as Professionals, 1 Commercial, 1 Public Servant, 
1 Agriculture, 3 Home Duties, 4 Retired. 
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33. See Table 7(a) & 7(c): 6 out of 11 respondents (55%) identified themselves as Quakers at 
School, 2 (19%) as Protestants and 3 ( °A) gave no denominational affiliation. 
In regard to present religious practice, 3 (27%) attend religious services regularly, 4 
(36%) monthly or 2-3 times per year, and 4 (36%) do not attend Church services at all. 

34. Respondent B 
35. Respondent C 
36. Respondent G,I. 	  
37. Respondent F 
38. See Table 5(c), (d) 
39. Respondent C,S 
40. Respondent G,I 	  
41. Respondent H,S 
47 . 	Respondent J, S 



CHAPTER EIGHT 
THE FRIENDS SCHOOL, COHORT 2 1960 - 1979 

13 respondents, 9 documented*, 2 interviews 
(*All surveys have been used for statistics, but only those which offered enough 
written information have been quoted in this chapter). 

Respondent A 	Born 1945 Attended Friends 1951 - 1962 
Nursing Sister 

Respondent B 	Born 1949 Attended Friends 1954 - 1966 
Deputy Principal, University Sydney 

Respondent C 

	

	  Born 1948 Attended Friends 1953 - 1964 
Nursing Sister 

Respondent D 	 ' - interview - Born 1945 
Attended Friends 1953 - 1962. Nursing Sister. 

Respondent E 	  - interview 
Attended Friends 1962 - 1965. Nursing Sister. 

Respondent F 	Born 1947 Attended Friends 1952 - 1963 
Nursing Sister/Beauty Therapist 

Respondent G 	Born 1955 Attended Friends 1966 - 1972 
Writer 

Respondent H 	Born 1960 Attended Friends 1970 - 1978 
Administrator 

Respondent I 	  Born 1958 
Attended Friends 1964 - 1976. Community Services 

n.b. " denotes psuedonym 
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(i) 	Aims / philosophies 

Respondents in this cohort were unanimous in their affirmation of Friends' aims and philosophy. 
"The aims of the school were achieved very well. Assemblies welcomed guest speakers [and there 
were] readings of many other religious groups. I was rarely aware of what religion other pupils 
were [but] I happily absorbed many Quaker principles. I loved attending the Annual Quaker 
Youth Camps and meetings. Friends offered a particular philosophy - to look hard at all people to 
find some goodness in everyone (even if you had to look very hard/deep in some!). This 
philosophy influenced me in that I always reserve my judgement, while accepting and remembering 
my first impression. I find it easy to have no value judgements, especially with my work with HIV-
AIDS."1 

 was brought up a Quaker "so the philosophy of the school and religion was part of my 
whole life. I believe that the founding aims were well achieved. Each person was seen as an 
individual and treated as such. The religious side was not overly accentuated - but moral standards 
and respect were. It was a very secure atmosphere. I have grown up with a very strong sense of 
justice and equality and over time have developed a non-judgemental acceptance of others."2 

Respondents approved of the way that Quaker religious beliefs were quietly present but never 
directly imposed on them, and found the emphasis on individual choice "probably more effective 
than a direct approach" 3 to religion: "A sound moral training was provided and the religious 
beliefs of the school were not forced upon me, but I had a basic understanding of the Society of 
Friends and an excellent education, limited only by the minimal requirement of subject choices in 
Year 11/12. I attended religious education classes, but for a year or so only in the Senior School. 
Assembly was a time for talks often in moral philosophy. I always had an opportunity to join 
Friends in worship, but didn't take that opportunity up."4 

 felt "the school provided an ethical education. I would not see this as having 
been specifically religious - this was a strength. It offered a specific philosophy of honesty, treating 
others as you would wish to be treated."5 

The school's non-directional framework was a strength for another respondent for whom Friends 
offered "an emphasis on education and being a strong individual, also emphasis upon tolerance. 
These aims were achieved, I feel, without over emphasis on Quakerism, which was the 'founding' 
religion, but ... was very much an individual choice. I felt that the individualism, without the 
dogma, was beneficial and the lack of religious trappings was an ideal way for groups to enter into 
worship. "6  

Leading by example also proved an excellent way to promote and reinforce moral values: "Bill 
Oats and his team of teachers exemplified the ideals set out. They lived and practiced these ideals, 
and as such in my experience they could have done little more to achieve them. The Friends 
School experience was uplifting and left one with a great zest for life and living it to the full. Its 
thoughtful and meditative approach to religious practice was a great foundation. The particular 
philosophy of the school was - strength in oneselVconfidence; a clear comprehension of right and 
wrong; a devotion to serve others; calmness; a belief in a fit mind/fit body. Hopefully the Quaker 
ideals have made me a much better person, dedicated to both giving, and having a fulfilling life."2 
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(ii) Reasons for attending Friends 

Hid academic standards were cited by six respondents: "My parents sent me to Friends as they 
both wanted me to have a good education in a school where I would be happy. " 

"My parents sent me to Friends because they thought it was a good school."9 

"My parents sent me to Friends for educational achievement."10 

One respondent mentioned of the Quaker ethos Friends stood for: "My parents sent me to Friends 
because of the school's philosophy,"" and others gave various reasons, including prior family 
attendance: "My parents sent me to Friends because aunts attended"12 and '"My parents sent me 
to Friends because mum was an Old Scholar of Clemes; for its reputation, co-education and 
proximity. "13 

So academic standards appear to be a major reason for attendance, coupled with co-education, 
family reasons and to a lesser extent the schools philosophy. (Only three respondents identified as 
Quakers)14 

(iii) Personal - School and Inter-school Relationships (happiness at school, disciplinary 
framework, teacher-student relationships) 

Most respondents were happy at school and found the discipline firm but fair and teacher-students 
relationships appropriately balanced. 

"I was happy at school because of a sense of belonging and security in what was 
expected of me by school and parents (the school also told us what good parents 
we had). The disciplinary framework of the school was one of self discipline - 
everything is possible/probable, and up to oneself, and teacher/students 
relationship was one of respect/control. My best memories of school - speech 
nights, singing in choirs at all ages, Easter Services, music in assembly, fairs, 
friends, tradition, hockey. My worst memories of school - some gym lessons, 
difficulty with maths, Tepid Baths and Mr Plaister!! 11 i5 

However, for this respondent, peer pressure, not the school itself, made for academic 
competitiveness, and obviously some discomfort: "I was in an unusually bright class and at times I 
was very aware of this. I now hate to see competitive students who ... live only for 
study/success." 16  

Others found 'worst memories' of school unimportant beside the "great teachers, truly magnificent 
leadership and example; discipline and fairness; great sense of fun and friendship; variety of extra-
curricular activities; nurturing and helpful environment. Teacher-student relationships were warm, 
caring, friendly, professional. The disciplinary framework was firm but fair and sensible - it seemed 
both at the time, and now, to have about the right balance; common sense reigned! Best 
memories of school - the sport, the music, good friends, spiritual moments, fun, learning and 
dedication and teachers. Worst memories of school - cold showers, laps of the pool, poetry of a 
medieval nature."17 



  "was happy at school in that I felt secure and cared for, but I was the youngest of four 
and a bit of a rebel. The disciplinary framework was not harsh - no caning that I know of - 
however I did not respond to the rather authoritarian headmistress. Teacher-student relationships 
were friendly but not too familiar. Best memories of school - friendships. Worst memories of 
school - rules (I can remember being glad on the last day - I never really loved school like 
some...)."is 

Two respondents however, were not happy at Friends, one because of a teacher who singled her 
out, and another because her previous school experience had made it difficult for her to fit in at 
Friends -  ' '  years at Friends were spoilt by one ongoing problem: "I did not have a 
particularly happy relationship with my teachers. Some were rather aloof and impersonal and I had 
one teacher three years in a row who was a strict Quaker and gave me a hard time because I was a 
hotelier's daughter. I think this coloured my whole school experience because it was so unfair and 
I had no way of avoiding him. I do remember two wonderful teachers in Grade 6 and Grade 4 - 
the one in Grade 6 a 'Barry Jones' type!"19 

  on the other hand, admits she brought her problems with her to Friends: 
• "The school slave me the impression of being open-minded and liberal, but I was 
really too unhappy at the time to take in its Quaker philosophy. This wasn't 
really the fault of the school - I had come from an all-girls private school in 
Launceston where I had achieved academically, or thought I had. I started at 
Friends in Grade 9 to find much higher educational standards. Students were 
studying French, German and Latin and overall my year group was way ahead of 
me. This was very demoralising for me and my self confidence further, 
diminished when I was put back in class into Grade 8. I don't think the school.. • 
discriminated against me as such - it was more my own feelings of inadequacy 
which influenced my whole experience of Friends. My family background also 
contributed - my father, a doctor, expected me to do medicine and was 
disappointed when I didn't want to - so he lost interest in my education. My 
parents also weren't aware of the gap between my previous school and Friends, 
so couldn't really help there."20 

But she also - 
"found discipline petty. A big fuss was made of not wearing gloves or hair 
ribbons and classroom windows facing Carr Street were white-washed so we 
could not see Hobart High School students walking past. The Headmistress of 
the time was an angry aggressive woman who was prone to calling the girls 
offensive names if she got worked up. I was the target of one of these occasions 
and it did nothing for my self esteem. Actual classroom discipline varied - some 
of the students, particularly boys, gave weaker teachers who lacked control, a 
hard time. I felt sorry for these  teachers. One teacher (English) felt I had 
potential and encouraged me to work harder - I appreciated his efforts on my 
behalf. The school certainly tried to get me to achieve - my parents were called 
in because the teachers felt I was not doing my best. They were probably right, 
but I had lost heart by then."21 
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_kngelika's story shows that the individual's own background, attitudes and emotions can result in a 
completely different response to the same (school) environment. It appears the school did exert 
itself on her behalf, but family influence and her own unhappiness resulted in interventions being 
largely unsuccessful. The majority of respondents in this cohort found their school lives fulfilling 
and were happy, though ineffective control in the classroom was also mentioned by '. 

"The cane was used for boys misdemeanours and students were kept in, or sent out of lessons. 
Discipline was not obvious and was usually fair. Some of the teachers who had ineffective 
discipline were given a bad time by students, but nothing appeared to be done about it. Some 
teachers would set homework and not check it was done."22 

(iv) 	Aspects of Education (co-education, comparative quality of education) 

Co-education was approved by the majority of respondents who found academic success as well as 
social satisfaction in 'mixed' classes.23 

"Co-education helped me relate better to the opposite six - I watched and worked out many of my 
life ideals re males "24  

"Girls were treated just like one of the boys (except they were mostly smarter!). It was a warm, 
caring, natural environment."25 

One respondent saw co-education as 'education for life', "Co-education helped me relate better to 
the opposite sex - it was an excellent preparation for life which is not single-sex."26 

Several respondents were more cautious in their evaluation. "Co-education definitely helped me 
relate better to the opposite sex and was a better preparation for life, treating boys as people and 
just friends, not 'boy friends'! But I now wonder if girls are academically better off at a single-sex 
school. boys are definitely a distraction."27 

  came to Friends in Grade 9 from a single-sex girls school and found co-education 
difficult at first. "I found the boys a problem after coming from a girls-only school. I wasn't sure 
how to act around them, and boys tended to dominate classes by being noisier and more 
demanding of teacher time. This wasn't to a really marked degree, but I was self conscious and 
noticed them. Co-education did help me in the end to relate to boys, but I took a long time to 
adjust. "28  

' '  found in co-education lasting friends of both sexes. "Co-education was good for 
me, as an only child. I made many good friends, male and female, who are still friends. I feel 
lasting friendships with the opposite sex are very valuable. I experienced no sexism, and was 
completely comfortable with the co-ed environment."29 

She also saw "academic achievement as the school's main priority, and I was happy with this. The 
school itself certainly didn't emphasise social status, but amongst the students the wealthier ones 
tended to congregate together. I was accepted into the group when they discovered my father had 
acquired an unusual and prestigious motor vehicle. I didn't want to be part of this set as I felt they 
were hypocritical and were not valuing me for myself Emphasis on sport was not great. It was 
considered a healthy activity rather than a competitive one."39 
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o, though she felt co-education helped her relate better to the opposite sex, 
complained that "lack of an anti-sexist philosophy in the school meant girls self-esteem and 
confidence was often threatened and not developed to the full."3i Despite this, she was happy at 
school on the whole. 

Most respondents, with some reservations, were happy with the quality of their schooling and the 
Quaker avoidance of emphasis on competitiveness for its own sake appears to still be present in 
the ethos and structure of the school. 

(v) Religious Commitment /Moral Issues 

The majority of respondents were not Quakers32 but all were 'comfortable' with Quaker attitudes 
to moral issues such as war and human rights though some Rave qualified support to these and 
most felt Friends had given them a superior moral education and had set standards of selflessness 
for them to follow.33 

' ' home life reinforced the school's values. "I understand the Friends' point of view 
on armed conflict, but in some cases one side is often not open to mediation so this approach won't 
work. My father was an atheist yet lived a very Christian life by the maxim 'do unto others...'. He 
helped a lot of people on the quiet, and his views on life fitted in well with the school's outlook. 

Another respondent was "comfortable with Quaker attitudes - but ... I believe now that a non-
violent attitude must be tempered with wisdom and strength."35 

Those who were not Quakers, nevertheless found their philosophy a guide in their lives. "I am 
comfortable with the Quaker attitude to war and human rights. I don't know the Quaker attitude 
to gays, but if they are anti-Ray, I am uncomfortable with that. I was influenced by the main beliefs 
of the society of Friends such as pacifism. I didn't agree with the Vietnam War and this country's 
participation in it. I have no particular religious affiliation - I do however try to live my life 
according to basic Christian beliefs."' 

And "I am comfortable with the Quaker attitude to war/homosexuality/human rights. I liked the 
tolerance aspect and pacifist side (within reason). [I am] not homophobic by nature, so Quaker 
values are appealing. I have no particular religious affiliation, but [am] a follower of Quaker ideals 
- more a personal philosophy I suppose." 

(vi) Reflections 

 feels fortunate to be part of the history of the school, and finds her school experiences 
more valuable in hindsight: "My forbears were co-founders of The Friends School so I felt that I 
belonged there in a way others didn't. I feel fortunate to have been in that position. I recognise 
the benefits of the school more now as an adult. There are so many factors that affect how life 
turns out - family encouragement and support ... ability, luck and one's own personality. Being a 
member of a long . established and well known (amongst Quakers and in school) Hobart family gave 
me a real sense of roots and belonging."38 
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Another respondent recognises how well Friends suited her own temperament: "Friends was 
particularly good for a very sensitive, gentle and ... sheltered child. I spent 3 years (Grades 4-6) at 
a State School and found it a much harsher and crueller environment for me. I excelled much 
more academically at the state school as the standards were lower but I was not nearly as happy 
(both my children were very successful and happy at Friends.)"39 

And  while she was unhappy herself at the school for personal reasons, thinks it is 
the 'right' school for the year 2000. "I think Friends is going in the right direction - its philosophy 
is right for the 21st Century with its liberal attitude and co-education. I also think Friends is 
realistic about the capabilities of young people and in its belief that everyone has value."40 

The philosophy of the school for many respondents has had a greater influence on their personal 
development than they had earlier realised. It is almost as though they had not discovered this 
until they wrote their reflections for this survey: 

"I think the Quaker lifestyle and attitudes have a greater influence than I realised - I expect my 
lifestyle ... is based on these more than I am consciously aware. I always expected to be accepted, 
to help and to be helped in life as at school."41 
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FOOTNOTES - CHAPTER EIGHT 
• S denotes information quoted from survey 
• I denotes information quoted from interview 
• S/I denotes an amalgamation of these two sources 

1. Respondent A. S 
2. Respondent C, S 	  
3. Respondent D,I 	' ' 
4. Respondent G,S 
5. Respondent I, S 	  
6. Respondent H,S 
7. Respondent B, S 
8. Respondent G,S 
9. Respondent I, S 	  
10. Respondent H, S 
11. Respondent C, S 	  
12. Respondent A, S 
13. Respondent B, S 
14. See Table 7(a) 
15. Respondent A, S 
16. ibid. 
17. Respondent B, S 
18. Respondent C, S 	  
19. ibid. 
20. Respondent E, I 	  
21. ibid., I 
'/. 	Respondent D,I 	' ' 
23. See Table 6: 10 respondents (77%) found co-ed a social advantage and 3(23%) found 

some disadvantage from a study point of view. 
Table 7(a) shows 6 (46%) left school with Schools Board Certificate and 7 (54%) with 
Matriculation. 
Post school qualifications (Table lb) showed 3 with degree status, 3 with diplomas and 6 

with Certificates and 1 apprenticeship. 
In regard to occupation (Table 1c), 9 (69%) were classed as Professional, 2 as Commercial 
and 1 as Public Servant (This is probably due at least partly to the 5 respondents who are 
nurses, which then required Certificates, but is now a degree status occupation). 
Table 5(a) - 10 (77%) felt Friends offered a superior academic education, 2 (15%) were 
negative and 1 was not sure. 

24. Respondent A, S 
25. Respondent B, S 
'26. 	Respondent F, S 
27. Respondent C, S 	  
28. Respondent E, S/I 	  
29. Respondent D,I 	' ' 
30. Respondent E, S 
31. Respondent I, S 	  
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32 	Tables 7(a) & 7(b): 3 (23%) respondents identified themselves as Quakers, 3(23%) as 
Protestants, '2 (15%) as Christian and 5 (38%) had no religious affiliation. 
2(15%) attended religious services regularly, 3(23%) 2-3 times per year and 8 (61%) 
seldom or never. 

33. Tables 5(c) & 5(d): 7 respondents (54%) felt Friends had given them a superior moral 
education, 1 was negative and 3 (23%) were not sure. 
All respondents felt Friends had set standards of selflessness, and personal behaviour for 
them to follow. 

34. Respondent D, I 	'  ' 
35. Respondent F, S 
36. Respondent G, S 
37. Respondent H, S 
38. Respondent C, S 	  
39. Respondent F, S 
40. Respondent E, I 	  
41. Respondent A 
41. 	Respondent B op.cit. 



CHAPTER NINE 
THE FRIENDS SCHOOL COHORT 3, 1980 - 1993 

10 respondents, 10 documented*, 3 interviews 
(*All surveys have been used for statistics, but only those which offered enough 
written information have been quoted in this chapter). 
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Respondent A 

Respondent B 

Respondent C 

Respondent D 

Respondent E 

Respondent F 

Respondent G 

Respondent H 

Respondent I 

Respondent J 

 Born 1964 
Attended Friends 1974 - 1981 
Born 1965 
Attended Friends 1978 - 1983 
Born 1967 
Attended Friends 1972 - 1984 

 - interview 
Attended Friends 1983 - 1988 
Born 1972 
Attended Friends 1983 - 1990 
Born 1974 
Attended Friends 1986- 1991 
Born 1975 
Attended Friends 1991 - 1992 

 - interview 
Attended Friends 1979 - 1992 
Born 1975 
Attended Friends 1988 - 1993 

 - interview 
Attended Friends 1988- 1993 

Student 

Town Planner 

Sail Maker 
Born 1970 
Medical Student 

Student 

Student 

Student 
Born 1975 
Medical Student 

Student 
Born 1975 
Student 
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(i) 	Aims / Philosophy 
This cohort, the youngest group, some of whom had only left school in 1993, proved to be very 
articulate about the ethos of Friends and how it had influenced their lives. 

"The founding aims of Friends was achieved very well. Sensitivity and compassion towards others 
less fortunate and respect and understanding to all individuals. The school offered a particular 
philosophy that all persons are equal and adopted attitudes with a _global (not local) perspective. 
The school was decades ahead of its time in this regard. This philosophy influenced me, perhaps 
not so much at first but more so in later years."1 

 found that despite administrative problems during his period at Friends - "The 
school offered a philosophy of peace, love, harmony and understanding and a global approach to 
human well-being - not just money and success. This influenced me, and my family background 
was one of an egalitarian approach to the world."2 

s family background harmonised with the school's values, but in 's case, 
"School values weren't really matched at home. My father went to Hobart High 
School where the emphasis was on academic and sporting achievement and a 
competitive spirit. My parents emphasised the competitive aspect - to be the 
best - but Friends emphasised one's personal contribution rather than 
competition. In sport, if you didn't turn up to training, no one would say too 
much, and some of the teachers who took sporting teams weren't very skilled at 
their respective sports. Sport was very important to me and I was disappointed 
that it wasn't taken seriously at Friends.") 

Nevertheless,  is affirming of the school and its influence on him: 
"The values of the school led me to believe that every individual had the capacity 
to achieve in some area or endeavour and that the diversity of each individual 
was to be respected rather than ridiculed... This was successful for me. It was 
not forced on anyone, but everybody was valued as an individual and for their 
good qualities. I learned to appreciate that all types of people make up the 
world. I have no yardstick to measure whether this approach was more effective 
- students were generally treated as adults really, capable of making practical 
decisions. Friends catered for a wide range of students - arty, studious or 
whatever - everybody was rewarded for their own particular talents."4 

Several respondents also mentioned they felt Friends religious/moral philosophy was more 
effective for being "incorporated into the way the school was run rather than being laid down from 
above. "5  

"I think the way religion was taught was marvellous, the Quakers gave us insights into their 
religion but never forced it on us. As a student of Friends I always thought our class to be very 
open-minded. The Friends School view seemed to be global, and encourage understanding of 
other cultures. Its particular philosophy for me is ... that you get what you give. My way of life is 
based around this principle. Peace and goodwill to everyone would be a more general theme. This 
philosophy influenced me subtly - over the years I evolved around these principles. BUT I am not 
sure I would have believed these if I hadn't gone to Friends. You can't really separate the effects." 



There is also a general consensus in their descriptions of the school's particular religious/moral 
philosophy: "The school's aims were achieved pretty well, with less emphasis on the religious side 
and more emphasis on nurturing students. The school offered the Quaker philosophy - pacifist, 
community spirited, and teaching that everyone is of value."6 

Even respondents who attended the school for a relatively short period of time found the school's 
aims realised for them. 

"I would not characterise my Friends education as religious, but the moral 
element was there, more in the individuals who led the school than in any 
doctrine. There was always a premium on honesty, caring and helping others. I 
think the educational structure followed the founding principles, to the extent 
possible within the restrictions of a set curriculum. There was no particular 
emphasis on the sciences ... but there was a sense of allowing people to do as 
much as they wanted, in the sense of teachers going out of their way to help a 
student who wanted to do more than the norm. I felt too, that no one was 
denigrated for lack of ability. Friends wasn't competitive in that sense. I don't 
know about the 'guarded' bit! To go to the school, you seemed to have to be 
relatively wealthy and we weren't deprived of the 'luxurious world'. There was a 
moral philosophy that everyone had self worth, as an individual. It was 
expressed in religious terms as 'that of God', but it was portrayed more as just 
valuing everyone, despite their differences. I don't know that [this] really 
changed me because I was already 15 when I went to Friends, but it made me 
think. I always thought the philosophy more practical and realistic than strict 
religious doctrine and it set a comfortable tone to the school." 

Affirmation of the Quaker philosophy was given by both  and , both of 
whom left Friends in the 1990's. "The school philosophy was that all people are considered equal 
and that there is good in everyone. I left school with the attitude of being open-minded and not 
holding prejudices about people and situations. For me [this philosophy] was effective. It taught 
me not to pre-judge people, that everybody has value. Assemblies affirmed success in every 
possible way, not just academic achievement. Students were expected to take part in sport as a 
healthy pursuit, not just to win. Everybody was given a chance to play their chosen sport, whether 
they lacked ability or not."9 

"Aims were realised quite well, however no religion was ever used directly in forms of punishment 
or reason. The beauty of Friends was that religion was never forced upon you unless you went out 
to seek it, which resulted in the absence of any moral pressure. Quakerism was not taught as such 
- its values were demonstrated as in school assemblies (I liked the 'silences' these began with). But 
it was there if we wanted to seek it out - morning worship was Wednesdays before school. The 
concept of equality was important, and there was no bias towards wealthy or clever students, 
males or females. I found the school very careful about fairness."9 

(ii) 	Reasons for Attending Friends 

Four respondents cited a good education as the main reason their parents sent them to Friends, 
others attended for a variety of reasons, including academic standards, co-education and the 
school's particular philosophy (only one respondent identified as a Quaker)10 
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"My parents sent me to Friends because they like the philosophy, were impressed by the attitude of 
the teaching staff, felt it had _good academic standards, was co-ed, and close to home."H 

"My parents sent me to Friends because it was similar to a church school, without being, sectarian, 
it taught moral issues and it was co-educational "12 

  wanted to attend another school. "The reason my parents sent me to Friends was 
because I won a Scholarship. I sat the Hutchins Scholarship exam, but didn't win one. "13 

(iii) 	Personal - School and Inter-school Relationships (happiness at school, disciplinary 
framework, teacher-student relationships). 

Question 14 'Were you happy at School?' drew some widely different replies. As in previous 
cohorts, respondents' personalities, situations and values seem to be the explanation for the 
divergence: 

"I was happy at school and had adequate self confidence because I had a large circle of like-minded 
friends. I agreed with the disciplinary framework of individual choice and some evidence rather 
than a strict book of rules, however, teacher/student relationships when I was at school (1975-81) 
were not very good."14 

One respondent was happy at school because it was relaxed and friendly, but complained about a 
lack of discipline! "I was happy at school - it was a happy-go-lucky place - teachers were always 
friendly and had a good school spirit. There was not much discipline at all. They need much more. 
Teacher/student relationships were very easy going, always helpful. It made you like school."15 

Another also liked the school's flexibility and informality and had no  complaints: 
"I was happy at school - great place, lots of great teachers, made lots of great 
friends. I had adequate self confidence at school - I was pretty self confident 
when I started there (Grade 7) and the school furthered that. Disciplinary 
framework was based on reliance on teacher-student relationships and peer 
group pressure rather than physical discipline - much better than corporal 

• punishment. Teacher/student relationships were less formal and authoritarian - 
more a 'someone there to help' approach. It made learning much easier and 
encouraged self-confidence. Best memories - all the friends and good times we 
had. "16 

Two respondents disliked school largely because it was school  rather than because they objected to 
any specific aspects of framework or curriculum: 

"I was not really happy at school - when there are a multitude of other places a person would 
rather be (football, swimming, playing vs. studying, learning, discipline, quiet, concentration) one's 
inclined to wish one wasn't there. Disciplinary framework - detention, after-school study sessions, 
repetitious writing sessions. Teacher/student relationships were congenial but authoritative. Best 
memories of school - friendships. Worst memories of school - exams and waiting for results."i7 
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"I hated school, as everyone did, because of the work and boredom, but in retrospect I was very 
happy there. I.made good friends and had fun, and got along with my teachers. I have many fond 
memories. The disciplinary framework was fairly lax, compared to other private schools, but I 
think more effective. It made one more responsible for oneself, and didn't use ... punishment. 
Teachers were always willing to help you if you went to them, and took a lot of shit from us, so to 
speak. I think relationships were generally good. Best memories - Mrs Moore's cakes, sitting 
around chatting in 'spares', German camp, excursions, tuckshop chocolate cake! Worst memories - 
exams, having to get up so early and always being tired, fighting with friends."Is 

t was "not particularly happy at school" because competition was valued by him but 
not by the school. "Although you were rewarded for good achievement, competition was not 
encouraged and those with average grades were given just as much attention as those with high 
achievement."19 He was also critical of a lack of consistency in school discipline, but was generally 
happy with teacher/student relationships. 

"At times, what I considered a minor matter (a naughty note in Grade 7) 
provoked an over-reaction, while in Grades 9 & 10, students drank alcohol at 
school and this wasn't picked up for a long time. Some students gave less 
dominant teachers a bad time in the classroom too, and these teachers didn't 
seem to have any back-up. Discipline went downhill in the last two years I was 
at Friends (1987-88). Students were able to talk to teachers on the same level 
which made appropriate teaching easier. I got on well with them. But some 
were ineffective and totally lacked discipline and control. Best memories - 
sporting achievement with school teams. Worst memories - being 'outcast' 
because of ability to do well in school sport."20 

(Despite these criticisms of the school's framework,  in an interview made very positive 
statements about his school, suggesting that in the long term he benefited more by attending 
Friends than he had been aware (see Reflections). 

 like , is critical of the lack of competitiveness in sport: "Worst 
memories - English classes, poor school performance and the school's attitude to athletes and most 
competitive sports. "2 

y found the school's disciplinary policy wise and effective. "I was happy at school [due 
to] the friendly atmosphere, people who cared. I had adequate self confidence at school - probably 
due to extra curricula activities - debating, speech and drama, school plays etc. Quaker ideals 
came out in the school's disciplinary policy. There were no detentions or corporal punishments. 
We were reasoned with instead. This worked for some and I though it a good idea to try and go 
to the source of the problem and solve it rather than just treat the outcome. For others, this, 
approach didn't work - parents were contacted, or the student did rubbish duty - whatever was 
appropriate. The teachers were all different but most were friendly and approachable, a few 
authoritarian. I liked the Tutor System, where we would meet in Year groups with one teacher, 
and discuss any problems in a relaxed way or have a guest speaker."22 
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Only one respondent was genuinely unhappy at school, and this seems to be because of some 
unstated personal problem with peers rather than the actual school framework: 

"I was not happy during high school. I felt ostracised and victimised for who I 
was. My self esteem was incredibly low. I did some stupid things which I was 
smart enough not to get caught doing. Not getting attention for these naughty 
things, I started to grow up. Grades 11 & 12 were good years. I did not have 
adequate self confidence at school [as] it was a terribly elitist school with some 
very large egos. Teachers can only do so much. Disciplinary framework 
[consisted of] threatening to tell your parents, revoking privileges - good 
discipline. Teacher/students relationships for me were not too close, but they 
were all definitely approachable. Best memories - summer, just before the end of 
everything - everyone was talking about the formal and the future. Real halcyon 
days. Worst memories - being laughed at, believing the taunts."23 

Despite the variety of responses, Friends seems to have maintained its ethos and generally provided 
a happy working atmosphere for this cohort. A School which satisfied every individual's 
requirements would be unusual indeed! 

(iv) 	Aspects of Education (co-education, comparative quality of education) 

Co-education was generally considered an advantage by this cohort, albeit several respondents 
allowing that some boys tended to be attention-seeking and/or disruptive in class. Most felt co-
education was worth this 'irritane.24 

"Co-education definitely helped me relate better to the opposite sex - and relationships with the 
opposite sex are about as important an issue as one can find. One disadvantage was distractions - I 
probably would have been less inclined to pass notes to other boys."25 

"Co-education definitely helped me relate better to the opposite sex - it was just more fun. 
Disadvantages - sometimes certain guys would be really stupicUattention seeking and be 
disruptive/destructive in class."26 

One respondent found co-ed Science classes particularly difficult because of her personality and 
the open classroom nature of such subjects: "A disadvantage of co-ed classes was in Science 
which encouraged traditional stereo-types. I was so timid, and felt so dominated by the males who 
I'm sure were no smarter than me." Despite Science, she admits "Co-education probably helped 
(me relate better to the opposite sex). It was a better representation of real life."27 

Males perhaps are more appreciative of co-education than females! 

"Co-education definitely helped me relate better to the opposite sex - it enables you to relate to 
girls as people and have friends who are girls, as well as boys. No disadvantages (for me, as a 
boy). It is a much more natural system and also more fun."25 
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But  had his own problems with co-education socially, but still prefers it to single-sex 
education! 

"I prefer a co-ed situation, though it caused some trouble for me because I had a 
lot of girlfriends and when a relationship broke down, the other girls tended to 
blame me. But a co-ed school certainly gives students better social skills in 
relating to the opposite sex. Teachers treated relationships between the sexes in 
a matter of fact mature way, and didn't allow individual relationships between 
students to get out of hand. In terms of physical facts, topics such as 
menstruation would be discussed in Biology by both boys and girls - this sort of 
attitude made it easier for me to operate on a professional level as a medical 
student with female patients. I did not encounter any sexist attitudes - girls held 
their own ground and academically did very well - out of the top 10 students 
(when I was there) 4 were girls. Very much equality of treatment in classroom 
dynamics too - no one sex was favoured."29 

 was more than satisfied with the school's academic standards: 
"There was plenty of emphasis on academic achievement of the right kind. 
Students were extended to the level of their ability. I didn't extend myself, but 
teachers realised I had potential and kept at me. Social status was not 
considered important per se by the school, but Friends did take advantage of 
parents who could contribute financially to the school. Students self-esteem was 
encouraged at all times. Public speaking skills were encouraged, students 
received lots of affirmation and were never 'put down' for their efforts. In regard 
to the quality of education Friends offered, I believe my education at Friends got 
me into medical school, and I owe a lot to the school."31 

  enjoyed the co-educational aspect with the chance to be equal in the classroom: 
"There were lots of advantages - the competition in maths and physics with the 

boys gave me an extra 'buzz' and socially having the boys around made me less 
introverted, and more adept at coping with University life. I never felt 'put 
down' - the girls played soccer with the boys and even an Aussie rules (mixed) 
match in Grade 12! The boys were sometimes noisy in class and distractable, 
and tended to talk more, but co-education still definitely was worth it. I feel I 
would have been more self-conscious and less out-going in a single-sex school. 
The ability to compete with (boys) in maths and science was an advantage (too) :  
It better prepared us for the 'outside' world. Disadvantages - at times the boys 
were loud and boisterous in the classroom [and] they used to overrun the oval."3i 

She too was happy with academic standards and affirmation of all students' achievements: "There 
was strong emphasis on academic achievement, with affirmation by way of prizes; and lots of 
encouragement by teachers. Social status was not considered important - just who you were as a 
person. The attitude was egalitarian really - part of the whole Friends philosophy. Self esteem of 
students encouraged by positive reinforcement and absence of 'put-downs'. Friends brought the 
best out in me in terms of academic achievement, yet also encouraged all students to fulfil their 
potential and extend themselves in every way, not just academically."32 

's opinion of the academic standards at Friends was corroborated by most respondents and by 
the fact that 9(81%) are presently studying for a degree, 
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 is - 
"pleased I attended a co-ed school. To friends at single-sex girls schools, boys 
were a 'big deal', to us they were part of every day school life, with only single-
sex classes in sport. I didn't encounter any serious sexism at all - boys would 
take up more physical space on the oval, but girls could join in if they wished. 
Also, when I first started rowing, the boys didn't want the girls to use the best 
equipment - but this was really due to the coaches' attitude. But this was never 
personal, and didn't worry me as I knew it was just a short-term process. After a 
couple of years girls were equally treated in terms of equipment and training and 
completely accepted. There was no competitiveness at all in academic 
achievement - we were never told who got the best results. Personal 
development was stressed, and while students who succeeded academically 
received certificates and their name in the newsletter, all students were 
encouraged to reach their potential, and all achievements were recognised."3 ,  

 also felt Friends offered "a good mix socially the year I started, lots of bursaries for girls 
were awarded so that the education the school offered was accessible to a lot more than just well-
off families. The school appeared to follow a definite policy encouraging a broad range of 
students. Exchange students were encouraged - they offered new ideas and new cultures." 35 and 

 was also happy with the attitude to sport - "In regard to sport, participation was stressed 
rather than winning. Points were awarded for taking part in all sports and students were 
encouraged to participate in at least one sport. No-one was excluded because of lack of ability, 
and enjoyment of the sport was important. Every Monday the team captain of each sport would 
tell the school about their activities, win or loss."' (This constrasts with   and 

 t's irritation at the lack of emphasis on competition in sport). 

( r) 	Religious Commitment / Moral Issues 

Despite the fact that only one respondent identified as Quaker,3 -  all seem to have absorbed Quaker 
values particularly in regard to resolution of conflict. 

  was the most articulate: 
"Quaker views had some effect on me. I'm in the Army Medical Corps and I 
would have no concern about using weapons if I had to. However, I understand 
Quaker views on war - but I objected to the Vietnam War because it wasn't our 
war, rather than from a Quaker point of view, that mediation is the only way. 
But I find this Quaker view a good tool to teach children - that communication 
is important as a stepping stone to resolving conflict. But this will fail as an 
approach when at the core of the conflict are totally opposite ideologies - ett. 
religious fanaticism as in Iran. Friends as a school promoted discussion and 
allowed dissent on all matters, even in the case of their own views say, on armed 
conflict. This was a healthy attitude which encouraged students to think for 
themselves. "38  
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Others had the same views though they expressed them more briefly: "So much of today's 
conflicts are due to prejudice or religious bias. The Quaker emphasis on mediation to solve 
conflict is a positive step, 39 and "The school's philosophy concerning peaceful conflict resolution 
influenced me."40 

In common with the previous cohorts, most respondents felt they had received a superior moral 
education, and all felt Friends had set standards of personal behaviour and selflessness for them to 

(vi) 	Reflections 

  felt Friends protected him in a sense from the harsher realities of adult life in the 
1990's, but found the school's philosophy a strength nevertheless. 
"In these changing times, I think it is unrealistic to expect school life to equip you for adult life. 
the transition from being supported to making, your own way is tough, with surprises and 
challenges. Society as it moves towards a much harsher phase as the economy slowed down is 
very different from the protected atmosphere at Friends. School during the 50's and 60's may have 
been closer to reality but I don't think that matters. Friends equipped me with guiding principles 
which make me comfortable no matter my situation."42 

  , despite his criticism of the lack of competitive spirit in the school, particularly in 
sport, obviously benefited as a person from attending a school not of his own choice, and sees the 
particular identity of Friends as a positive aspect for the twenty-first century. "Friends offers, and 
should continue to do so, a lot - especially to students who don't have a 'niche' in other private 
schools. It develops the students into well rounded individuals, encouraged to be different, to 
think, to take their own talent and develop it. Friends encourages alternative ways of thinking, and 
particularly allows guys to get in touch with their feminine side. Friends produces thinkers. All 
these aspects are part of Friends role in the year 2000."43 

 would agree with  "I think Friends should meet the challenge of 
technological change and develop with the times, but keep its ethos, which is appropriate for any 
age. I particularly liked the 'silences' which instilled self discipline and gave me time to think. This 
embodied the subtlety of the school's message.".. 

A word of warning is sounded by one respondent - "I sometimes worry [Friends] are moving away 
from the philosophy I liked so much, towards a more traditional 'private school' approach,"45 but 
in brief, Friends as a school has been successful for this last cohort. The 'ultimate' compliment, 
sending one's children there, is paid by one respondent - "If ever I have children I would send them 
to Friends because I appreciate the ideals and philosophy held."' 

While the last word goes to a rather laconic respondent - "Life at Friends was great - much more 
than a school. "  
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FOOTNOTES - CHAPTER NINE 

*S denotes information quoted from survey 
*I denotes information quoted from interview 
*S/I denotes an amalgamation of these two sources in the quote 

1. Respondent B, S 
2. Respondent A, S 	   
3. Respondent D,I 	  
4. ibid., I 
5. Respondent F, I 
6. ibid., S 
7. Respondent G,S 
8. Respondent H, S/I 	  
9. Respondent J, I 	  
10. See Table 7(a): 	Only 1 student (9%) identified as Quaker, and 6(55%) have no 

particular religious affiliation. 
11. Respondent F, S 
P. 	Respondent I, S 
13. Respondent D, S 	  
14. Respondent A, S 	  
15. Respondent C, S 
16. Respondent F, S 
17. Respondent B, S 
18. Respondent G, S 
19. Respondent D, S 	  
20. ibid., I 
21. Respondent H, S 	  
//. 	Respondent J, I 	  
23. Respondent E, S 
24. See Table 6: 10 (91%) found co-education a social advantage and 2(18%) a study 

disadvantage. 
25. Respondent B, S 
26. Respondent G, S 
27. Respondent E, S • 
28. Respondent F, S 
29. Respondent D,I 	  
30. ibid., I 
31. Respondent H, S/I 	  
32. ibid., I 
33. See Table 5(a): 9 (82%) felt Friends offered a superior academic education, 1(9%) 

did not agree and 1 (9%) was not sure. 
Table 1(a) for this cohort shows 10 (91%) left school with a Higher School Certificate 
giving them University Entrance, 9(81%) are now studying for a degree, 1(9%) took an 
Apprenticeship and 1(9%) has no post school qualifications. 

34. Respondent J, I 	  
35. ibid., I 
36. ibid., I 
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37. Table 7(a): 1(9%) respondent identified as Quaker at school, 3 (27%) as Protestant, 1(9%) 
as Christian and 6 (54%) had no religious affiliation. 
Table7(b): 1 attends church services monthly, 2(15%) attend 2-3 times per year and 
8(62%) attend church rarely or never. 

38. Respondent D,I. 	  
39. Respondent H, I 	  
40. Respondent J, I 	  
41. See Table 5(c), (d) 
42. Respondent A, S 	  
43. Respondent D,I 	  
44. Respondent J, I 	  
45. Respondent F, S 
46. Respondent B, S 
47. Respondent C, S 



CHAPTER TEN 

INTERVIEW WITH MR W.N. OATS 
HEADMASTER, THE FRIENDS SCHOOL 1945 - 1973 

Many respondents mentioned their Headmaster "Bill" Oats, as an influence on their lives while they 
were at Friends. This interview captures the spirit of the school from an educator who has been 
influential in shaping its contemporary identity. I asked Mr Oats to comment on the fundamental 
assumptions behind the Quaker theory of education, how well Friends is maintaining Quaker ideals 
today, how/why a Quaker education benefits girls, and the strengths and weaknesses of the school 
today. 

Mr Oats first discussed the Quaker beliefs which lie behind their philosophy of education. 

"The question 'What do Quakers believe?' can be answered in the statement of George Fox 'There 
is something of God in everyone' - a simple statement with enormous implications for educators 
and one which explains why education is of primary concern for Quakers. 

From 'that of God in every man' stems the Quaker philosophy of education - the aim of teaching is 
to nourish the spiritual basis of 'God within' in order to bring out the best in every individual. My 
own philosophy fitted in with this. 

George Fox also said that Quakers 'should walk cheerfully over the world answering that of God in 
everyone': the teacher thus answers 'that of God' in the child and the child in response answers 
'that of God' in the teacher' - it is a dialogue. 

There is also in Quakerism a belief in the 'inward light' of every person, giving internal guidance 
based on Christ's teachings, a sort of 'inward teacher'. The Quaker philosophy encourages children 
to believe that they do possess this 'inward teacher' which then goes 'outward' in developing in the 
individual certain attitudes which embody and explain the social implications of Quakerism (such 
as equality and tolerance). 

Friends in Hobart has always offered education to girls as well as boys as a basic principle, not just 
for financial reasons. Co-education works because it is right - boys and girls grow up together, 
appreciate and adjust to each other as they have to do in the adult world. Why make a break from 
this in school years? Parents who send their children to Friends also support co-education as a 
principle. (George Fox was one of the first to advocate that girls be educated the same as boys - 
to recognise that God was within both sexes equally). 

Quaker ideals are implicit and explicit in the practice of the school today. There is an emphasis on 
community service and international outreach and use of Quaker 'silences' is also significant. There 
is a real effort on the part of the staff to use such Quaker practices. Morning worship on 
Wednesday morning consists of 20 minutes silence, participated in by students and staff who 
choose to do so. Silences are also used in the primary school - they assist in finding 'God within' 
and guidance. Quaker practices are actually more apparent today than in the past. There is also an 
emphasis on relationships - staff/student, student/student!, staff/staff. The school has to be a happy 
place to work, if those who are there are to fulfil their potential. Therefore, personal relationships 
at school are very important. (Some non-Quaker staff are more 'Quaker' than the Quakers!) 

104 



One problem the school faces today is the conflict between the Quaker concept of equality and 
Friends as a high fee-paying school offering a high standard of education. 

Quaker monthly meetings have at times even questioned the existence of a Quaker School. such as 
Friends, which is separate from the wider community. Yet if education is to be as important as a 
tool of social engineering and if we believe our values are important they are not to be watered 
down. There are attempts (to modify the financial side) by a strong bursary system (for girls and 
boys) whose parents would otherwise be financially unable to send their children to Friends. But 
educational standards have to be maintained too." 

The answer to the question What do Quakers believe? has been broadened by Mr Oats to an 
explanation of the particular ethos of Friends School, one which agrees in broad plInciOs with the 
founding aims of the school expressed in Q.13 of the surveys. It is of course more general, and 
thus fits in with any age, but it would be as recognisable to the first respondent,   
(attended Friends 1939 - 1942) as to the last,  (attended Friends 1988 - 1993). 

The conflict between equality, particularly of educational opportunity, and the necessity to 
maintain high educational standards requiring a high fee-paving structure, has at least been partially 
resolved, as Mr Oats and  point out, by a bursary system which makes Friends more 
accessible to a wider range of students. 
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CHAPTER 11 
'Findings 

This survey enabled those men and women who took part to renew and in some cases come to 
terms with their school lives. Some respondents surprised themselves - in hindsight, their opinions 
of their school were not what they had expected them to be, while for others completing the survey 
confirmed their previous judgements. 

Respondents brought with their views of school their own (often recognised) personalities, 
perceptions and problems. Some found painful memories, others clarified their perceptions of 
school life and restated its value for them. The honesty of many respondents is remarkable - the 
survey allowed them to reveal both remembered injustices and 'halcyon days'. Naturally these 
memories are by definition subjective and this makes them both varied and interesting. One factor 
which gives these memories such clarity and vigour is perhaps that schools are by their very nature 
places where students are largely powerless, and seldom asked their opinion as to the processes 
and structures to which they must submit.  points out "...one's schooling has one of 
the greatest influences on one's life ... teachers have a great responsibility to their students [and] 
can make or break [them] by the way they treat them ..."1 

Because of the subjective nature of the information thus gathered, responses vaied often not just 
within cohorts, but for siblings who attended the same school one or two years apart. So the 
question in what ways The Friends School and St. Mary's College have been able to maintain their 
original ethos and religious philosophies in the twentieth century, and what effects these have had 
on their students' lives is clearly not easily answered. The question itself is a complex one - an 
understanding of the schools' particular philosophies in the late nineteenth century will be subject 
to re-interpretation for succeeding generations. But it does provide a theme which links each 
cohort using generally accepted concepts and issues. Both schools certainly commenced from the 
same broad aim - to transmit their particular religious and moral values to young people via 
education so that they would live on in succeeding generations, but their actual beliefs and values 
and the ways in which they were inculcated are very different. 

I have therefore attempted to assess each school individually by selecting a series of quotes from 
previous chapters for each school which are as representative as possible of each group's opinions 
and experiences. 

ST. MARY'S COLLEGE  
It is pertinent at this stage to re-state the founding aims of the College, set out in Chapter One. 
They were "the education of all children without distinction of class or creed ... to ... take them ... 
into the arms of religion, to form their character to virtue, to define their manners ... to ... implant 
in them a love of justice and of God ... to impart a superior moral and intellectual education as well 
make [them] useful members of society in this world, and conduct them safely ... to the society of 
the elect. "1  
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That this 'superior education' was to be specifically Catholic in nature was taken for-granted - St. 
Mary's College was established to ensure for Catholic children "an environment ... that was 
permeated by .. Catholic beliefs and devotional practices ... set in a framework of deeply held 
spiritual convictions." 3  

The 'raison-d'etre' of the school was therefore the promulgation and retention of the Catholic faith 
and religious practices in the children who attended it,put rather obliquely by the Rev. Beechinor 
as "tak[ing] them into the arms of religion". Due attention was also paid to the importance of 
'virtue', and 'good manners' and public examinations, and this specifically religious and specifically 
denominational education was to be available to all children regardless of their financiallsocial 
status. 

The group of women who attended St. Mary's College between 1940 - 1959 in general agreed that 
the main aims of the school were achieved for them: "Children of different social backgrounds and 
religious beliefs [were taught] religion, high moral standards and good manners ... I have always 
practiced my religion and tried to live by it in my daily life..."‘ 

The effect of the school on these women's lives was both positive and negative - the manner in 
which religious belief was inculcated for some led to a "sense of guilt and constraint".5 

Many women found the disciplinary framework also severe, though admittedly in keeping with the 
times: It consisted of "the strap for not knowing tables [or] French Vocab... at that time discipline 
was reinforced by society at large so nobody questioned it ..."6 

The promise of the Presentation Sisters to educate all children regardless of class was certainly 
carried out - "a big percentage of girls were educated at St. Mary's for nothing" 7 and the quality of 
education good for the period, and though science and maths lacked emphasis, brighter girls- were 
actively encouraged to go on to tertiary study. Single-sex education both gave the women a sense 
of confidence in their abilities yet made some at first socially inadequate with the opposite sex. 

The views of this cohort reflect a generation which tended not to question the values of the school, 
or the ways these were transmitted. Respondents were largely accepting of the School's rigid 
discipline, were mostly happy at school, and they absorbed the sisters implicit 'feminism-by-
example', though the emphasis of school (and the society of the time) on the primary role of women 
as being wives and mothers set up a dichotomy of values that was not to be resolved for many. 

The majority of these women have retained their Catholicism and attend Church regularly, and 
though many are critical of the Church's stand on issues such as married priests and contraception, 
they have found the moral values instilled in them at St. Mary's a great strength in their lives. Most 
also remain loyal to their school and affirmative of its role as a single-sex girls school. (P

, a past President of the Old Scholars Association, could be said to be typical of this group 
- she would have liked a career but married and had a family, resolved her negative memories of 
school as an adult, and sent her daughter,  to St. Mary's College). 
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Some members of the group who attended St. Mary's College from 1960 - 1979 were less 
sanguine about the realisation of the aims of the school, some were positive and others ambivalent: 

"The school offered a Catholic philosophy. It taught all the Church taught and encouraged 
honesty, hard work and a determination to fulfil one's potential's This "made moral decision-
making much easier ... [but] there was too much guilt, fear and shame."9 

Nevertheless, the majority of women have retained their religious beliefs and practices though they 
diverge from the Church's views on some moral issues.to  A positive aspect of the school, also 
mentioned by the first group, was that "the nuns taught us ... that being female did not ... mean we 
couldn't enjoy tertiary education or a career ..."31 though admittedly "there was a gap between a 
girl's education and an ongoing career."u 

There was agreement that their school offered a (Catholic) education to all children 'regardless of 
class or creed', ironically leading to a feeling for some St. Mary's students that they were socially 
inferior to other private schools, while State school students considered St. Mary's girls 'snobs'." 
Unfortunately for some women the disciplinary framework as well as the religious framework 
emphasised 'fear and guilt' and was based for them on "intimidation and humiliation"u. Others in 
contrast were happy at school and found the discipline "probably a good thing in retrospect, 
though it made me too strict on myself until recently." 

Single-sex education was seen as a social disadvantage by some, but not the majority. The actual 
quality of education was perceived as good for the time, though science and maths were still 
under-valued. 

Overall, many women in this group found the school's religious/moral philosophy powerful but 
rigid, and the legacy for them was a strong basis for moral decisions permeated with a sense of sin 
and guilt. Most had come to terms with this as adults, others (a minority) rejected Catholicism 
altogether. 

An interesting aspect was the unspoken message offered by the sisters that girls' education was 
important, and by example, that women could own, organise and maintain a complex (educational) 
institution. The independence of the Presentation Sisters must have been a subconscious influence 
for many students at a time when women in terms of education and careers were often 'second-
class' citizens. 

The 1980 - 1993 group reveals a striking change in the whole ambience of the school, from the 
inculcation of Catholic doctrine and practice to personal relationships and finally their religious 
commitment as adults. Some girls found real value in the moral values offered by the school. "St. 
Mary's gave me a very good educational and moral groundwork. I ... have been able to cope with 
a lot because of that ..."is 

Others were more critical, though not for the same reasons as the previous groups: The school 
offered "a fairly strict religious/moral philosophy somewhat lacking in empathy and understanding 
of others [where] middle class values tended to win out."16 
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Nevertheless, most girls were happy at school and found its disciplinary framework reasonably 
palatable -  "The disciplinary framework ... in high school [was] a stress on rules and we knew the 
boundaries. A flood framework."17 (though others found this emphasis on rules "unfair and 
excessive)". More satisfaction with teacher-student relationships than the previous group is also 
evident, pointing to a definite shift in outlook. Teachers "on the whole ... were very encouraging 
and approachable."is 

This group were the first to experience the 'mixed blessing' of co-education at years 11 & 1219 and 
were generally happy with this mix of single-sex schooling up to Grade 10, although the 
comparative immaturity of the boys and a perceived gap in their classroom skills was mentioned by 
three girls. 

This group is very successful academically, all nine qualifying for University, and seven currently 
studying for dearees20 though because the sample is so small, no real conclusions can be made 
about overall academic standards. There were no complaints about the lack of quality maths and 
science subjects. This could be due to a number of factors - an increase in qualified lay staff, the 
more extensive range of subjects available as a result of 'co-instruction' with St. Virgil's College 
and/or a decision by the school to give these subjects more emphasis. 

In terms of moral issues and religious commitment, this group felt on the whole that the Church 
offered too much guidance and were inclined to make up their own minds on such matters as 
contraception. They were generally happier and more confident at schooln than women in the two 
previous groups, though this would reflect a more flexible society as well as a less rigid school 
framework. There is also a marked reduction in religious practice - though the majority felt St. 
Mary's offered a superior moral education and set standards of personal behaviour and selflessness 
for them to follow 22  Only a minority retain all their Catholic beliefs and attend Church regularly. 23 
This suggests that for this group Catholicism, which has always stressed Church attendance and 
doctrinal solidarity, has been considerably diluted in the few years they have left school. This 
could be due to a number of factors unrelated to the school, such as a lack of emphasis on 
Catholicism in the home tbut the increasing secularisation of society at lame is perhaps a major 
reason. As ,  mother of two of these respondents remarked in her  survey "the 
schools aims have been achieved less well in the case of my children because the humanist values 
of society are much more successful at permeating every aspect of a student's life today than was 
the case 30 years ago." 24 Presumably the 'humanist values' of University life have had a particular 
impact on the lives of these young women. Another possible influence is the reduction in the 
number of teaching Sisters in the school in the 1980's and 1990's due to fewer vocations to the 
religious life - though dedicated lay staff continue with the religious life of the school. (These can 
only be suggested reasons, because the size of this group means it is not necessarily representative 
of the whole school cohort of the time.) 

Interestingly, there is only one mention of the 'implicit feminism' noticed in the school by previous 
groups, perhaps because the rights of women to a tertiary education and career had become 
'mainstream' values and accepted as the norm. But this feminism, for one girl, while deemed 
important, should be made more explicit: "There was a strong positive female culture where 
women were considered valuable (yet ironically no instruction in the suffragette movement in 
history ... or feminism in history or reliaion).25 
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The memories of these women, spread across fifty years of school life, reveal a school which up to 
the 1980's was generally successful at instilling moral and religious values into its students, with an 
unfortunate legacy for some of a sense of inadequacy and personal guilt. Nevertheless, these 
values gave them a strong framework upon which to base their life, and their religious faith also 
remains largely intact. 

Educationally, St. Mary's College fulfilled its role well, offering a comparatively good 'girls' 
education for the times, particularly considering its deliberately low fee structure set to make a 
Catholic education available to all those who wanted it, while families who could afford no fees 
paid none (though no non-Catholic respondents are included, non-Catholic students have always 
been accepted providing they were in agreement with the ethos of the school). 

The Sisters' uncompromising discipline left emotional scars on some, while for others they set an 
example of competent powerful women. Many respondents acknowledge the dedication of the 
Presentation Sisters and now understand that they were subject to pressures in their own lives. The 
interviews with the three sisters26 shows that they were part of a larger framework both within the 
Church and society and, as some respondents had begun to realise, were not autonomous in regard 
to their teaching styles or personal relationships. The (relative) freedom the process of Vatican II 
(1962-1965) conferred allowed the sisters to show themselves as fully human. Perhaps as a result 
of this process, teacher-student relationships improved and certainly the sisters' experiences of 
secular life widened, as did their qualifications as educators. 

St. Mary's for the last group has instilled in these young women a moral framework but has been 
less successful in keeping them 'in the arms of religion'. However, they are only a small sample, 
from which it is difficult to decide whether or not they are typical of the majority of students who 
attended the school in this period. Certainly they have not inherited the religious guilt of previous 
groups, nor it seems their religious commitment, but they are well educated, articulate and 
questioning and are moving in a different and perhaps inevitable direction from the previous 
generations. 

It is important to note that also in the 1990's St. Mary's College has a special role in re-settling 
refugee families who have fled oppression in their own countries, and in educating their children - 
thus re-living the Presentation charism established by Nano Nagle so long ago. Also, no child of a 
Catholic family is denied a Catholic education at St. Mary's College because of financial difficulties 
- fees and associated costs such as books and uniform are met by the school, and all details remain 
confidential. Perhaps St. Mary's has not departed in the 1990's as much as this group might 
suggest from its original aims in despite of the materialism of society which surrounds it. 

THE FRIENDS SCHOOL  

The Friends School's founding aims, like those of St. Mary's College, are expressed in language of 
another era, but they nevertheless can be understood in terms of modern educational methods and 
practice. The school was established to "secure a superior, useful, guarded and religious education 
for the children of Friends and others in accordance with the Christian principles of the society of 
Friends. The admission of non-Friends [was] not to prejudice the character of the school. 
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More specifically, the school aimed to "provide a sound moral training ... free from sectarian 
policies of denominational schools." The education was to be useful in that 'all of education should 
contribute to the basic Friends' belief in that of God in every man', and also useful in the utilitarian 
sense of 'earning a livelihood ... particularly [in] the sciences and technical instruction.' Education 
had to be 'guarded' in the sense of "guarded from diversions of ... a luxurious world so that the 
individual 'light within' would be nurtured as a guide to right conduct and the practical application 
of Christian principles. "27  

A member of the first group for Friends,   speaks for them all: "The terminology used 
in 1887 would not have been the terminology used during the years I was at Friends ... however 
the basic Quaker belief in 'that of God in every man' was, I feel, a fundamental block on which 
much of our education at Friends was built - seeking for the best in the student, respect for our 
fellow students and teachers, recognition and reward for effort as well as achievement ... equality 
of sexes, caring - the aim was always to discover [and] realise the potential of every student."23 

More than half the group identified as Quaker so agreement on this school's aims and philosophy is 
not surprising (but it does suggest this group was not a random cross-section of ex-students from 
this period). Significantly, this assessment was carried through to personal relationships within the 
school - even the boarders were happy - "The boarding school was like a family"" and where the 
disciplinary framework was in the process of change for early members, there were no complaints: 
"In my early years, old-school heavy handed discipline applied, but I lived through the transition to 
discipline by example. In the classroom, teachers kept order and no one sex predominated - the 
girls were brighter anyway. "3°  

Teacher/student relationships were good and the value of co-education confirmed: "Teacher-
student relationships were co-operative, friendly, very encouraging. My best memories of school 
are the friendship of everyone, especially due to the fact that it was a co-educational school ,where 
girls and boys together worked and played and got results."' 

Academic achievement was considered 'very important', but not at the expense of those less 
intellectually well endowed - "Rhodes Scholarships were lauded, and honour boards existed for 
Dux in every possible subject. Yet students who didn't achieve I don't think were looked down on 
- some repeated a year and teachers would give struggling students extra help."32 

Most members of the group approved of Quaker views on moral issues but adjusted them to their 
own personal values too - "I am comfortable with the Quaker attitude to war, homosexuality and 
human rights. (I'm not against homosexuals as such but feel they shouldn't be promoted as the 
norm). "33  

The majority looked back on their school life with affection and gratitude for the moral framework 
and broad education they received, one remarkable considering the conservatism of the time. 

"I was privileged to receive the education I did from The Friends School. The width of learning 
and development was not available in other schools at the time, eg. the headmaster E. Unwin spent 
one term in Scripture in 1944 studying Rev. Hewlett Johnson's (the 'Red Dean') book, "The 
Socialist Sixth on the World' and comparing it to other systems. Next Term it was a brief study of 
non-Christian religions and their beliefs."34 
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The second group (attended Friends 1960-1979) were also unanimous about the school's aims and 
methods. "Friends offered a particular philosophy - to look hard at all people to find some 
_goodness in everyone (even if you had to look very hard/deep in some!). This philosophy 
influenced me in that I always reserve my judgement, while accepting and remembering my first 
impression. "35 

The non-directional character of the Quaker approach was seen as a strength for many - "These 
aims were achieved, I feel, without over emphasis on Quakerism, which was the 'founding' religion, 
but .. was very much an individual choice. I felt that the individualism, without the dogma, was 
beneficial and the lack of religious trappings was an ideal way for groups to enter into worship"36 
while remaining a lasting influence in their lives: "The particular philosophy of the school was - 
strength in oneselVconfidence; a clear comprehension of right and wrong; a devotion to serve 
others; calmness; a belief in a fit mind/fit body. Hopefully the Quaker ideals have made me a much 
better person, dedicated to both giving, and having a fulfilling life."37 

The majority of this group were sent to Friends for a good academic education though family 
connections and the school's special ethos also played a part. Personal relationships were for most 
congenial, "... great teachers, truly magnificent leadership and example; discipline and fairness; 
great sense of fun and friendship; variety of extra-curricular activities; nurturing and helpful 
environment. Teacher-student relationships were warm, caring, friendly, professional. The 
disciplinary framework was firm but fair and sensible - it seemed both at the time, and now, to 
have about the right balance"3s though for a few their school lives were clouded by unfair 
treatment or personal problems. Co-education received widespread approval, "Girls were treated 
just like one of the boys (except they were mostly smarter!). It was a warm, caring, natural 
environment" 39 except for one respondent who complained that "girls self esteem and confidence 
[was] often threatened."40 

The academic quality of the school is evident in the qualifications members of this group possessed 
on leaving - 6 completed Schools Board, 7 Matriculation.] and 7 felt they had received a superior 
academic education.47 

Despite the fact that only 3 members of the group were Quaker by affiliation, they supported 
Quaker views on moral issues, though like the previous group with some reservations: "I am 
comfortable with Quaker attitudes - but ... I believe now that a non-violent attitude must be 
tempered with wisdom and strength." 

For this group the Quaker values of leading by example, a belief that everybody has value, and the 
concomitant attitudes of tolerance, justice and respect are all themes this group have brought out 
as valuable in their school life. Reflection shows that this accumulation of Quaker values has 
lasted for many into adulthood. 

The final group (attended Friends 1980 - 1993)   are remarkably unanimous in their assessment of 
the ethos of the school and its influence on their lives: "The founding aims of Friends were 
achieved very well. Sensitivity and compassion towards others less fortunate and respect and 
understanding to all individuals. The school offered a particular philosophy that all persons are 
equal and adopted attitudes with a global (not local) perspective. The school was decades ahead 
of its time in this regard. This philosophy influenced me, perhaps not so much at first but more so 
in later years."" 
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Respondents also appreciated the way Quaker values were transmitted and the open-minded world 
view the school stood for: "I think the way religion was taught was marvellous, the Quakers gave 
us insights into their religion but never forced it on us. As a student of Friends I always thought 
our class to be very open-minded. The Friends School view seemed to be global, and encourage 
understanding of other cultures. Its particular philosophy for me is ... that you get what you give. 
My way of life is based around this principle."45 

One respondent did raise a doubt as to the validity in the 1990's of the Quaker concept of a 
'guarded' education but the main message remained clear: "I don't know about the 'guarded' bit! 
We weren't deprived of the 'luxurious world.' There was a moral philosophy that everyone had self 
worth, as an individual. It was expressed in religious terms as 'that of God', but it was portrayed 
more as just valuing everyone, despite their differences."' 

In terms of relationships, the school was a relatively happy place for them, where "the disciplinary 
framework was based on reliance on teacher-student relationships and peer group pressure rather 
than physical discipline - much better than corporal punishment. Teacher-student relationships 
were less formal and authoritarian - more a 'someone there to help' approach."47 

Co-education was considered well worth its minor problems for both boys and girls: 
"Co-education definitely helped me relate better to the opposite sex - and 
relationships with the opposite sex are about as important an issue as one can 
find. One disadvantage was distractions - I probably would have been less 
inclined to pass notes to other boys"421- and "Co-education definitely helped me 
relate better to the opposite sex, it was just more fun. Disadvantages - 
sometimes certain guys would be really stupid/attention seeking and be 
disruptive/destructive in class."49 

The value of academic achievement was acknowledged: "There was plenty of emphasis on 
academic achievement of the right kind. Students were extended to the level of their ability"" but 
not exclusively - "Friends ... encouraged all students to fulfil their potential and extend themselves 
in every way, not just academically."5i 

Quaker values were absorbed by most respondents, particularly that of peaceful conflict resolution, 
despite the fact that only one member of this group identified as Quaker.52 

Despite some criticisms (lack of sporting competition, peer problems) this youngest collection of 
ex-students, some of whom had only left school in 1993, were remarkably articulate about the 
effects it had on their lives. "Friends develops the students into well rounded individuals, 
encouraged to be different, to think, to take their own talent and develop it. Friends encourages 
alternative ways of thinking, and particularly allows guys to get in touch with their feminine side. 
Friends produces thinkers."53 

The views of all the groups over the fifty year period of this survey, display a striking agreement, 
and Mr Bill Oats, Principal of the school from 1945 - 1973, puts Quaker educational philosophy 
into the wider context of Quaker beliefs. These fit in with any age, and would be as recognisable 
to the first respondent,   (1939-1942) as to the last,  (1988-1993). A 
Friend's education, while not available to all - ("to go to the school you seemed to have to be 
relatively wealthy")55 is, as many respondents have testified, of lasting value to themselves and 
others: "The ideals of Quakerism and the school motto (no man is born unto himself) have 
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influenced my whole life. Attitudes to life, fellow man and responsibilities to society that were 
instilled at school have been part of my life and I have brought up my children with the same 
values. "56 

It is difficult to attempt to assess the 'success' of both schools in maintaining their original aims and 
philosophies, as there have been so many variables affecting the information in this thesis 

- the inevitable re-interpretation of the aims and values of the schools by each generation 
- the necessarily, subjective nature of participant's school experiences 
- the problems in obtaining a truly random cross-section of students for each cohort, and 

the small numbers in some cohorts. 

Nevertheless, a recognisable picture of each school begins to emerge, though observations can be 
general only. St. Mary's College in the twentieth century is still open to all children regardless of 
class or creed, and earlier cohorts reveal a firm commitment to the Catholic faith. However, if this 
is measured by Church attendance, religious adherence seemed to be lessening for the last cohort, 
who left school in the 1980's and 1990's - though most still described themselves as Catholics. 

The school also offered, for most respondents, a sound education, and good manners. The 
sometimes rigid disciplinary structure experienced by members of the first cohorts had changed 
considerably for the last group, for whom school was a reasonably happy place. 

Friends respondents show more consistent approval of the aims and methods of the school, though 
as one pointed out, a 'guarded' education is impossible today. The high fee paying structure of the 
school also means most students would be drawn from relatively wealthy backgrounds. Friends 
does appear to offer a 'useful' education in terms of both academic achievement and in encouraging 
the development of potential talents of all individuals. Quaker values, also seem to have been well 
accepted by most respondents, albeit these are, by definition, less demanding than Catholicism in 
that they require acceptance of a value system but not adherence to doctrine and Church 
attendance. 

Both schools, in their students' opinions, have been successful in inculcating moral values and 
standards of personal behaviour and selflessness in them which have lasted into their adult lives, 
and despite the problems of measuring the success or failure of nineteenth century aims by 
twentieth century standards, the reminiscences of the men and women who participated in the 
survey reveal that the influence of schooling on peoples' lives is profound and its effects are life-
long. Respondent's memories of their school lives are vivid, perceptive and at times humorous or 
touching and more than any 'external' history of the schools, the recollections people were 
prepared to share illustrate poignantly the successes and occasional failures of two very different, 
significant and historical educational institutions. 
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FOOTNOTES - CHAPTER 11 

1. Respondent 0 

	

	Attended St. Mary's College 1958 - 1970 
Chapter 4 

2. Cullen, J 

	

	 Presentation Sisters In Tasmania  
Launceston, 1966 p.9 

- 	3. 	MacGinley, M R 	Roads To Sion. Boolarong Publications 
Brisbane, 1950 

4. Respondent 0 
5. Respondent P 	Attended St. Mary's College 1954 - 1956 
6. Respondent G 	Attended St. Mary's College 1937 - 1945 
7. Respondent B 	Attended St. Mary's College 1933 - 1941 
8. Respondent D 	Attended St. Mary's College 1957 - 1961 
9. Respondent H 	Attended St. Mary's College 1954 - 1964 
10. See Tables 7(a),(b),(c) 
11. Respondent N 	Attended St. Mary's College 1961 - 1970 
12. Respondent E 	Attended St. Mary's College 1951 - 1961 
13. ibid. 
14. Respondent F 	Attended St. Mary's College 1950 - 1962 
15. Respondent G 	Attended St. Mary's College 1979 - 1991 
16. Respondent D 	Attended St. Mary's College 1977 - 1989 
17. Respondent I 	Attended St. Mary's College 1986 - 1992 
18. Respondent E 	Attended St. Mary's College 1976 - 1989 
19. See Chapter Five 
20. See Tables 1(a), 1(b) 
21. See Table 4: 8 respondents (89%) had adequate self confidence at school and 1 had: 

some confidence. 

	

r. 	See Tables 5(c), (d) 
See Tables 7(b), (c) 

24. Respondent D 	Attended St. Mary's College 1957 - 1961 
25. Respondent C 	Attended St. Mary's College 1975 - 1987 
26. See Chapter 6 
27. Oats, W.N. 	The Rose and The Waratah 

The Friends School 1979, p.68 
28. Respondent I 	Attended Friends 1948 - 1956 
29. Respondent J 	Attended Friends 1954 - 1957 
30. Respondent G 	Attended Friends 1944 - 1950 
31. Respondent A 	Attended Friends 1939 - 1942 
32. Respondent G 	op.cit. 
33. Respondent B 	Attended Friends 1931 - 1943 
34. Respondent C 	Attended Friends 1932 - 1945 
35. Respondent A 	Attended Friends 1951 - 1962 
36. Respondent H 	Attended Friends 1970 - 1978 
37. Respondent B 	Attended Friends 1954 - 1956 
38. ibid. 
39. ibid. 
40. Respondent I 
41. See Table 1(a) 
42. See Table 5(a) 
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43. Respondent F Attended Friends 1952 - 1963 
44. Respondent B Attended Friends 1978 - 1983 
45. 
46. Respondent G Attended Friends 1991 - 1992 
47. Respondent F 
48. Respondent B 
49. Respondent G 
50. Respondent D Attended Friends 1983 - 1988 
51. Respondent H Attended Friends 1979 - 1992 
52. See Table 7(a) 
53. Respondent D 
54. See Chapter Ten 
55. Respondent G 
56. Respondent F 
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APPENDIX I 
ST. MARY'S COLLEGE COHORT 1, 1920 - 1939 

(This cohort was not included in the main body of the thesis because it was not 
'matched' by a corresponding cohort from Friends) 

7 surveys, 5 documented*, 1 interview 
(*All surveys were used for statistics, but only those which offered enough written 
information have been included in this chapter). 
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Respondent E 

Born 1916 Attended S.M.C. 1920-1930 
Mothercraft Nurse/Home Duties 

Born 1914 Attended S.M.C. 1924-1932 
Home Duties 

Born 1919 Attended S.M.C. 1926-1935 
 (Interview) 

Born 1919 Attended S.M.C. 1926-1936 
Teacher/Home Duties 

Born 1922 Attended S.M.C. 1927 - 1939 
Home Duties 

Respondent A 

Respondent B 

Respondent C 
Respondent D 

(i) 	School's Stated Aims / perceived religious/moral/philosophy. 

Two of the seven respondents were positive about the aims and religious philosophy of the school: 

"Presentation Sisters certainly looked after our religious training and gave us good moral values 
and [were] especially good to me as a four year old with a widowed mother. The school's 
religious philosophy gave us a love of God. This influenced my by giving me a sense of duty to my 
fellow humans and particularly to my family." ,  

"We were taught to know, love and serve God on this earth that we may be with him for eternity in 
the next life. Through the teaching of the nuns of the Catholic faith I received a belief that has 
been my mainstay in life for my 80 long years."2 - while   made no judgement, and 
saw the school's philosophy "strictly as prescribed in the 1930's catechism for Catholic children. 
This ... was the home philosophy too - no deviation acceptable."3 She also commented that part of 
this philosophy was the attitude that "Catholics were right and every other denominations was 
wrong. We felt superior to and sorry for other denominations as only Catholics could get to 
Heaven. I'm much more tolerant now."4 

Only one respondent was negative - "I cannot comment of the aims of the school as I am agnostic, 
[but] its particular religious/moral philosophy was character building's 
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(ii) Reasons for attending St. Mary's College. 

All respondents indicated that they were sent to the school for a specifically Catholic religious 
education, though this was phrased in different ways: "My parents sent me to St. Mary's for it's 
religious values"6, "because being Catholics ... it was the right thing to do", and "because I was 
the product of mixed marriage and my mother had made the promise. "6 The statistics for religion 
of father and mother suggest the mother's religion is particularly important ,  in the choice of a 
Catholic School - 5 out of every 7 respondents' mothers were Catholic, and only 3 fathers. The 
actual quality of education offered appeared to be of secondary importance - only one respondent 
mentioned "it was a good school"10. 

(iii) Personal - School and Inter-school Relationships (happiness at school, disciplinary 
framework, teacher-student relationships). 

Only one respondent declared she was not happy at school because "I wasn't ... interested in 
book-work". Others were happy at school for various reasons: "I loved sport, but wasn't a ... 
studious pupil ... doing well at sport gave me ... self confidence."12  "enjoyed the 
company of other girls, liked learning and loved the sport, but ... did not have adequate self 
confidence due to my un-compromising upbringing."13 She felt school discipline was "a rigid 
framework which perhaps suppressed the development of individuality. I didn't mind the strict 
discipline as my mother was also strict, so there was no conflict there. My younger sister didn't 
like St. Mary's at all - it 'got on her nerves'. I enjoyed sport, and the company of other girls and 
study. (I was once threatened with expulsion because I had made up a rhyme about a man with a 
big nose. One of the sisters who had a big nose saw my diary and thought the rhyme applied to 
her. My friends felt she shouldn't have read my private correspondence - but this wasn't any help 
to me! I did get the strap a few times for not knowing my work too). There was a big distance 
between students and the teaching sisters, but nevertheless, it was generally a good relationship."16 

Other respondents were neutral or approving about discipline, "Excellent", "... we were expected 
to obey the rules and be disciplined if we did not" and "disapproval worked as well as physical 
punishment."17 Self confidence for this group seemed to be related more to individual 
personalities and/or sporting success than the structure of the school itself. Two felt the strict 
discipline was unfair, five felt it fair or were neutral) ,  

(iv) Aspects of Education (education of girls, single-sex education, comparative quality of 
education). 

  feels that: 
"...girls academically do better in single-sex schools, but perhaps not socially. 
We didn't mix with boys and weren't allowed to talk to them (not even to my 
brother), except that the St. Virails boys were allowed to visit St. Mary's 
boarders on a Sunday. Whatever the advantages of different type of schools, 
parents should have a choice as to what sort of school to send their children. My 
father wanted me to go to St. Mary's because I came from the country and he 
said otherwise I'd end up milking cows - so he must have wanted an education 
for me. I didn't have any say in the matter. The sisters at St. Mary's wanted girls 
to enter the convent but also wanted them to succeed academically. Marriage 



wasn't mentioned though - this would have meant mentioning sex, so wasn't 
spoken of Father Wallace, very embarrassed, once gave us a little lecture 
advising us 'not to let a boy put his hand on you' but no more details. I 
personally wanted to get a job and travel when I left school. I am for women 
working and getting out of the house if the support is there. I was sorry I 
couldn't work once I married. One of the sisters could draw a bit, so she taught 
art. Music was popular, the sisters taught piano and choir and the school did 
well in competitions. Science - was unheard of1"19 

Two respondents felt their single-sex schooling had been a social disadvantage, one saw it as an 
academic advantage, and four didn't find any disadvantages.20 Statistics for this cohort indicate 
they saw the school as more successful in inculcating moral values than in providing a high quality 
academic or practical education.21 's comments provide an insight into reasons for 
this perception: "I feel the actual standard of teaching was poor. Some of the sisters were possibly 
not trained teachers (but it was a lot better than I would have had at home). But I am grateful for 
my time at St. Mary's. Sr. Canice, Mistress of boarders, was a friend of my mothers and helped me 
settle in - and my grounding in my faith was more important than learning science."22 

(v) Religious Commitment / Moral Issues 

Six out of the seven respondents still hold their original (Catholic) religious beliefs and attend 
services regularly.23 Notwithstanding this commitment to Catholicism and their age group, they 
revealed themselves to be thoughtful and objective in their attitudes to current moral issues: 
"Being a Catholic, I have always accepted the guidance of the Church, although I have thought 
that perhaps the rules on contraception could be relaxed. However, lately I have come to the 
conclusion that approval for unlimited artificial contraception would not necessarily solve the 
world's over-population problem. Without appearing too cynical, I think greed and self indulgence 
seem to be the goals for today and I guess most of us could have some guilt there!"24 while  
Flanagan's attitude to moral issues "is practical rather than following the letter of the Church's 
ruling - I am against abortion, particularly as a means of contraception, but would not condemn 
others. I have two IVF grandchildren and am happy for them and their families. Vatican II opened 
up the Church more in a way - but I always felt Latin was a good Church language too, 
particularly for migrants as it was international. But Vatican II certainly is an improvement in 
terms of increased participation of the laity [and] I am all for women priests and married priests - I 
have learned a lot from my radical children!"25 

There is only one critical comment - "I am not comfortable with Vatican II - when will the Pope 
come into this century?"26 from the one respondent who is an agnostic. 

(vi) Reflections. These were thoughtful and honest: 

"My faith that was taught to me by the nuns and priests has been the most wonderful gift a person 
could wish for in this life. It has led me to understand things when the going was not to my liking 
and sustained me through those times. Very few people pass through this world with everything to 
their liking, thus in the world today where people seem to have forgotten there is a God, is it any 
wonder many young ones commit suicide?"27 and "I consider myself fortunate to have been 
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educated and grown up in a Christian environment. So many people in Australia and the world 
have not had the advantages of being loved and cared for and pointed in the right direction."2g 

Even the one respondent who has no religious commitment somewhat wistfully recognises its 
value: "I envy people with firm convictions and faith. Had I gone to a different school, I may have 
accepted a less arbitrary religion and not questioned."29 

There is also a tacit recognition of the lives the sisters led at that time - "My views of school have 
changed over the years. I have become more tolerant of nuns because they are so much more 
aware of the world as it is today. I wish I was student today as their studies are so much more 
varied than in my day."39 

Only one respondent has unfavourable memories of the school and has not retained her religious 
faith. This may have been because religious values were not reinforced at home, since the 
respondent's mother was not Catholic, and sent her daughter to a Catholic school because the non-
Catholic partner had to make such a promise before the Church would allow the marriage. On the 
whole, though the sample is small, the school's aims appear to have been realised in terms of its 
religious/moral framework, while there is a suggestion that academic standards may have been 
compromised by a lack of science subjects and because at least some of the sisters lacked teaching 
qualifications. But in regard to this point, it should be remembered too that a commitment to 
"educate all children regardless of race or creed"' meant making this education accessible by 
keeping fees low or waiving them altogether. Employing qualified lay teachers would put pressure 
on this commitment and possible dilute the 'religiosity' of the school. As  points out 
"My grounding in my faith was more important than learning, science."32 
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FOOTNOTES - APPENDIX I 
• S denotes information quoted from survey 
• I denotes information quoted from interview 
• S/I denotes an amalgamation of these two sources in the quote 

1. Respondent A, S 
2. Respondent B, S 
3. Respondent D, S 	  
4. ibid., I 
5. Respondent C, S 
6. Respondent A, S 
7. Respondent B, S 
8. Respondent C, S 
9. See Tables 3(b) and 3(c) 
10. Respondent E, S 
11. Respondent A, S 
12. Respondent B, S 
13. Respondent D, S 	  
14. ibid. 
15. Respondent B, S 
16. Respondent E, S 
17. Respondent A, S 
18. See Table 5(e) 
19. Respondent D, I 	  
20. See Table 6 

See Table 5(a),(b),(c): 4 respondents (57%) felt they had received a superior academic 
education, 3 (43%) were negative. 6 (80%) agreed the school gave a superior moral .  
education and set standards of selflessness and personal behaviour. 1 respondent 
disagreed. 

,?. 	Respondent D, I 	  
23. See Table 7(a),(b),(c) 
24. Respondent E, S 
25. Respondent D, S 
26. Respondent C, S 
27. Respondent B, S 
28. Respondent E, S 
29. Respondent C, S 
30. Respondent A, S 
31. See Aims of School Q.13 
32. Respondent D, I 	  
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APPENDIX II 

AFTERWORD 
'LIGHTER MOMENTS, COMPLIMENTS AND CRITICISMS' 

I am most appreciative of the past students of St. Mary's and Friends, who filled in and sent back 
the lengthy and demanding questionnaire on which this dissertation is based. Almost all 
respondents treated the survey seriously and their answers were honest and illuminating. Some 
also wrote encouraging remarks (much needed!) and a few only were critical. Thankfully most 
replies were good humoured even in respect to the 'weak spots'. I have included in this section 
comments not necessarily central to the aims of this thesis, but interesting, perceptive and at times 
funny or touching. 

0.43(a) Have your views of school changed over the years? elicited some thoughtful and mature 
responses: 

  (attended Friends 1974 - 1981) 
"School when I was young, seemed a bit unreal. We had not experienced the real world and 
therefore did not appreciate what school had to offer." 

Respondent F  (attended Friends 1983 - 1990) 
"[Schools] have a lot of responsibility. There is so much to be taught ... tolerance of other groups 
and understanding-  - 'Better to build a boy that to mend a man'!" 

0. 43 	Has your life turned out as you expected when you were 18? gave  
(attended St. Mary's College 1977 - 1989) an opportunity to be honest with herself: 
"No - I was more ambitious professionally. I am still extremely ambitious, but time in the work 
force has made me less of an academic snob." 

While     (attended St. Mary's College 1973 - 1985) replies: 
"No [it hasn't], I'm not rich and famous!" 

0.43(c) How has your life differed from your expectations? elicited an optimistic reply from 
Respondent 0  (attended St. Mary's College 1964 - '975) - her life has not turned out as she 
expected, but - 
"I still feel I am a young person and better things are ahead," and she is happy with her children: 
"My children have given me the greatest satisfaction in my life - they are good looking, popular, 
tall and thin and they need me!" 

0.44 What has given you the greatest satisfaction in your life? and 0.45 Have you any further 
reflections on school/adult life? provoked a variety of interesting responses and a few 
compliments! 

Respondent B  (attended Friends 1954 - 1966): "The greatest satisfactions in my life have been my 
family, my friends, my dogs, my work and everyone else with whom I've shared the joys and 
tribulations which make up living. I think the ramblings above are enough! I wish you well in 
your studies. Your survey was a pleasurable trip down memory lane!" 
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Respondent F (attended Friends 1952 - 1963) found "Ultimately my greatest satisfaction is my 
own personal growth (spiritually, mentally, physically)." 

For Respondent C (attended St. Mary's College 1926 - 1939) "My greatest satisfactions in life are 
my 'square' children and a lasting marriage. (I would like to compliment you on the presentation of 
this survey - and your approach in the asking for our participation! Good luck!)." 

Many other respondents also gave family life as the source of their greatest satisfaction. 
 (attended St. Mary's College 1954 - 1956) "The greatest satisfaction is seeing 

my children successful, happy and the fact that I am now closer to my husband of 30 years than I 
ever was." 

Others were light-hearted: 

Respondent D (attended Friends 1978 - 1983) "The greatest satisfactions in my life have been 
Scotch & Dry, holidays in the sun, property speculation," and Respondent C  (attended Friends 
1972 - 1984) "My wife, my friends and my dog " 

 (attended St. Mary's College 1957 - 1961) found her greatest satisfaction in "birth and 
breastfeeding" and  (attended St. Mary's College 1955 - 1965) in "having worked in 
third world countries, and with the UN in establishing international thinking and direction in 
health." 

 (attended St. Mary's College 1963 - 1966) still finds satisfaction in "my music, my 
marriage, my children, my parents ... everything other than material possessions (of which we don't 
have many anyway," and  (attended St. Mary's College 1979 - 1991) writes "My 
greatest satisfaction in life is a feeling of self reliance. I know I can cope with almost anything, but 
also [am] prepared to ask for or accept help." 

0.45 - "Have you any further reflections on school/adult life? was used by some respondents to 
pay tribute to their former schools. 

 (attended St. Mary's College 1954 -1964) has "the greatest respect and gratitude for 
the Presentation Sisters who taught me .. mostly happy memories ... certainly an awe of these 
nuns and missionaries from Ireland - who really gave up all they had for us!" 

Respondent J (attended Friends 1954 - 1957) found "My time at Friends has had a profound 
influence on my outlook and has permeated my life. I am always grateful that I had the chance to 
attend what I consider 'The Best School of All'. There is always a special closeness shared by 
Friends scholars, and a comradeship between students and students and teachers. I also think I 
was given a high quality education and taught to think for myself (I have enjoyed doing this and 
probably have been too verbose). 

And Respondent A (attended Friends 1951 - 1962) simply states "I always expected to be 
accepted, to help and to be helped, as at school." 
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But, not all respondents found this survey a pleasure to complete, and it is only fair to include their 
comments: 

 (attended St. Mary's College 1966 - 1969) reacted negatively to 0.12 Comparing 
your financial and social position with that of your parents, are you . better off/much the 
same/Worse off than your parents? "Such comparisons are offensive since 'social/financial 
position' assume a philosophical commitment to consumerism, and social climbing." She also 
objected to 0.36(a) Is the education of girls as important as that of boys? "This question is 
totally out-dated." and to 0.40 Did/does your mother do charity work? She found the word 
'charity' "patronising and out-dated" and she herself has worked for 'social justice'. 0.41 
(Personal Identification) provoked another irate comment - "Labelling people is dreadful! Plus 
this set of labels might appeal to conservatives in the 60's but it has no relevance in an ecological 
age post the Cold War and the fall of the Berlin Wall." (Nevertheless, Mrs  added four 
'labels' to the list supplied: ecologist; futurist, Green, political activist!). Her last comment was "I 
became irritated at the line of questioning and so did not complete this questionnaire. I suppose 
generational change manifests itself in several ways." 

 (attended Friends 1964 - 1976) had different complaints. She objected to 
Questions 2, 3 & 36 on marital status on the grounds that they did not allow for de facto 
relationships: "Has it ever occurred to you that many people live with partners, not 'husbands' or 
'wives' !!" She also had a problem with 036(c) Is the education of girls as important as the 
education of boys? and answered "What?! You've got to be kidding - what decade do you think 
you're in?" Her last comment was "This is a fairly unprofessional and sioppy questionnaire. Many 
questions are imprecise and some are insulting." 

I take the point that these are largely legitimate criticisms and in hindsight some questions should 
have been better worded or even omitted. But hindsight is never available when needed, and I am 
very grateful to all those respondents who took the time to share their school experiences and 
make this thesis possible. 
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